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A. BACKGROUND AND INTRODUCTION TO THE ASSIGNMENT   
 

In order to promote a human rights-sensitive society, Bangladesh needs to nurture its schools’ 
students through a rights based curriculum and humanly teaching learning process. In pursuit of  
that, ̀ NETZ Partnership for Development and Justice’ is implementing a project titled “Promotion 
of Social Partnership for Empowerment of Marginalized Communities (PROSPECT)” in order to 
strengthen the Human Rights Defenders (HRDs) at high school level, and public authorities to 
protect and promote rights of marginalized communities. To accomplish a successful advocacy 
for realizing an inclusive and rights sensitive curriculum of NCTB, an evidence-based study was 
required. Hence, this study was needed to identify the present status and gaps in marinating 
conflict sensitivity and human rights education in NCTB curriculum as well as in teaching methods 
and lesson plans. This study findings and recommendations will support in conducting further 
advocacy for a comprehensive high schools’ curriculum which will accommodate human sensitive 
and rights education to foster attitudes and practice of tolerance, respect, solidarity, empathy, 
and responsibility among youths as future leaders. 
 

1. Objectives of the study: Major objectives of the study were:  
 

1. To identify the present status of human rights issues in the current curriculum of NCTB 
for high school students;  

2. To explore the main gaps in the current curriculum;  
3. To analyze whether the current curriculum has elements to amplify conflict sensitive 

good practices among peers.  
4. To examine the teaching methods and lesson plans that are applied by teachers to 

support students to better learn about human rights; 

 
2. Field Study: Geographical Coverage and audiences 

The primary data has been collected through FGDs and KIIs with the students, teachers, 
education personnel, and with the project staffs working in three districts: Rajshahi, Dinajpur, 
and Thakurgaon.  
 

3. Duration and Timeline  
The study started on 6 march 2022 and is supposed to be accomplished by 15 may 2022, if 
everything goes well.  The study team spent 6 days in the field study from 2nd April to 7th April 
2022. The final report will be submitted to NETZ by 15 may, 2022, if it goes smoothly without 
interruption of Eid holidays and other reasons.  
 

4. Tasks and Process  

1. Reviewed secondary documents of the project in brief 
2. Discussion was held with the relevant staffs of NETZ for better clarification of the 

deliverables of the assignment, and for determining the interview sampling and 
audiences 

3. Reviewed textbooks of classes 6,7,8,9,10 to identify status, gaps, sensitivity and 
insensitivity or contradiction to HRs and conflict sensitivity  
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4. Developed DCI (Data Collection Instruments) including methodology, plan of work etc. 
and adjusted feedbacks from NETZ on those. Sampling was defined and determined 
in consultation with NETZ. 

5. Visited project areas (Thakurgaon, Dinajpur and Rajshahi) to collect primary data and 
qualitative information from students, teachers, educational personnel and project 
staff of PROSPECT 

6. Write and share draft report of the study with NETZ, and prepare the final report in 
English  incorporating feedback from NETZ  

7. Present study findings at different meetings/seminars/workshops (at national level) 
 

 

5. Methodology: The methodology included:  

• Review of curriculum/textbooks of class VI to X (Bengali, English, Social Science and 
Religions) 

• Key informant interviews/In-depth interviews and focus group discussions with 
relevant stakeholders including students, teachers, local education authorities, 
project staffs etc. 

• Informal discussions with all stakeholders related to the study 
 

6. Expected Outputs and Deliverables  

• A comprehensive report incorporating recommendations for programmatic 
interventions both for the government and non-government actors of Bangladesh. 
The report was supposed to have a length of approximately 50 pages (excluding 
Annexures).  

 

7. Team of Consultants 
 

1. Serajud Dahar Khan, Team leader 
2. Duniya Khondokar, Research Associate 

 

3. Sohrab Uddin, Research Associate 
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B. CORE THEMES AND SPIRIT OF THE UDHRs PROPELLED THIS STUDY  (please see 
annexures for detail articles of HRs) 

 
“The power of the Universal Declaration of Human Rights is the power of ideas to change the world.” 

 

Universal Declaration of Human Rights:  
United Nations 
 
Note 
Adopted and proclaimed by General Assembly resolution 217 A (III) of 10 December 1948. 
 
On December 10, 1948 the General Assembly of the United Nations adopted and proclaimed the 
Universal Declaration of Human Rights the full text of which appears in the following pages. 
Following this historic act the Assembly called upon all Member countries to publicize the text 
of the Declaration and “to cause it to be disseminated, displayed, read and expounded 
principally in schools and other educational institutions, without distinction based on the 
political status of countries or territories”. 
 
Foreword 
 
The Universal Declaration of Human Rights remains as relevant today as it was on the day in 1948 
that it was proclaimed and adopted by the United Nations General Assembly. The extraordinary 
vision and resolve of the drafters produced a document that, for the first time, articulated the 
rights and freedoms to which every human being is equally and inalienably entitled. Now 
available in more than 360 languages, the Declaration is the most translated document in the 
world — a testament to its global nature and reach. It has become a yardstick by which we 
measure right and wrong. It provides a foundation for a just and decent future for all, and has 
given people everywhere a powerful tool in the fight against oppression, impunity and affronts 
to human dignity.  
 
The commitment of the United Nations to human rights stems from the Organization’s Founding 
Charter. The international community has a duty to uphold and defend these rights. Let us ensure 
that those people who most need their rights protected are made aware that this Declaration 
exists — and that it exists for them. Let us each do our part to make these universal rights a living 
reality for every man, woman and child, everywhere. 
 
BAN Ki-moon 
Secretary-General 
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Forward of the illustrated booklet published by UNHCHR 

UNITED NATIONS 

U n i v e r s a l D e c l a r a t i o n of Human R i g h t s   
 
In perhaps the most resonant and beautiful words of any international agreement, “all human 
beings are born free and equal in dignity and rights”. The commitments made by all States in 
the Universal Declaration of Human Rights are in themselves a mighty achievement, discrediting 
the tyranny, discrimination and contempt for human beings that have marked human history.  
 
The Universal Declaration promises to all the economic, social, political, cultural and civic rights 
that underpin a life free from want and fear. They are not a reward for good behavior. They are 
not country-specific, or particular to a certain era or social group. They are the inalienable 
entitlements of all people, at all times, and in all places — people of every color, from every race 
and ethnic group; whether or not they are disabled; citizens or migrants; no matter their sex, 
their class, their caste, their creed, their age or sexual orientation. 
 
Introduction 
 
Human rights abuses did not end when the Universal Declaration was adopted. But since then, 
countless people have gained greater freedom. Violations have been prevented; independence 
and autonomy have been attained. Many people – though not all – have been able to secure 
freedom from torture, unjustified imprisonment, summary execution, enforced disappearance, 
persecution and unjust discrimination, as well as fair access to education, economic 
opportunities, and adequate resources and health-care. They have obtained justice for wrongs, 
and national and international protection for their rights, through the strong architecture of the 
international human rights legal system. 
 
The power of the Universal Declaration is the power of ideas to change the world. It inspires us 
to continue working to ensure that all people can gain freedom, equality and dignity. One vital 
aspect of this task is to empower people to demand what should be guaranteed: their human 
rights. This booklet constitutes a modest but significant contribution to that work. 
 
Zeid Ra’ad Al Hussein 
UN High Commissioner for Human Rights 
 
(Remarks on UDHR by the research team: 
 
The phrase Man, Brotherhood, Mankind used in the UDHR are not politically correct at the 
present era. Those may be replaced by Human beings, Fraternity, Humankind respectively). 
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Universal Declaration of Human rights (UDHRs) 
 
Preamble  
 

Whereas recognition of the inherent dignity and of the equal and inalienable rights of all 
members of the human family is the foundation of freedom, justice and peace in the world, 
 

Whereas disregard and contempt for human rights have resulted in barbarous acts which have 
outraged the conscience of mankind, and the advent of a world in which human beings shall 
enjoy freedom of speech and belief and freedom from fear and want has been proclaimed as the 
highest aspiration of the common people. 
 
Whereas it is essential, if man is not to be compelled to have recourse, as a last resort, to rebellion 
against tyranny and oppression, that human rights should be protected by the rule of law, 
 
Whereas it is essential to promote the development of friendly relations between nations,  
 
Whereas the peoples of the United Nations have in the Charter reaffirmed their faith in 
fundamental human rights, in the dignity and worth of the human person and in the equal rights 
of men and women and have determined to promote social progress and better standards of life 
in larger freedom, 
 

Whereas Member States have pledged themselves to achieve, in co-operation with the  
United Nations, the promotion of universal respect for and observance of human rights and 
fundamental freedoms, 
 

Whereas a common understanding of these rights and freedoms is of the greatest importance 
for the full realization of this pledge, 
 

Now, Therefore THE GENERAL ASSEMBLY proclaims THIS UNIVERSAL DECLARA TION OF HUMAN 
RIGHTS as a common standard of achievement for all peoples and United Nations Universal 
Declaration of Human Rights 1948 all nations, to the end that every individual and every organ 
of society, keeping this Declaration constantly in mind, shall strive by teaching and education to 
promote respect for these rights and freedoms and by progressive measures, national and 
international, to secure their universal and effective recognition and observance, both among 
the peoples of Member States themselves and among the peoples of territories under their 
jurisdiction. 
 
Now, therefore, The General Assembly Proclaims this Universal Declaration of Human Rights as a 
common standard of achievement for all peoples and all nations, to the end that every individual 
and every organ of society, keeping this Declaration constantly in mind, shall strive by teaching 
and education to promote respect for these rights and freedoms and by progressive measures, 
national and international, to secure their universal and effective recognition and observance, 
both among the peoples of Member States themselves and among the peoples of territories 
under their jurisdiction. 
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Article-26 of UDHRs, 1948  
 
(1) Everyone has the right to education. Education shall be free, at least in the elementary and 
fundamental stages. Elementary education shall be compulsory. Technical and professional 
education shall be made generally available and higher education shall be equally accessible to 
all on the basis of merit. 
 
(2) Education shall be directed to the full development of the human personality and to the 
strengthening of respect for human rights and fundamental freedoms. It shall promote 
understanding, tolerance and friendship among all nations, racial or religious groups, and shall 
further the activities of the United Nations for the maintenance of peace. 
 
(3) Parents have a prior right to choose the kind of education that shall be given to their children. 
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C. REVIW AND REMARKS ON TEXTBOOKS PRESCRIBED BY NCTB 
 

Introduction to the textbooks 
The preface expressed the main purpose of all textbooks published and prescribed by NCTB:  
 

 

“The main aim and purpose of all textbooks developed by NCTB for secondary education is to 

make the students fit for entry into higher education by flourishing their latent talents and 

prospect with a view to building the nation with the spirit of language movement and liberation 

war held in 1971. To make the learners skilled and competent citizens of the country based on 

the economic, social, cultural, and environmental settings is also an important issue of secondary 

education. 

 

The textbooks of secondary level have been written and compiled according to the revised 

curriculum of 2012 in accordance with the aims and objectives of National Education policy 2010. 

Contents and presentations of the textbooks have been selected according to the moral and 

humanistic values of Bengali tradition and culture and the spirit of Liberation War 1971 ensuring 

equal dignity for all irrespective of caste and creed of different religions, and sex”.  
 

The back cover of each book contains the following messages which reflect the sense of 

responsibility of the state towards society, and women and children. The messages are: 

 

“For any information, services and to solve social problems call ‘333’ call center” 
 

“In event of any violence against women or children, call the National Helpline Center at toll free 

number 09 to prevent such incidents”. 

 

Defining Curriculum 

Curriculum is a standards-based sequence of planned experiences where students practice and 

achieve proficiency in content and applied learning skills. Curriculum is the central guide for all 

educators as to what is essential for teaching and learning, so that every student has access to 

rigorous academic experiences.  

Note:  

The research Team thoroughly read and reviewed all the proses/articles/writings/plays and 

poems published in the books. But made remarks and commented only on those which 

addressed, uphold or violated human rights, child rights, gender, transgender, women rights and 

empowerment, PWDs and Ethnic minorities or Minor Nationalities (in terms of number of 

population), and conflict sensitivity. The other writings we did not made any remarks or passed 

any comments, have addressed the sense of morality, love to nature, poor people and animals, 

and uphold the pride of honesty, ethics, and folk arts, craft works etc.                                                                                                                                                                                                                                                           
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BANGLA 

 
Class VI 

PviæcvV (Charupaath) 
Last edition: 2021 

 

Chaarupaath, is a textbook for class Six (XI), has been developed to help students attain 

competency in all four language skills, i.e. listening, speaking, reading and writing. Apart from 

growing the skills of listening, speaking, reading and writing the book titled Charupaath aims to 

incite in the students an interest and understanding of the beauty and strength inherent in 

Bengali Literature. Also, through the reading of stories, poems, articles students will be curious 

about the various aspects of life, nature and the world. We also believe that they will gravitate 

towards reading and also understand, enjoy and internalize the contents better. 

 

There are 8 proses/stories/writings/articles/literary compositions, and 9 poetries in this book. 

 

Findings/comments/remarks/suggestions  

 

1. Name of the prose/story/essay/article: ÔmZZvi cyi¯‹viÕ (‘Satatar Purashkar’ meaning reward of 

honesty)-Written by Dr. Muhammad Shahidullah 

 

Page 1: 

 

Findings and Comments with recommendations: 

 

The first story ÔmZZvi cyi¯‹vi‘(Satataer Purashkar’-reward of honesty) presented in the book has 

been written by Dr. Muhammad Shahidullah. It is based on a Hadith. The story uphold the spirit 

of morale values. The main lesson of the story is: Allah take test of human being and reward the 

honest person. However, in the beginning it coined a word Ondho which is not PWD-sensitive. 

Now a days it is termed as `visually impaired’, in Bangla Dristi protibandhi. But as it was written 

by late Dr. Shahidullah, it could not be replaced by PWD-friendly terminology. 

 

2. Name of the story: ÔwgbyÕ (Minu) written by Bonoful 

 

Page 7: 

 

Findings and Comments with recommendations: 

 

The story reflected the painful daily life of a 10-year old orphan-maid- Minu. She is both visually 

impaired and speech-impaired, and as a result she is exploited by her Master. She needs to work 
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restlessly starting before sunshine to sunset. This story is supposed to work as stimulant for the 

students to be humanely ones. 

 

In the first para, the word chakrani is used which seems humiliating someone. In the modern era, 

the word has been replaced by domestic help. The words boba and kala also been used in the 

text, which are also PWD-insensitive. However, as the writer is no more, it may not be possible 

to replace those words used in the story. But to mention, it is a powerful story to create empathy 

in the mindset of students to the little child Minu.  

 

3. Name of the story: Ô‡ZvjcviÕ (Tolpaar) - by Showkat Osman 

 

Page: 23-26 

 

Findings and Comments with recommendations: 

 

The story is based on the torture of Pakistani army and their collaborators, and it also reflected 

a mother and her child’s empathy and service to the humanity.  This story will stimulate 

students to be kind, cooperative for the helpless people, and to be humanly ones.  

 

4. Name of the story: Ôgv`vi †Z‡imvÕ (Mother Teresa)-by Sanjida Khatun 

 

Page: 3-38 

 

Findings and Comments with recommendations: 

 

The story reflects the urge for humanity and portrayed the work and life of Mother Teresa. This 

story will stimulate the students to be kind and humanly ones. They will serve for the humankind 

irrespective of cast, religion, color and ethnicity. 

 

5. Name of the story: KZ w`‡K KZ KvwiMi (So many crafts persons everywhere)-written by Syed 

Shamsul Haq 
 

Page: 48-50  

 

Findings and Comments with recommendations: 

 

The writer portrayed the fine-tuned crafting skill of the unknown rural craft persons. Students 

are expected to be empathetic and proud of the rural crafts persons through reading this story. 

Their horizon of vision of them will also be humanistic through reading this piece of story. 
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6. Name of the poem: Rb¥f’wg (Birth land/Motherland) written by Rabindranath Tagore 

Page: 54 

 

Findings and Comments with recommendations: 

This poem express the deep love for the home land and Birthplace. Students are expected to be 

patriotic reading this poem. 

 

7. Name of the poem: gvbyl RvwZ (Human race) written by Satyandranath Dutt 

 

Page: 63 

 

Findings and Comments with recommendations: 

The highly humanistic poem uphold the spirit of humanity. The world and the society created 

discrimination among different races, sects, creeds, colors and religions, and gender. This unique 

piece of poems disregarded every types of discrimination and exploitation, and this has placed 

‘human’ on top of everything- nation, religion, creed, cast, color and gender.  The poem is a great 

reflection of UDHRs. As a proof citing a few lines from the poem: 

 
ÒKv‡jv Avi a‡jv evB‡I †Kej 

wfZ‡I meviB mgvb ivOv...Ó 

 

Òevgyb, k~ ª̀, e„nr, ÿz`ª 

K…wÎg †f` a~jvq †jv‡U|Ó 

 

8. Name of the poem: Avmgvwb (©Asmani) written by Jashimuddin 

 

Page: 71 

 

Findings and Comments with recommendations: 

 

The poem `Asmani’ draws a very pathetic picture of a little poorest girl- Asmani. This poem will 

sensitize the students to be empathetic towards poor people especially who are living in the rural 

Bangladesh. This will also raise the sense of social responsibility in the mindset of the students. 

It is a very touchy poem towards humanity.   

 

9. Name of the poem: gywRe (©Mujib) written by Rokunuzzaman 

Page: 77 

 

Findings and Comments with recommendations: 
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This is a good and readers friendly composition on Bangabandhu Shaikh Mujibur Rahman. 

Students will love the country and learn to respect the national leader reading this poem/rhyme.  

But unfortunately this poem reflects only the Bengali nation. No doubt each nation of Bangladesh 

(for example, Ethnic minority) also loves Mujib. They have been ignored. The Last lines are as 

follows: 
ÒAvgiv evOvwj hZw`b †eu‡P iBe G evsjvq 

¯^vaxb evsjv WvK‡e : gywRe Avq Avq N‡i Avq!Ó 

 

Suggesstion:  

• This poem could capture some verses/lines reflecting the love of other nations/ethnic 

minorities as well. Or  

• The poem on Bangabandhu written by Annadashankar could be put here replacing 

this one. 

 

Class VII 

mßeYv© (Saptaborna) 

Last edition: 2021 
 

mßeYv© (Saptaborna), is a textbook for class XII, has been developed to help students attain 

competency in all four language skills, i.e. listening, speaking, reading and writing. Apart from 

growing the skills of listening, speaking, reading and writing the book titled Saptaborna aims to 

incite in the students an interest and understanding of the beauty and strength inherent in 

Bengali Literature. Also, through the reading of stories, poems, articles students will be curious 

about the various aspects of life, nature and the world. We also believe that they will gravitate 

towards reading and also understand, enjoy and internalize the contents better. 

 

There are 10 proses/stories/writings/articles/literary compositions, and 10 poetries in this book. 

 

1. Name of the story/writing/article/play: jLvi GKz‡k (Lakhar Ekushey- The ekushey of Lakha) 

written by AbuBakar Siddique  

 

Page 79-10 

 

Findings and Comments with recommendations: 

The story highlighted the spirit and impact of the language movement 1952. Ekushey February, 

now internationally declared as ‘International Language and mother tong day’, has created huge 

impact on the people of Bangladesh. This story uphold the rights of freedom, liberty and of 

mother tong of a nationality. 

 

2. Name of the story: giæ-fv¯‹i (Moru Vaskar- The Sun of the Desert) written by Habibullah Bahar  
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Page 14-15 

 

Findings and Comments with recommendations: 

 

The prose portrait the noble characteristics of the Prophet Muhammad (SM), which are aligned 

with some important clause of the declaration of human rights. Muhammad propagated against 

the spirit of indiscrimination, uphold the spirit of equity, and he demonstrated the dignity for the 

slaves as well. He was liberal to other religions. He contributed to establish the equal status and 

dignity for women as the writer portrait him in this prose. Reading this prose, students will attain 

the spirit of freedom, morality, equality of men and women, love to children and domestic helps. 

 

Recommendation:  

• Prose on the life of the prophets of other religions should be put in the book.   

 

3. Name of the story: cvwL (Pakhi, The Bird) written by Lila Majumder  

Page: 24-26 

 

Findings and Comments with recommendations: 

 

The story portraits a highly sensible adolescent girl and a boy. The girl is slightly physically 

challenged. Their relative take good care of her. And she take cares of a bird who is also physically 

challenged. Reading this story students will be sensible as well to the physically challenged 

persons. 

 

4. Name of the story: wcZ…cyiæ‡li Mí (Pitripurusher golpo, the story of paternal ancestors) written 

by Harun Habib  

 

Page: 32-36 

 

Findings and Comments with recommendations: 

 

The well-articulated story narrates the history of liberation War, Mass Killing 25th March 1971, 

Language Movement, Shaheed Minar (Martyrs’ Monument) in the form of conversation between 

a freedom fighter and his nephew. Unfortunately it tells about the glorious contribution of Men 

only, and ignored the contribution of the women folk of the country who took part in the 

Liberation War 71. The title of the story also reflects the story of paternal ancestors - wcZ…cyiæ‡li 

Mí. 

 

Recommendations:  
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1. The name of the story could be c~e©myix‡`i Mí (Story of Ancestors or Predecessors), and 

it should reflects the prideful contribution of the womenfolk as well.    

 

5. Name of the story: ‡iv‡Kqv mvLvIqvZ †nv‡mb-Witten by Selina Hossain 

 

Page: 44-46 

 

Findings and Comments with recommendations: 

This prose portrayed the brief life and works of Rokeya, the pioneer of women empowerment 

movement. She fought for the liberation of women, and wrote a number of books reflecting that 

spirit in order to stimulate womenfolk of the country. The students will feel deep respect to that 

great lady, who devoted her life for the education and freedom of women. Reading this, students 

will also be inspired to cooperate girls to carry forward their education towards a human life. 

 

Recommendations: The struggles Rokeya faced to march forward could be captured a bit detail 

and vividly. 

 

6. Name of the story: ‡mB †Q‡jwU (That Boy)-Written by Mamunur Rashid 

 

Page: 50-52 

 

Findings and Comments with recommendations: 

 

This a play and it reflected a hopeful situation for partially physically challenged special boy. The 

play created such a sensible environment where classmates and teacher demonstrated practical 

cooperation to a partially challenged student who wants to study with other classmates. Reading 

this play, students will be empathetic to fellow mates and others who are special children in the 

society. 

 

7. Name of the story: evsjv‡`‡ki ÿz`ª RvwZmËv (Ethnic Minority/a group of small nationality of 

Bangladesh)-Written by A. K. Sheram 

 

Page: 55-58 

 

Findings and Comments with recommendations: 

 

An ethnic minority is a group of people who differ in race or color or in national, religious, or 

cultural origin from the dominant group — often the majority population (here Bengali) — of the 

country in which they live. Bangladesh is a country of cultural and ethnic diversity, with over 

54 indigenous peoples speaking at least 35 languages, along with the majority Bengali 
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population. The vast majority of Bangladeshis are ethnolingustically Bengalis, an Indo-Aryan 

people. 

 

evsjv‡`‡ki ÿz`ª RvwZmËv (Ethnic Minority, a group of small nationality of Bangladesh) is an well 

written text placed in this book. The writer himself is a part of one of those nationality (Monipuri). 

It portrayed the life-style, norms, tradition and culture of 6 nationality- Chakma, Garo, Marma, 

Tripuri and Monipuri. Reading this article students will be able to understand that there are 

number of nationalities (not only Bengali) in Bangladesh. They will also perceive the beauty of 

diversity, and beauty of diversified nationality in our country. They will demonstrate respect to 

other small nationality. They will be enriched and appreciate the importance of broader 

nationality. 

   

Recommendations:  

The list of all minor nationalities could be placed somewhere, may be in the Path Porcihity 

(introduction to the text), placed after the main text.  

 

(There are approximately two million people from 27 officially recognized ethnic minority groups 

in Bangladesh. They constitute approximately 1.25 percent of Bangladesh's population). 

 

8. Name of the Poem: Kzwj-gRyi (Kuli-mojur meaning porter-laborer,) written by Kazi Nazrul Islam 

 

Page: 67 

 

Findings and Comments with recommendations: 

The poem uphold the contribution of porters and laborers, and tried to stimulate the students to 

pay honor and dignity to kuli majur (and broadly to all workers in the world), and be sensible and 

good behaving with them. This piece of highly humanitarian poetry highlighted the rights of all 

human being, and uphold the spirit of humanity. This one of the best selection in this book in 

order to sensitize students for the sake of all walks of people and towards humanity. 

 

9. Name of the Poem: ‡kv‡bv GKwU gywRe‡ii †_‡K (The voice of not one, but million Mujibors singing) 

written by Gouriproshonno Majumder 

 

Page: 76 

 

Findings and Comments: 

This unique piece was written on Bangabanhu during liberation war 1971, and this uphold the 

spirit of liberty and freedom for Bangladesh, which is aligned with the HDR. 

 

10. Name of the Poem: mvg¨ (The Equity) written by Sufiya Kamal  
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Page: 94 

 

Findings and Comments with recommendations: 

This is a short piece of poetry reflected the need of unity and combined participation for 

upholding the rights of human being and the equality and equity both for men and women. 

Dignity of labor of all classes of human being has also been honored here. Reading this poem, 

students will get the message that intense love and cooperativeness to be created among all 

human being, irrespective of religions, colors, castes, classes in order to build a peaceful world. 
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Class VIII 

mvwnZ¨ KwYKv (Sahittya Kanika) 

Last edition: 2021 

 

The Purpose of the book is same as other books for class 6 and 7  

 

There are 11 proses/stories/writings/articles/literary compositions, and 13 poetries in this book. 

 

1. Name of the story/writings: ‘Gev‡ii msMÖvg ̄ ^vaxbZvi msMÖvg’ (Struggling this time for the Struggle for 

Liberation); an speech by Shaikh Mujibur Rahman 

 

Page: 31-37 

 

Findings and Comments with recommendations: 

The world famous speech has been recognized as the international memory of the world by 

UNESCO. This speech boldly protested the torture on the people of the then East Pakistan by the 

Military Junta of West Pakistan. It uphold the struggle and spirit of liberty of a nation to form 

their own sovereign country- Bangladesh. This speech honored the spirit of nondiscrimination 

between Hindu and Muslim, Bengali and non-Bengali as well. All these are the reflection of the 

UDHR. 

 

2. Name of the story/writing/article: ‘evsjv beel©Õ (Bangla New year) Written by Shamsuuzzaman 

Khan 

 

Page: 68-69 

 

Findings and Comments with recommendations: 

This writings elaborated the history of Bangla new-year and its various cultural aspects. Reading 

this, students will know how the consistent celebration of Bangla Nababarsho contributed to 

the development of Bengali Nationality and liberation war of Bangladesh. 

 

3. Name of the poem: ‘gvbeagÕ©© (Religion of Humanity) Written by Lalan Shah 

 

Page: 68-69 

 

Findings and Comments with recommendations:  

Reading this unique and sensitizing song/poem, students will be able to perceive that identity 

of any person is `human’. This identity supersede all other identity. It is above all identity- 

religion, caste, and race. No discrimination should be executed among human. 
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4. Name of the poem: ỳB veNv Rwg (Tow Bigha’s of land) - Written by Rabindranath Tagore 

Page: 88-90 

 

Findings and Comments with recommendations:  

This touchy piece of poetry portrayed a very sensitive issue of land grabbing, and torture on a 

poor landowner by a Jamindar. Reading this, students will be empathetic to the poor and tortured 

people. They will be aware of the cruelty of the exploiters. This reflects the HRD of right to own 

property, and nobody should be discharged from her/his. And no one shall be arbitrarily deprived 

of his property. 

 

5. Name of the poem: bvix (The women)-Written by Kazi najrul Islam  

Page: 100 

 

Findings and Comments with recommendations:  

In this poem the poet uphold the spirit of equity, and the contribution of women in every respect. 

Reading this sensible poem, students will be sensitized to the power and contribution of 

womenfolk in the development of whole world. They will be respectful, and will be aware of the 

equal rights and empowerment of women. 

 

6. Name of the poem: iƒcvB (Rupai, the name of rural youth)- Written by Jashimuddin  

Page: 117 

 

Findings and Comments with recommendations:  

This poem portrayed the beauty and strength of a rural youth whose color is black. The poet with 

his sweet pen uphold the pride of black Rupai. This will sensitize readers to enlighten and open 

their eyes to see and asses the black and white equally. 

 

8. Name of the poem: cÖv_x© (Prarthi- The claimant) - Written by Sukanta Bhattacharya  

Page: 130 

 

Findings and Comments with recommendations:  

The poet prays to the Sun for the sunlight for the poor, cloth less and shelter less people. It 

expressed empathy toward deprived children. Reading this touchy poem, students will be 

sympathetic and cooperative to the poor, exploited and and deprived, poor, cloth less and shelter 

less people, and children.  
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Class IX-X 
evsjv mvwnZ¨  

(Bangla Shahittya (Bengali literature) 

Last edition: 2021 
 

The Purpose of the book is same as other books for class 6, 7 and 8. 

 

There are 31 proses/stories/writings/articles/literary compositions, and 32 poetries published in 

this book. 

 

1. Name of the story/writing/article: ‘myfvÕ (Shuva, name of a girl) Written by Rabindranath 

Tagore. 

 

Page: 12-15 

 

Findings and Comments with recommendations:  

The story depicted the pathetic life of a speech-impaired girl. The mind and inexpressible feeling, 

emotion and subtle latent sufferings of Suva has been written with an empathetic language. 

Reading this, students will be empathetic to PWDs.   

 

2. Name of the story/writing/article: ‘‡`bvcvIbvvÕ (Dena-paona meaning give and take) Written by 

Rabindranath Tagore. 

 

Page: 21-26 

 

Findings and Comments with recommendations:  

The story portrayed an unbearable mental torture with a poor girl and his father for dowry. This 

story highlighted the spirit of HRD- right to be freed of torture and devaluation. Reading this, 

students will be empathetic to this kind of girl, and will be aware of not taking dowry.  

 

3. Name of the story/writing/article: ‘AfvMxi ¯^M©Õ (Ovagir Shorgo’, the Paradise of Ovagi) Written 

by Sharatchandra Chattapaddhay.  

 

Page: 35-43 

 

Findings and Comments with recommendations:  

 

This highly sensitive story illustrated the cruelty of upper-class and torture to the lower-class. 

This reflected the inhuman jatived protha (discrimination among different castes), and cruelty, 

exploitation, torture, humiliation of Jamindari administration over the poorest and lower-class 



22 
 

society, which goes against the HDR. Reading this sensitive and stimulating story, students will 

be highly humanitarian, sensible, and become against the so called tradition of discrimination of 

class and cast system. 

 

4. Name of the story/writing/article: ‘wbixn evOvwjÕ (Niriho Bangali, meaning Naieve Benglalees)-

Rokeya Shakhawat Hossain 

 

Page: 44-47 

 

Findings and Comments with recommendations:  

 

This literary writing titled Niriho Banglai has visualized the nature of Bangali with great wit and 

humor. Besides, in a subtle way and with strong logic the writer urged men to offer honor to the 

women folk, and to help in domestic work. However, one sentence, she has placed here which 

is, in the present context, conflict sensitive-  
 

Ò‡h jÿxQvov w`e¨v½Yvw`M‡K iÜb Kwi‡Z e‡j, Zvnvi wÎwea `Ð nIqv DwPZ| h_v : Zvnv‡K (1) Zzlvb‡j `» Ki, AZtci 

(2) R‡en& Ki, (3) Zvici dvuwm `vI!Ó(c„ôv 46) 

 

5. Name of the story/writing/article: ‘gvbyl gyn¤§` (mt)Õ (Muhammad, human being)- Mohammad 

Wazed Ali 

 

Page: 73-77 

 

Findings and Comments with recommendations:  

This literary article narrated the highly appreciable human qualities of Muhammad(SM), the 

Prophet of Islam. Reading this well written narratives, students will be enlightened and 

stimulated to lead an ordinary life, learn to sacrifice and devote own life for the welfare of others, 

and will love all kind of human being irrespective of creed, caste, religion.  

 

6. Name of the story/writing/article: ‘wbgMvQÕ (Nimgaas, a medicinal plant; also called nim or 

margosa)- written by Bonoful  

 

Page: 80-81 

 

Findings and Comments with recommendations:  

Neemgas, is a symbolic short story and literary and touchy composition. This story expressed the 

slimily between a Neem plant and a women inside a house. It highlighted the sacrifice, humanity, 

family and societal importance of women. 
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7. Name of the story/writing/article: ‘D‡cwÿZ kw³i D‡ØvabÕ (Uprising of ignored strength and 

potentials)- written by Kazi Nazrul Islam 

 

Page: 83-84 

 

Findings and Comments with recommendations:  

 

This, inspirational literary composition/disquisition, uphold the spirit of equity and democracy. 

It highlighted the power and potentials of oppressed people. Reading this stimulating piece of 

writing, students will be enlightened regarding the dignity and power of so-called poor and low 

cast people. They will also be spirited to uphold and establish the dignity of any class of people 

irrespective of race, caste, gender, religion, and nationality. 

 

8. Name of the story/writing/article: ‘wkÿv I gbyl¨Z¡Õ (Education and Humanity)- written by 

Motaher Hossain Choudhury 

 

Page: 83-84 

 

Findings and Comments with recommendations:  

In this literary article, the writer identified the relation between education, humanity and human 

values. Reading this article, students will be inspired to be enlightened through education in 

order to achieve humanity and human-values. The following statement amplified the importance 

and role of education, and humanity to reach freedom, which are the major elements of HRs.  

 
ÒAbœe‡¯¿i cÖvPz‡h©i †P‡qI gyw³ eo, GB †evawU gbyl¨‡Z¡i cwiPvqK| wPšÍvi ¯^vaxbZv, eyw×i ¯^vaxbZv, AvZ¥cÖKv‡ki ¯̂vaxbZv 

†hLv‡b †bB, †mLv‡b gyw³ †bB|Ó (c„ôv-87-88) 

 

9. Name of the story/writing/article: ‘ggZvw`Õ (Momotadi, a domestic help)- written by Manik 

Bandapaddhay 

 

Page: 104-110 

 

Findings and Comments with recommendations:  

 

This literary sensible composition/story portrayed a friendly relation between a housemaid and 

the owners. Students will learn to be sensitive about the dignity of labor and demonstrate 

humanity to all class of people. 

 

10. Name of the story/writing/article: ‘ingv‡bi gvÕ (Mother of Rahman, a freedom fighter) Wtten 

by Ranesh Dasgupta 
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Page: 112-113 

 

Findings and Comments with recommendations:  

This piece of story uphold the spirit of patriotism and liberation war 71, and portrayed the spirit 

of an outspoken courageous mother of a martyred in 1971- Rahman. It expressed the sense of 

self-respect and power of women as well.  

 

11. Name of the story/writing/article: ‘cqjv ˆekvLÕ (Pohela Boishakh,) Wtten by Kabir Choudhury 

 

Page: 116-118 

 

Findings and Comments with recommendations:  

This article highlighted the spirit of Bangla New Year’s festivity and the spirit of nationality which 

are aligned with the articles of UDHR- Everyone has the right freely to participate in the cultural 

life of the community, enjoying the national identity. Bangla New Year’s festivity and celebration 

overcome the narrow-minded attitude of religions and other nationality of Bangladesh.           

 

12. Name of the story/writing/article: ‘ebgvbylÕ (Bonomanush, The anthropoid ape) Wtten by 

Abu Ishak 

 

Page: 121-125 

 

Findings and Comments with recommendations:  

 

This literary composition/ story portrayed a fearful situation of the picture of communal riot of 

Kolkata. Reading this, narration, students will be sensitized of not being a communal person. They 

will be inspired to be a person free of narrow-mindedness identity of religion. 

 

13. Name of the story/writing/article: ‘¯̂vaxbZv Avgvi ¯^vaxbZvÕ (Liberation, my independence)- 

Written by Momatajuddin Ahmed 

 

Page: 135-142 

 

Findings and Comments with recommendations:   

 

This, well represented play highlighted the spirit of liberty and freedom. Reading this play, 

students will be inspired to love their motherland, and to sacrifice their life for freedom humanity 

and liberty of people. 
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14. Name of the story/writing/article: ‘Avgv‡`i ms¯‹…wZÕ (Our Culture)- Written by Anisuzzaman 

 

Page: 152-154 

 

Findings and Comments with recommendations:   

 

This article/disquisition tried to discover the roots and nature of our rich culture. Reading this 

article, students will be enlightened and sensitized about the tradition, heritage, feeling of 

humanity, and non-communal spirit of our culture.  

 

15. Name of the story/writing/article: ‘i‡³ †fRv GKzkÕ (The bloodbath Ekush)- Written by Salina 

Hossain) 

 

Page: 171-175 

 

Findings and Comments with recommendations:   

This is a very touchy story of the Language movement 52, where men and women, boys and girls, 

child and young, different classes of people played bravos role, and they were tortured and fired 

by Pakistani armed forces/ law enforcement force. This fact based story reflected the spirit of 

freedom of language and nationality.  

 

16. Name of the story/writing/article: ÔZ_¨ cÖhyw³Õ (Information and Technology)- Written by 

Muhammad Zafar Iqbal 

 

Page: 183-185 

 

Findings and Comments with recommendations:  

 

This article narrated briefly the benefit and purpose of the digital computer and Information 
technology. Student will be able to capture the basic principles of how a Computer works for 
digital information processing and displaying to the users. This article will inspire students to be 
enlightened toward scientific advancement in technology and its benefit. UDHRs urges for the 
rights of use of scientific development so far: “Everyone has the right freely to participate in the 
cultural life of the community, to enjoy the arts and to share in scientific advancement and its 
benefits”. 
 

17. Name of the poetry: Ôe½evYxÕ (Bongobani, meaning The Bangla language) - Written by Abdul 

Hakim 

 

Page: 195-196 
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Findings and Comments with recommendations:  

This sensible piece of poetry written before about 400 years amplified the dignity and love to the 

motherland and mother tongue. Reading this poem, students will uphold the spirit of motherland 

language and nationality as well. The following verse is used widely quote: 

 
Ô†h me e‡½‡Z R‡b¥ wns‡m e½evYx| 

‡m me Kvnvi Rb¥ wbY©q bv Rvwb|| 

‡`kx fvlv we`¨v hvi g‡b b Ryqvq| 

wbR †`k Z¨vMx †Kb we‡`‡k b hvq||Ó 

 

18. Name of the poetry: ÔK‡cvZvÿ b`Õ (The river Kapatakkha) - Written by Mikel Madhusudan Dutt 

 

Page: 198 

 

Findings and Comments with recommendations:  

This piece of sonnet reflected the love to the mother land and mother tongue by the poet while 

he was in England. Readers will be stimulated to their motherland and mother tongue. 

 

19. Name of the poetry: ÔRyZv-Avwe®‹viÕ (The creation of shoe) - Written by Rabindranath Tagore 

Page: 208-211 

 

Findings and Comments with recommendations:  

This significant poem uphold the intellectual ability of an illiterate show maker. To solve a 

problem we usually search for a wise and highly educated or intellectual person.  But an ordinary 

person also can easily give an idea to solve any problem. No one is ignorable in this world- this 

learning will inspire student to pay honor to every class and profession of people.  

 

20. Name of the poetry: ÔAÜ-ea~Õ (Andha-Bodhu, a blind bride) - Written by Jatindramohan Bagchi 

 

Page: 213-214 

 

Findings and Comments with recommendations:  

 

This highly PWD-sensitive piece of poetry in the form of a prologue, uphold the intellectual ability 

of a visually impaired bride. She can feel, perceive and understand every single beauty and 

reflection of the nature. Despite being a visually impaired woman, she expresses the beauty of 

life and nature vividly. Reading this sensible poem, students’ mind will be melted, will be 

empathetic and respectful to the PWDs. 
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21. Name of the poetry: ÔgvbylÕ (Manush, the Human) - Written by Kazi Najrul Islam 

 

Page: 230 

 

Findings and Comments with recommendations:  

This unparalleled piece of literary composition has been composed upholding the spirit of 

equality and equity, and highlighted and placed `human’ above all. Reading this touchy poem, 

students will be sensitized that the prime identity of a person is `human’- not their religion, class, 

cast, creed, race or nationality, and they should not be judged on whether they are rich and poor. 

 

22. Name of the poetry: ÔDgi dviæKÕ (Umar Faruk, the name of a Khalifa of Islam) - Written by Kazi 

Najrul Islam 

 

Page: 233-236 

 

Findings and Comments with recommendations:  

This is equally sensible piece of literary composition, has been composed upholding the spirit of 

equality and equity, and highlighted and placed `human’ above all. It also cited an example of 

proper judgment according to their rule of law. Reading this touchy poem, students will be 

sensitized that the prime identity of a person is ̀ human’- not their religion, class, cast, creed, race 

or nationality, and they should not be judged on whether they are rich and poor. 

 

23. Name of the poetry: ÔAvgvi †`kÕ (My Country/Our land) - Written by Sufia Kamal 

 

Page: 250-251 

 

Findings and Comments with recommendations:  

This encouraging and enthusiastic poem highlighted the open-mindedness, unity, fraternity, 

cooperation and respect to each other of the people of Bangladesh. Reading this poem, students 

will be sensitized to be united, developing bondage and cooperating each other in any situation.  

All these are the reflection of UDHRs. 

 

24. Name of the poetry: ÔAvkvÕ (Asha meaning The Hope) - Written by Sikander Abu Zafar 

 

Page: 254-25 

 

Findings and Comments with recommendations:  

This piece of poetry highlighted the empathy and hounour towards mass people-poor and 

hardworking. This poem highlighted the spirit of humanity and love to the life of poor people. 
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Reading this poem, students will be sensitized to those people, and will be inspired to lead a 

simple life and demonstrate solidarity towards simple mass people.  

 

25. Name of the poetry: Ô‡g-w`‡bi KweZvÕ (Songs of May-Day) - Written by Suvash Mukhapaddhya 

 

Page: 264 

 

Findings and Comments with recommendations:  

This piece of inspirational poetry called people for the struggle for freedom from exploitation, 

torture, inhumane behavior, dishonoring action against the exploiter. This piece of verses also 

calls people to be united to boost up the struggle to put strenuous effort to be freed form 

century-last exploitation and imprisonment. Students will be inspired to put their effort for the 

freedom of oppressed people which is also the mandate of HRs. 

 

26. Name of the poetry: ÔivbviÕ (Runner, the postman) - Written by Sukanta Bhattacharya 

 

Page: 270-271 

 

Findings and Comments with recommendations:  

 

This is an outstanding empathetic verse composed reflecting the restless-leisure less life of a 

postman (Runner), who starts his work before sunrise and finish at mid night or even after that. 

He distributes letters full of love and pain to the people came from their friends, relatives and 

lovers. But he don’t have time to take rest for himself. This scenario reflected the violation of one 

special articles of UDHR which guaranty leisure for everybody. Reading this poem, sensitive and 

friendly poem, students will be sensitized to this sort of people in the country who are sacrificing 

their life for other. 

 

27. Name of the poetry: Ô‡Zvgv‡K cvIqvi R‡b¨, †n ¯^vaxbZvÕ () - Written by ShamsurRahman 

 

Page: 275 

 

Findings and Comments with recommendations: 

 

This another wonderful piece of poetical composition, which uphold the spirit and demand for 

freedom and liberty, and reflected the torture on Bangladeshi mass people by Pakistani Junta. 

They hold genocide/ mass killing, slaughtered huge number of people. They wanted to abolish 

the name of Bengali nanatility from the globe. These are in against the rights declared and 

guaranteed in UDHR. 
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28. Name of the poetry: ÔAvgvi cwiPqÕ (Aamar Porichoy- My identity)- Written by Syed Shamsul 

Haq  

 

Page: 282 

 

Findings and Comments with recommendations: 

This is another touchy piece of literary poetical composition, uphold the spirit of freedom, 

nationality, heritage and struggle for liberation, which comply with a number of promise of HRs. 

Reading this, student will be enlightened about the history heritage, struggle for liberation and 

so many historical facts held in Bangladesh.  

 

29. Name of the poetry: Ô‡ev‡kLÕ (`Boshekh’-The first month of Bangla calendar)- Written by Al 

Mahmood 

 

Page: 282 

 

Findings and Comments with recommendations: 

This poetry is metaphorically written and reflected and urged for the uprooting of torture and 

exploitation from the land. Every person should be free of torture is one of HR mandate/promise. 

 

30. Name of the poetry: ÔPzwbqv Avgvi Av‡K©wWqvÕ (Chunia is my Arcadia))- Written by Al Mahmood 

 

Page: 291-292 

 

Findings and Comments with recommendations: 

This is a symbolic poem where Chunya is the name of an imaginary Adibashi village. That village 

did not experience any violence, bloodshed, torture, lack of peacefulness. They experienced only 

love and respect to each other.  They all are happy there. They believe all human being are equal, 

which reflects the prime conclusion and mandate of HR declaration. This poem uphold the love 

and harmony of Ethnic Minority people.  
 

31. Name of the poetry: Ô¯̂vaxbZv, G kãwU Kxfv‡e Avgv‡`I n‡jvÕ (Independence, how this very phrase 

become of ours) - Written by Nirmalendu Goon 

 

Page: 295-296 

 

Findings and Comments with recommendations: 

This poetry is one of appealing piece of poetry, and it uphold the spirit of a great leader 

Bagabandhu Sheikh Mujib who fought for the freedom of our country. It declares freedom and 

liberty which is the core mandate of HRs. 
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32. Name of the poetry: Ômvnmx Rbbx evsjvÕ (Bravous Mothe Bangla)- Written by Kamal Choudhury 

 

Page: 301 

 

Findings and Comments with recommendations: 

This piece of poetry amplified the courage and struggle of the people of Bangladesh, our 

motherland. It has highlighted the fight of the freedom fighters and mass people against the 

torture of Pakistani Junta. According to HRs, no one should be tortured, every nation and every 

people have the right to protect themselves from the torture, to enjoy the freedom. 

 

32. Name of the poetry: ÔwgwQjÕ (Misil) - Written by Rudra Muhammad Shahidullah 

 

Page: 305 

 

Findings and Comments with recommendations: 

 

This is an inspirational piece of poem which calls for the advancement of people and advanced 

political workers to march forward for the realization of rights, which was the promise of 

liberation war and which is also aligned with the UDHRs- all human being have the right to enjoy 

their rights. 
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Social Studies 
 

evsjv‡`k I wek̂cwiPq 

Class 6, 7, 8 
 

Overall introduction to  
evsjv‡`k I wek̂cwiPq  

(Bangladesh and Global studies) 

  
evsjv‡`k I wek̂cwiPq, is the textbooks for class Six, Seven and Eight, has accumulated a number of 

topics from various subjects like social science, history, civics, economics, and geography. 

Reading this series of books developed by NCTB for class 6, 7, 8, students will be oriented with 

the concept of society and environment, history and tradition and heritage, culture, socio-

economic-political status and international issues and organizations. It is expected that students 

will be endowed with good eyesight to be a good citizens bearing values and sound knowledge 

of the history and heritage of Bangladesh; will get the opportunity to develop themselves to be 

a responsible citizens of the country. Apart from those, they will be able to enrich their world of 

knowledge, and be enlightened about the global issues and international organizations. Also, 

they will be inspired and equipped with the life skills needed to solve various problems of the 

society and the state. We also believe that they will gravitate towards reading and also 

understand, enjoy and internalize the contents better, if the teachers are well equipped with the 

subject matters. 

 

Class VI (Six) 

evsjv‡`k I wek̂cwiPq  

(Bangladesh and Global Studies) 

Last edition: 2021 

 

There are total 13 chapters in this book, and each chapter contains a number of lessons. The 

chapters are: Chapter-1: History of Bangladesh; Chapter-2: Bangladesh and world civilization; 

Chapter-3: Bangladesh under the global geographical sphere; Chapter-4: Introduction to 

Demography/population of Bangladesh; Chapter-5: The society of Bangladesh; Chapter-6: The 

Culture of Bangladesh; Chapter-7: The Economics of Bangladesh; Chapter-8: Bangladesh and its 

Citizens; Chapter-9: The Environment of Bangladesh; Chapter-10: Child rights in Bangladesh; 

Chapter- 11: Growing-up of the children in Bangladesh and its obstacles; Chapter-12: Bangladesh 

and Regional Cooperation; and Chapter-13: Sustainable development Goal 
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Findings/comments/remarks/suggestions  

 

1. Name of the chapter-1: evsjv‡`‡ki BwZnvm (1g Aa¨vq) (Chapter-1: History of Bangladesh)  

 

Page: 1-12 

 

Findings and Comments with recommendations: 

 

This chapter discusses with the history of liberation war and inhuman torture of Pakistani Military 

Junta during that wartime; also reflected on the heritage and culture of glorious old aged/ancient 

Bangla. It reflected the contribution of empire of Pals’ kingdom in uplifting political, economic, 

sculpture and arts. The first king Gopal abolish the hundred years of quarrel, war among small 

kingdoms, disharmony, violence and anarchy.  During the regime of Pals, communal harmony in 

the state policy and coexistence of different religions, especially Brahmins and Buddhists were a 

significant expression and practice. 

 

Different lessons of this textbook highlighted about the communal harmony; till now it exists in 

the country. Reading this important texts, students will be stimulated to maintain religious and 

communal harmony in their life and practice. They will also be prideful of own country- the 

Independent Bangladesh. This reflect the right to nationality enshrined in HRs. 

 

However, it has not mentioned any role and contribution of women and the people of ethnic 

minority/nationality in the liberation war of Bangladesh.  

 

Rec: In the next edition, the book should reflect the role of women and the people of ethnic 

minority/nationality in the liberation war of Bangladesh.  

 

2. Name of the chapter: Ôevsjv‡`k I wek^mf¨ZvÕ (2q Aa¨vqÕ) (Bangladesh and world civilization-chapter 

two)  

 

Page: 13-22 

 

Findings and Comments with recommendations: 

This chapter portrayed different cultures, heritages and civilizations, which have dealt with the 

civilizations of different nationality, territory- Indian urban civilization, Mesopotamian 

civilization, Chinese civilization and Persian civilization. Reading all these, students will be 

enlightened about the world civilization and be sensitized to all cultures and civilization, and be 

respectful to those. They are expected to be get rid of narrowness of undermining other Casts, 

Creeds, Religions, Cultures, Heritages, and Nationalities. 
 

3. Chapter-3: ‘Bangladesh under the global geographical sphere’ discusses about where  



33 
 

Page: 13-22 

 

Findings and Comments with recommendations: 

 

Bangladesh situated in the world map and under which continent out of 7. It also discusses about 

the climate economics, religions and related other issues. It mentioned the names of Tensing and 

Hilary with their portrait. But it did not put the portrait of Nishat Mazumdar and Wasfia Najrin. 

 

Recommendation: in the next edition, it should put the portrait of Nishat Majumder and Wasfia 

Nazjnin, MA Muhit and Musa Ibrahim. 

 

4. Chapter-4: ‘Introduction to Demography/population of Bangladesh’ (Page 32-39) deals with 

the population and demography of Bangladesh, and about the causes and impact of 

overpopulation in the country.   

 

5. Chapter-5: `The society of Bangladesh’ (page 40-47) deals with the concept of society and its 

evolution and stages from the ancient society (Hunting and food collection, horticulture, 

Livestock, agro based, industry based etc.) to till date. It also explains the nature and forms of the 

society in Bangladesh, and the comparison of the mode of production between the agricultural 

and modern society. It also discussed about the information and technology which align with one 

of the HRs (to enjoy the arts and to share in scientific advancement and its benefits) 

 

6. Chapter-6: The Culture of Bangladesh  

Page 48-54 

 

Findings and Comments: 

 

Lesson 3 and 4 of this chapter amplified the diversified cultures of Bangladesh, and uphold the 

spirit of humanity (Page 50). That is love to other human beings, communal harmony, harmony 

among human beings are reflected in the songs of Lalon, Rabindranath and Kazi Nazrul. The 

lesson 5 of this chapter highlighted the cultures of minor nationalities like Garo, Santal, Monipuri, 

ethnic minority of north Bengal, and Tripuri.  

 

The following verses presented in the page 50 under lesson 3&4 of this chapter also uphold the 

spirit of humanity; and entrusted on the spirit of supremacy of human being over any other 

identity: 

 
Òmevi Dc‡i gvbyl mZ¨ 

Zvnvi Dc‡i bvBÓ- PÐx`vm  

 
Òbvbv eib Mvfx‡i fvB, GKB eib `ya 



34 
 

RMr fiwgqv †`wK, GKB gv‡qi cyZ|Ó- AÁvZbvgv 

 

Ò‡gviv GKB e„‡šÍ `ywU Kzmyg wn›`y-gymjgvb| 

Gymwjg Zvi bqbgwY, wn›`y Zvnvi cÖvY|Ó- bRiæj 

 

7. Chapter-7: The Economics of Bangladesh  

 

Page 55-65 

 

Findings and Comments with recommendations: 

This chapter discusses the financial livelihood, different sectors of financial improvement in 

Bangladesh, and the potentials of financial upliftment. Lesson 5 (page 60) narrated the 

contribution of garments sector in the financial upliftment and foreign currency. But it missed to 

mention the major contribution of womenfolk in this sector. They have been contributing a lot 

in both in rural and urban, and agro and industrial sectors as well. 

 

Recommendation: In the next edition it should highlight the major contribution of womenfolk in 

this sector which contributed in the financial upliftment and foreign currency of Bangladesh 

 

8. Chapter-8: Bangladesh and its Citizens  

 

Page 66-74 

 

Findings and Comments with recommendations: 

 

Lesson 3 of this chapter deals with the concept of citizenship and their rights along with the role 

of citizens to contribute to the development of the country. It especially highlighted the rights of 

citizens to political and social benefit from the state. These are aligned with one of the important 

rights endowed in the HRs declaration. 

 

However, it has not presented any articles of UDHRs in line with this. There is a scope of reflecting 

selective articles of UDHRs related to the right to nationality, social security, etc. in this chapter. 

Reading this chapter, students will be equipped with the role of citizens to the state and will be 

aware of their political and social rights. 

 

Rec: In the next edition, the book should reflect the selective articles of HRs (article-21 and 22) 

in this chapter. 

 

9. Chapter-9: The Environment of Bangladesh discusses different environmental issues of the 

country.  Problems of environment, and its remedies etc.  
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10. Name of the chapter: Ôevsjv‡`‡k wkky AwaKviÕ (10g Aa¨vqÕ) (Child rights in Bangladesh-chapter 10)  

 

Page: 81-85 

 

Findings and Comments with recommendations: 

This chapter narrated and explained clearly in simple language about the child rights declared by 

United Nations, and presented some important rights for the children (food, security, health, 

justice, social services and rights as a citizen) in the lesson 2. Right to be treated indiscriminately 

is also stated in the lesson 1. Reading this lesson, students will be sensible to all children 

irrespective of religion, nationality (including ethnic minority), sex (boys and girls). They will 

understand and internalize their rights, and will try to achieve those in their practical life. They 

will be empathetic to all children who are deprived of their due rights. 
 

 
However, in the lesson 2, it missed an important point stated in the article 25 of UDHRs: 
Motherhood and childhood are entitled to special care and assistance. All children, whether born 
in or out of wedlock, shall enjoy the same social protection. 
 

11. Chapter- 11: Growing-up of the children in Bangladesh and its obstacles’  

 

Page 86-94 

 

Findings and Comments with recommendations: 

 

This chapter discusses the process of socialization and its impact in the life of children, Media of 

socialization of children, child labor and its impact on the life of children, etc. It also mentioned 

that torture on children and child trafficking is the violation of HRs. Students will be aware of the 

different ways of child rights violation and how to protect themselves from all those. 

 

Chapter-12: Bangladesh and Regional Cooperation (Page 95-99) reflected on the different 

organizations and bodies established for mutual cooperation and harmony among the member 

state in Asia and South East Asia, for example, SAARC and ASIAN. Forms and function of EU, G7, 

and OIC, NAM are also in the text. 

  

Chapter-13: Sustainable development Goal (page 100-104) 

 

This chapter is on Sustainable Development Goals (SDG) which has been declared by UN in 2015 

and will be targeted up to 2030. It describes the 17 major goals of SDGs, and many of them are 

aligned with HR declaration.  

 

Rec: This chapter may mention the fact that many of the goals are aligned with HRs 
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Class VII (Seven) 

evsjv‡`k I wek̂cwiPq  
(Bangladesh and Global Studies) 

Last edition: 2021 

 

There are total 13 chapters in this book. Each chapter contains a number of lessons. The chapters 

are: chapter-1: Liberation War of Bangladesh; chapter-2: Culture of Bangladesh and its diversity; 

chapter-3: Children’s growth in the family; chapter-4: Economics of Bangladesh; chapter-5: 

Bangladesh and its citizens; chapter-6: Election system of Bangladesh; chapter-7: Climate of 

Bangladesh; chapter-8: Introduction to the demography and population of Bangladesh; chapter-

9: Rights of the old aged people and women of Bangladesh; chapter-10: Social problems of 

Bangladesh; chapter-11: Some countries in Asia; chapter-12: Bangladesh and International 

cooperation; and chapter-13: Sustainable development goals (SDGs) 

 

1. Name of the chapter-1: The Liberation War of Bangladesh 

 

Page: 1-16 

 

Findings and Comments with recommendations: 

 

This chapter deals with the history of liberation war including language movement from 1947-

71. Reading this, students will be stimulated to maintain religious harmony. However, it has not 

mentioned any role and contribution of women or ethnic minor people in the liberation war. 

 

Rec: In the next edition, the book should reflect the role of women and ethnic minority in 

Liberation War 1971 and Language Movement 1948-52.  

 

2. Name of the chapter-5: Ôevsjv‡`‡ki ms¯‹…wZ I mvs¯‹…wZK ˆewPÎ¨Õ (5g Aa¨vqÕ) (Culture of Bangladesh and 

cultural diversity) 

 

Page: 17-26 

 

Findings and Comments with recommendations: 

 

This chapter highlighted the cultural and ethnic diversity of Bangladesh, and side by side the 
religious unity and communal harmony have been highlighted in different lessons. Various 
cultures of different ethnic minorities reflected in the chapter. This is aligned with articles of 
UDHRs. Article-2. Stated: 
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“Everyone is entitled to all the rights and freedoms, without distinction of any kind, such as race, 

color, sex, language, religion, political or other opinion, national or social origin, property, birth 

or other status. Furthermore, no distinction shall be made on the basis of the political, 

jurisdictional or international status of the country or territory to which a person belongs”. 

 

Rec: In the next edition, the book should mention the name and introduction to all nationalities 

including 40 ethnic minorities.  

 

3. Chapter-3: `The Growing up of children in the family’ especially discusses the role of family in 

bringing up the children with the love, affection, enduing them with the spirit of social values 

(empathy, mutual cooperation and respect), harmony, indiscrimination among caste, creed, 

religions, nationality and sex. These are the promises and expectation of HRs as well. 

 

4.  Chapter-4: `Economics of Bangladesh’ (Page 35 to 44)  

 

Lesson 1 and 2 (page 35 to 39) of this chapter discusses about the traditional and informal and 

formal economics functions and initiatives of rural and urban Bangladesh, industries of 

Bangladesh (Large, small and medium industries), cottage industries, Agro based processing 

products, Contribution of theses in the development of financial growth of Bangladesh.  

 

To mention, it missed to cite contribution of womenfolk and children in all these economic 

activities; though it mentioned the contribution of industries especially the garment sectors in 

employment and changing the lives of women folks. 

 

Rec: This chapter especially these lessons (page 35-39) should cite clearly with example or data 

the contribution of womenfolk (and children) in all these economic activities and in the growth 

of national economy.  

 

5. Name of the chapter-5: Ôevsjv‡`k I evsjv‡`‡ki bvMwiK (5g Aa¨vqÕ) (Bangladesh and the citizens of 

Bangladesh- chapter 5)  

 

Page: 45-52 

 

Findings and Comments with recommendations: 

 

Lesson 1 and 4 of this chapter deals with the rights and quality of citizens of Bangladesh.  Quality 

of good citizens and rights of citizens have similarities with HRs. Lesson 4 also presented citizens’ 

16 basic rights which comply with HRs. This lesson also presented the needs of communal 

harmony. 
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However, it has not presented any articles of UDHRs. There is a scope of reflecting some selective 

articles of UDHRs in this chapter. Reading this chapter, students will be equipped with the role of 

citizens to uphold the rights of citizen. 

 

Rec: In the next edition, in this chapter and particular lessons, the book may reflect the selective 

articles of HRs related to these fundamental rights. A separate chapter may be inserted in simple 

language reflecting the spirit and clarifying some major articles from UDHRs in this book. 

 

8. Chapter-8: Election system of Bangladesh: (54-61) presented the election system and its 

procedure in Bangladesh. The role and function of Election commission and the rules and 

regulation in enjoying the right to vote and casting vote, and process of being a candidate are 

also explained in this chapter. It describes the right to voting and democratic practice as well. 

 

Chapter-7: Climate of Bangladesh (62-72) discusses about the nature of climate in Bangladesh, 

Cause and effect and impact of global warming especially in Bangladesh (tidal bore, cyclone, 

tornado, flood, river erosion, cold wave, Kalbaishakhi (Bengali: কালবৈশাখী nor'westers), Thunder, 

Draught etc.   

 

Rec: This chapter can reflect some special impact on the lives of womenfolk and children, and old 

aged people in this regard. 

 

Chapter-8: Introduction to the demography and population of Bangladesh (73 to 85) discusses 

about the causes of population growth and its impact on the natural resources and life of citizens 

and the country as well. It also reflected some point for remedies that on how to control the 

growth of population. 

 

9. Name of the chapter-9: Ôevsjv‡`‡ki cÖexY e¨w³ I bvix AwaKviÕ (Chapter-9: Rights of the old-aged 

people and women of Bangladesh  
 

 

Page: 86-95 
 

Findings and Comments with recommendations: 
 

This chapter deals with the rights and problems of senior citizens and women. The steps taken 
for the women and old people also been presented here. United Nations also announced some 
principles for the protection of rights of old aged people or senior citizens. But the lessons in this 
chapter missed to mention that these rights are also enshrined in the article 25 of HRs 
declaration. And declared an special day as the Probin Dibosh (Senior Citizens day) 
 

Recommendation: 

This section should mention that these are also the reflection of the article 25 of HRs declaration. 
Article 25 states: Right of social service: Everyone has the right to a standard of living adequate 
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for the health and well-being of himself and of his family, including food, clothing, housing and 
medical care and necessary social services, and the right to security in the event of 
unemployment, sickness, disability, widowhood, old age or other lack of livelihood in 
circumstances beyond his control. Motherhood and childhood are entitled to special care and 
assistance. All children shall enjoy the same social protection. 
 

10. Name of the chapter: Ôevsjv‡`‡ki mvgvwRK mgm¨v (10g Aa¨vqÕ) (Chapter 10: Social problems)  

Page: 96-102 

 

Findings and Comments with recommendations: 

 

Lesson 1 to 4 of this chapter deals with Dowry and Child marriage and its bad implications in the 

life of girls and women, and even in the society as well.  It clearly mentioned that dowry is illegal 

and prohibited by law; it’s a punishable offence. At the same time, the practice of child marriage 

is still on the way. In the eye of law, taking dowry and enforcing to getting married without free 

and full consent of a person is punishable. In Bangladesh a big percent of under aged girls (under 

18) are bound to get marry without their consents, which is a reflection of violation of women 

rights declared in the article 17 of UDHRs.  

Reading this chapter, students will be aware of implications especially about punishment of 

taking dowry and child marriage, and will be act to protect dowry and child marriage. 

 

Recommendation: 

 

1. The text should mention that child marriage is the violation of women rights and 

declaration of HRs as well. Some relevant articles of HRs may be mentioned here in 

relation to these issues. Article: 17 of UDHR: Men and women of full age, without any 

limitation due to race, nationality or religion, have the right to marry and to found a 

family. They are entitled to equal rights as to marriage, during marriage and at its 

dissolution. Marriage shall be entered into only with the free and full consent of the 

intending spouses.  

2. The lesson on child marriage (page 10-101) needs to discuss about the 

implications of child marriage at individual and family level. To mention, it discussed 

clearly about the causes and implications of and how to protect Dowry. 

 

11. Name of the chapter-11: Some countries in Asia 

(Page: 103-110).  

It described the features and resources, and forms of government of different states and nations 

under Asia- India, China, Japan and Koria. As one of the states under Asia Bangladesh has a good 

relation and cooperation in many sectors. All these are simply described in this chapter.  
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12. Chapter-12: Bangladesh and International Cooperation especially outline the evolution and 

major functions of United Nations, and how it has been contributing in providing different kinds 

of support to its member states and establishing peace and justice in the globe.  It also described 

the role and sacrifice of the members of Bangladesh Peace Mission.  

 

13. Sustainable development Goal (page 100-104) 
 

This chapter is on Sustainable Development Goals (SDG) which has been declared by UN in 2015 

and will be targeted up to 2030. It elaborated briefly in simple language the 17 major goals of 

SDGs, many of which are aligned with HR declaration.  

 

Rec: This chapter may mention the fact that many of the goals are aligned with HRs 

 

Overall Recommendation: A separate chapter may be inserted in this book in simple language 

reflecting the spirit of and clarifying some major articles from UDHRs. 

 

Class VIII 

evsjv‡`k I wek̂cwiPq 

 (Bangladesh and Global Studies) 

Last edition: 2021 
 

There are total 14 chapters in this book. Each chapter contains a number of lessons. The chapters 

are: chapter-1: Colonial Age and the liberation war of Bengal; chaptrer-2: The Liberation war of 

Bangladesh; chapter-3: Cultural change of Bangladesh and it development; chapter-4: 

Archeological Heritage of Colonial Ages; chapter- 5: Socialization and Development; chapter-6: 

Economics of Bangladesh; chapter-7: Bangladesh: The State and Government system; chapter-8: 

Encountering Climate and Disaster in Bangladesh; chapter-9: Population and Development of 

Bangladesh; chapter-10: Social Problems of Bangladesh; chapter-11:Different ethnic community 

of Bangladesh; chapter-12: Natural resources of Bangladesh; chapter-13: Bangladesh and 

different International and Regional Organizations; chapter-14: SDGs 

 

1. Chapter-1: Colonial Age and the liberation war of Bengal (page 1 -12) 

 

This Chapter articulated the concept of colonialism and British colonial ages (1757- 1947), and its 

socio-economic and political impact in the lives of Bengal. It also discussed different struggles by 

Bengalese for freedom and independence in different times and against different colonial 

regimes and kingdoms. This has also presented the rule of the East India Company and British 

rule as well.  
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Reading this chapter and its different lessons, students will be proud of their own country- the 

Bengal and now independent Bangladesh. They will be enlightened about the historical, cultural 

and resourcefulness along with their past glorious struggle for freedom. 

 

2. Chapter-2: The Liberation war of Bangladesh (page 13-33) 

This chapter highlighted the background and role of different sectors and their heroic role in the 

liberation war. It portrayed the heinous activities of anti-liberation force. It discussed about the 

historical Speech of 7th March delivered by Bangabandhu which inspired the mass people of 

Bangladesh to prepare themselves for the war of liberation. It also reflected the proclamation of 

independence on the eve of 26 March by Bangabandhu. This chapter mentioned about the 

activities of associations of women, and the highlighted the role of Bangladesh Mahila Samity 

which made a rally and submit a memorandum to the British Prime Minister.  

 

3. Chapter-3: Cultural change of Bangladesh and its development;  

Findings and Comments with recommendations: 

 
This chapter discusses about the cultural change and evolution, elements of cultural evolution. It captured 

the role of womenfolk in the economic sectors and their empowerment, equal rights, and freedom. It 

reflected the unity of Hindu and Muslim in the regime of Sultans. Reading this chapter students will be 

aware of process, elements and the role of technology (scientific advancement) to the cultural change 

and its development in Bangladesh. Notably, UDHR has declared the right freely to participate in the 

cultural life of the community, to enjoy the arts and to share in scientific advancement and its 

benefits. 

 
4. Chapter-4: Archeological Heritage of Colonial Ages (46-51) 

This chapter presented the archeological history and heritages of Bengal during the colonial era. 

Curzon hall, Panam nagar, Sarderbari (Lokoshilpa Jadughar has been established here), National 

Museum, Kuthibari of Rabindranath at Shilaidah, Kushtia. Reading this chapter, Students will be 

enlightened about our heritages. Students will be enlightened and interested to feel proud of the 

heritage of the country. 

5. Chapter-5: Socialization and Development (52-60) 

This chapter discussed the concept of Socialization and its process and influences of different 

elements on socialization. They will be aware of different elements and take the good elements 

in their practical lives. 

 

6. Chapter-6: Economics of Bangladesh (Page 61-70) - This an important chapter discusses the 

contribution of different sectors (formal and informal) contributing in the development of the 

economy and in developing the country. It explained different economic terms like GDP, GNP, 
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Per capita income (PCI), HDI, and contribution different sectors and subsectors in the growth of 

GDP.  

 

7. Name of the chapter: Ôevsjv‡`k: ivóª I miKvi e¨e¯’v (7g Aa¨vqÕ) (Chapter 7: Bangladesh: state and its 

government system)  

 

Page: 71-84 

 

Findings and Comments with recommendations: 

In the lesion-3: Fundamental Principle stated four principles as basic ones: nationalism, socialism, 

democracy and secularism. It spelled out that with the exercise and establishment of the spirit of 

democracy will ensure the liberty, freedom and basic human rights. This is also enshrined in HRs 

declaration. However, the lesson on democracy (page 14) have the need and scope to elaborate 

a little more, especially, what is meant by basic human rights. 

Rec: The lesson on democracy (page 14) to be elaborated a little more, especially, about what is 

meant by basic human rights. The lesson should also mention that these rights are aligned with 

some articles of UDHR (article-19) 

Chapter-8: Encountering Climate and Disaster in Bangladesh (Page 85-101) 

 

This chapter discusses about the global warming, its causes and impact on the climate change 

and its implications for the globe especially for Bangladesh. It also discusses different types of 

disasters, for example, Earthquake, Tsunami, Landslides, Fires and wild fires, and measures to be 

taken for reducing the risks and impact on the lives of people. The nature, intensity, vulnerability 

and consequences of various types of disasters also been explained in this chapter. The role of 

womenfolk in the prevention and post disaster activities are highlighted in lesson 7 of this chapter 

(page 93). 

 

Students will be aware of global warming, climate change, and their role in ”Disaster 
management, which  is the complete set of policies, procedures and practices that are 
undertaken before a disaster occurs, when it occurs and after it occurs. They will be aware of 
their role in keeping the environment safe for the people. 
 

Chapter-9: Population and Development of Bangladesh (102-106) 

 

This chapter reflected on the demographic and population policy along with population problems 

of Bangladesh, and it discusses about the causes of population growth and its impact on the 

natural resources and life of citizens and the country as well. It also has reflected some steps 

taken by Government agencies and non-governmental steps on how to control the growth of 

population. How to capitalize population growth also been discussed in this chapter. 
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Students will be aware of population problems and act as an ambassador regarding the campaign 

on this issue. 

 

Chapter-10: Social Problems of Bangladesh (107-113) 

This chapter focuses on the juvenile crimes as one of the major issues of social problems in 

Bangladesh. In relation to this it reflected on the problems of drug addiction and how to prevent 

this disastrous problems. It presented the laws against drug control and punishment for the drug 

users and sellers. Bangladesh signed on 3 conventions to control drug addiction declared by 

United Nations. 

 

Reading this lessons, student will be aware of juvenile crimes and its implications, drug addiction 

and its effect on the lives of drug addicted persons, and will be cautious to restrain themselves 

from all these criminal and socials offenses, which is also harmful for themselves as well. 

 

Chapter-11: Different ethnic community of Bangladesh (page 114-126) 

 

This chapter portrayed the identity of different ethnic groups and small nationalities (small in size 

in terms of population) for example, Chakma, Marma, Garo, Santal, and Rakhains. This chapter 

reflected on their cultures, social lives, economic activities, religious lives and their 

transformations in the modern age. This is also one of the promises of UDHR that right to 

nationality. 

 

It mentioned the names of some other nationalities or ethnic minorities: Tripuri, Mro, 

Tanchangya, Bom, Pangkhua, Chack, Khang, Khumi, Lusai live in the hill tracts; others are: Hajong, 

Koch, Khasi, Monipuri, Oraons, Mohali, Munda, Malpahari, Malo, Dalu, Hodi, Patra, Rajbongshi, 

Barman, Banai, Paan, Mahato, Kole. 

 

Students will be aware of the existence of a number of ethnic groups and will be enlightened to 

know that they also have their own independent identity as nation/nationality like Bengali. They 

are expected to be respectful to all those nationalities. The only difference is Bengalese are major 

in members in terms of nationality.  

 

Rec: It should mention the name of all 54 (it mentioned only 31) ethnic minority groups living in 

the country out of which only 35 are recognized by the state. And if possible should give a brief 

introduction to them. There are approximately two million people from 27 officially recognized 

ethnic minority groups in Bangladesh. They constitute approximately 1.25 percent of 

Bangladesh's population. 

 

However, it is alleged that they are subjected to various human rights violations particularly with 

regards to rights to land, livelihood, language and culture. 
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Chapter-12: Natural resources of Bangladesh (page 127-136) 

This chapter presented the richness of natural resources and its use in Bangladesh: Soil, Rivers, 

Mineral resources, and forest resources, fisheries, animal resources, Water resources (river, sea) 

and diversity of wild lives, etc.  

13. Name of the chapter-13: Ôevsjv‡`k Ges wewfbœ AvšÍRv©wZK I AvÂwjK mn‡hvMx ms¯’v (2q Aa¨vqÕ) (Bangladesh 

and different International and regional organizations for mutual cooperation) 

 

Page: 137-143 

 

Findings and Comments with recommendations: 

In the class 6 and 7, students have learnt about some regional organizations. In this chapter it 

discusses about some international organizations, bodies: UNICEF, UNESCO, UNDP, FAO, WHO 

and UNFPA. Regarding UNESCO, it amplified its role in establishing cooperation and harmony 

among different nationalities, justice, and peace and rule of law, and to Heighten and intensify 

all nations to uphold the spirit of humanity. It contributes in promoting education, science, 

cultures, heritage and language, which are also the pledges of UDHR (article 26 and 27). 

 

Students will be illuminated about the function of international organizations, for example, 

lesson on UNICEF will educate them to know about the function of UNICEF in supporting child 

rights, and lesson on UNESCO will enlightened them about their role in promoting education, 

culture, heritage, language, communication. They will also realize the importance of culture, 

heritage, language and communication. 

 

Chapter-14: SDGs (Page 144-152) 

This chapter is on Sustainable Development Goals (SDG) which has been declared by UN in 2015 

and will be targeted up to 2030. It elaborated briefly, in simple language, the 17 major goals of 

SDGs, many of which are aligned with HR declaration.  

 

Rec: This chapter may mention the fact that many of the goals are aligned with HRs 

 

Overall Recommendation: A separate chapter may be inserted in this book in simple language 

reflecting the spirit of and clarifying some major articles from UDHRs. 

 

  



45 
 

Class 1X and X 

‡cŠibxwZ I bvMwiKZv  

 (Civics and citizenship) 

Last edition: 2021 

 

There are total 11 chapters in this book. Each chapter contains a number of lessons.  

 

1. Name of the chapter-1: ‡cŠibxwZ I bvMwiKZv (1g Aa¨vq) (Chapter 1: Civics and Citizenship)  

 

Page: 1-11 

 

Findings and Comments with recommendations: 

This chapter deals with civics, citizenship, family, society, government, and relations of all those 

with government and state. Political rights and the rights of voting has been mentioned in this 

chapter. It has also explained the concept of state and its necessity. It has also dealt with the 

concept of government and relation between state and government. However, it may mention 

the HRs articles relating to these rights. Reading this chapter, students will be aware of their 

voting rights and basic role as a citizen for the state.  

2. Name of the chapter-2: bvMwiK I bvMwiKZv (2q Aa¨vq) (Chapter 2: Citizen and Citizenship)  

 

Page: 12-21 

 

Findings and Comments with recommendations: 

This chapter deals with the concept of citizen and citizenship, process of getting a citizenship, 

double citizenship, attributes and characteristics of a good citizen, rights, duty and responsibility 

of a citizen. The scope and limit of citizens’ rights, concept of ethical and legal rights (political, 

social and economic rights) also explained. It has also narrated about the Information Act, 2009 

which includes the process of getting any information and process of providing information to a 

citizen. Those concepts have been discussed clearly and simply. Reading this chapter, students 

will be inspired to be a good citizen, and will be aware of their rights, how to maintain the rights 

of others and democratic values. 

Recommendation: in the page 15 of this chapter, it has discussed the classification of citizens’ 

rights. In this regard, it may point out some of the articles of UDHRs which aligns with these rights. 

For example, right to use law, right to education, right to family formation, voting right, and right 

to information are aligned with UDHRs; this may be mentioned clearly in the text while discussing 

legal rights endorsed by the state.  

3. Name of the chapter-3: AvBb, ¯^vaxbZv I mvg¨ (3q Aa¨vq) (Chapter 3: Law, liberty and equity)  
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Page: 22-29 

 

Findings and Comments with recommendations: 

This chapter deals with the concept of Law, its characteristics, and origin of law; liberty and 

equity, meaning of liberty and its limit in enjoying it, different kind of liberty for the citizens, how 

to exercise liberty and its scope, relation between liberty and equity also discussed vividly in this 

chapter.  

This chapter (page 23, 25 and 26) clearly mentioned: “All are equal in the eye of law’’, “Law is 

Universal, and it will be applicable for all indiscriminating religion, caste, creed, color, man and 

woman, rich and poor”, It also clearly mentioned”, “law protects individual citizens’ rights”, “Rule 

of law is inevitable in order to establish equity, liberty and fundamental rights”, “right to 

protection of own life, entitlement and enjoyment of assets, and choice of legal occupation”. All 

these important rights and entitlements are align with the fundamental rights and HRs as well.  

The lesson on equity (page 27) deals with the concept of right for all to be equal irrespective of 

religion, caste, nationality, color, man and women. This also enshrined in the HRs declarations. It 

states that all are equal in the eye of law. All Students will be enlightened regarding all the above 

issues and concept, and will be inspired to exercise all those learning, for example, abiding by the 

rule of law etc., in their personal, social and national life. 

Recommendation: In this regard, it may point out some of the articles of UDHRs which aligns 

with these rights. This may be mentioned clearly in the text while discussing legal rights endorsed 

by the state. 

4. Name of the chapter-4: ivóª I miKvi e¨e¯’v (4_© Aa¨vq) (Chapter 4: State and Forms of government)  

 

Page: 30-45 

 

Findings and Comments with recommendations: 

This chapter narrated about state and different forms of states and government systems. It is 
expected that the students will be aware of their position and status in the state, and the relation 
with government and citizens. They will be motivated to practice democratic values as well.  
 
In page 33 it describes about the necessity of democratic behavior, justice, financial equity, rule 
of law, tolerance to others opinion and others’ rights. Article 21 of UDHRs states the right to 

democracy – “everyone has the right to take part in the government of his country, directly or 

through freely chosen representatives. Everyone has the right of equal access to public service in 
his country”. 
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Recommendation: In this regard, it may point out some of the articles of UDHRs which aligns 

with these rights. This may be mentioned clearly in the text while discussing forms of state and 

government.  
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5. Name of the chapter-5: msweavb (5g Aa¨vq) (Chapter 5: Constitution)  

Page: 46-55 

 

Findings and Comments with recommendations: 

This chapter narrated about the concept and importance of a constitution, and the main 

contents, and subject matters of the different chapters of constitution of Bangladesh. This 

chapter cited the fundamental rights of the citizens: freedom of expression, right to life, freedom 

of movement, freedom of thoughts and conscience, freedom practicing own religion, and right 

to hold property. 

Recommendation: In this regard, it may point out the correlation between our constitution and 

UDHRs. 

6. Name of the chapter-6: evsjv‡`‡ki miKvi e¨e ’̄v (6ô Aa¨vq) (Chapter 6: Government system of 

Bangladesh)  

 

Page: 56-70 

 

Findings and Comments with recommendations: 

This chapter narrated about the forms and characteristics of the Government of Bangladesh. It 

includes about the role and responsibility and power of president and the prime minister, 

different division, administrative structure and forms of parliament and the role and function of 

the Court (Supreme Court, High court division and other parts of it). The major role of the court 

is to uphold the right of the citizens, ensure justice, fundamental rights justice, punishing the 

criminals, protection of weaker ones from the torture of strong and powerful sectors. All these 

are also enshrined in the UDHR. 

Recommendation: In this regard, this section/chapter may point out some of the articles of 

UDHRs which aligns with these rights.  

7. Name of the chapter-7: MYZ‡š¿ ivR‰bwZK `j I wbev©vPb (7g Aa¨vq) (Chapter 7: Political parties and 

Election in Democracy)  

 

Page: 71-78 

 

Findings and Comments with recommendations: 

This chapter discusses about the concept of democratic parties, relation between political parties 

and democracy, the Election commission and its major function, relation between democracy 

and election, etc.  

All these are also enshrined in the UDHR, especially the article 21: on Democracy and political 

rights of the people. 
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8. Name of the chapter-8: evsjv‡`‡ki ’̄vbxq miKvi e¨e ’̄v (8g Aa¨vq) (Chapter 8: Local Government 

System of Bangladesh)  

 

Page: 77-95 

 

Findings and Comments with recommendations: 

This chapter discusses about the concept of local government and its role in providing services, 

support to and availing rights by the citizens. Through this system grassroots people can take part 

in the state function in many ways. This also divulged about the recognition and rights of Ethnic 

Minority. These rights are also enshrined in HRs in a couple of articles. 

I reflected the issue of women empowerment. But mistakenly it mentioned in the lesson on 

`Women Empowerment’ (Page 93) that UDHR has been adopted realizing the importance of 

women empowerment. It may mislead the students and teachers as well that UDHR was 

endorsed mainly to promote women rights and empowerment. No doubt, rights of women and 

their empowerment is implied in the articles of UDHR.  

However, reading this chapter, students will be aware of the women empowerment and their 

role in helping local government and the citizens as well. 

9. Name of the chapter-9: bvMwiK mgm¨v Ges Avgv‡`i KiYxq (9g Aa¨vq) (Chapter 9: Problems of the 

citizens and our role)  

 

Page: 96-112 

 

Findings and Comments with recommendations: 

This chapter discusses many different issues related to the problems of citizens of Bangladesh. 

Eradication of illiteracy, promotional activities for education, food security, Torture and violence 

against women, and terrorism, violence and its remedies.  Students are expected to be aware of 

the impact of terrorism and violence, and will be inspired to be non-violent in their practical life. 

10. Name of the chapter-10: RvZxq †PZbv I ¯^vaxb evsjv‡`‡ki Af~¨`q (10g Aa¨vq) (Chapter 10: National 

Spirit and the evolution of Independent Bangladesh)  

 

Page: 113-135 

 

Findings and Comments with recommendations: 

This chapter presented the about the background, history and the Liberation war and emergence 

of Independent Bangladesh. 

Student will learn about the Bengali language movement, Liberation war of Bangladesh, the spirit 

of Liberation war held in in 1971, and will be enlightened about ideals and values of communal 

harmony among all citizens irrespective of religion, nationality (ethnic minority), cast and creed.  
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11. Name of the chapter-11: evsjv‡`k I AvšÍRv©wZK msMVb (10g Aa¨vq) (Chapter 11: Bangladesh and 

International organizations)  

 

Page: 136-151 

 

Findings and Comments with recommendations: 

This chapter elaborated about different international bodies and their role and functions. Major 

organizations have been formed and still functioning are: United Nations, OIC, Commonwealth, 

and SAARC etc. These bodies and organizations have been formed in order to maintain peace, 

mutual cooperation and keeping the harmony among all states in the world. United Nations 

endorsed a number of declarations, treaties, conventions, and covenant for the benefits of all 

member states and for the humankind as well. Reading this chapter, students will understand 

the role of all those organization for the world peace. They will also be enlightened regarding the 

relation Bangladesh with other international organizations. 
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Bmjvg I ˆbwZK wkÿv  
(Islam and ethical education) 

Last edition: 2021 

Class VIII 

There are total 5 chapters in this book. 1st chapter deals with Akaid, 2nd chapter deals with Ibadat, 

3rd chapter is on Quran and hadith education, 4th chapter is on Akhlakh, and 5th chapter is on life 

stories of Ideal personality. Each chapter contains a number of lessons. There are 10, 10, 15, 16, 

and 7 lessons respectively.  

 

1. Name of the chapter-1: ÔAvKvB`Õ (Chapter-1: Akaid meaning faith on Allah. The meaning of 

Aqaid is belief or faith. Aqida is the first step of Iman. To belief or faith in the fundamental aspects 

is called Aqaid. It means putting, trust in Allah, prophets and messengers, angels, Akhirat and 

Taqdir, heavenly books, etc. 

 
This chapter highlighted the importance of faith on Allah, and through this faith and practice of 
good works enshrined in Quran as the books of the heaven, students are expected to become 
morally strong. 
 
2. Name of the chapter-2: ÔBev`ZÕ (Chapter-2: Ibadat, meaning maintaining the orders of Allah, 

the great! Ibadah (Arabic: عبادة, 'ibādah, also spelled ibada) is an Arabic word meaning service or 

servitude. In Islam, ibadah is usually translated as "worship", and ibadat—the plural form of ibadah—
refers to Islamic jurisprudence (fiqh) of Muslim religious rituals.  
 

This chapter highlighted the importance of maintaining the orders of Allah, the great! And 

through this practice students will become morally strong and will be sensitive and proactive to 

the spirit of global fraternity among Muslims, liberalism (meaning Generosity; openhandedness, 

nobility; liberality), and equality and equity. 

 

• Lesson 4 (page 31-33) of this chapter manifested the core spirit of Zakat (As one of the 
pillars of Islam, zakat is a form of obligatory charity that has the potential to ease the 
suffering of millions. With the literal meaning of the word being 'to cleanse,' Muslims 
believe that paying zakat purifies, increases and blesses the remainder of their wealth). 
Reading this lesson, students are expected to be oriented with the norms of Zakat and 
will be spirited to contribute for the poor people and humanity.  
 

• Lesson 7 (page 38-40) of this chapter manifested the core spirit of Hajj (hajj). In Islam, the 
pilgrimage to the holy city of Mecca in Saudi Arabia, which every adult wealthy and 
financially capable Muslim must make at least once in his or her lifetime. The hajj is the 
fifth of the fundamental Muslim practices and institutions known as the Five Pillars of 
Islam. This lesson articulated the brotherhood and unity among the Muslims. This lesson 
will educate students the necessity and gracefulness of equality among the different caste 
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and tribes, colors and nationality among Muslims.  
 
Students are expected to learn to pay honor to all Muslims without distinction of any kind, 
such as race, color, sex, language, political or other opinion, national or social origin, 
property, birth or other status. However, the spirit of global fraternity among all human 
beings is missing here. 

 

• Lesson 10 (page 44-45) impart learning on Qurbani (the sacrifice). Reading this lesson, 
students are expected to become helpful-minded to the poor, and the spirit of sacrifice 
will be committed in their mind. 

 
3. Name of the chapter: ÔKziAvb I nvw`m wkÿvÕ (Chapter-3: Qur’an and Hadith education)  

This chapter amplified the moral lessons from the Qur’an and Hadith. So students are expected 

to be morally boost up and will lead a humanitarian life. They will uphold the spirit of liberty and 

freedom of all other religions and other faith-based human beings.  

 

4. Name of the chapter: ÔAvLjvKÕ (Chapter-4: Akhlakh, meaning human nature and character)   

• Lesson 3 (87-89) of this chapter uphold the spirit of global fraternity. It attempted to 

amplify the spirit of brotherhood in the light of Islamic values. Students are expected to 

be liberal to all Muslims and will try to maintain the spirit of Muslim brotherhood reading 

this text. 

Recommendations: It has the scope of reflecting global fraternity; not only to Muslims, but 

among all human being. 

• Lesson 4 (89-91) of this chapter reflected on the dignity of womenfolk in the society. It 

presented that Islam has highlighted the dignity of women. Reading this lesson, students 

will be sensitized to pay proper honor and dignity to women.  

 

• Lesson 7 (94-95) of this chapter articulated the spirit of tolerance and honoring others’ 

opinion and values. It narrated the importance of tolerance and honoring others’ opinion 

and values in establishing a humanely and peaceful society and establishing the global 

stability. They are expected to be tolerant. (To be tolerant means that you accept other 

people's opinions and preferences, even when they live in a way that you don't agree 

with. Tolerance also means that you don't put your opinions above those of others, even 

when you are sure that you are right). 

 

• All these aligns with the UDHR as it states: Everyone has the right to freedom of opinion 

and expression; this right includes freedom to hold opinions without interference. This 

lesson also highlighted the necessity and importance of mutual respect, understanding, 

harmony, co-existence with others in establishing the global stability. 
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wn› ỳag© I ˆbwZK wkÿv 

(Hindu religion and ethical education) 

Last edition: 2020 

 

Class VIII 

 

There are total 8 chapters in this book. 1st chapter deals with `Isswarer swarup’  (true nature or 

condition of the holly Lord;  nature; disposition; form; identity; reality of the God), 2nd on 

Dharmagranth (The Book of Religion), 3rd chapter deals with the core disposition, characteristics 

and spirit of Hindu religion and faith, 4th chapter is on Daily Works and rituals and Yoga, 5th on  

Dev-Devi (God and Goddess and worship), 6th chapter is on Religious Episodes and moral lesson, 

and 7th chapter is on life stories of Ideal personality, 8th on Hindu religion and education on ethical 

values. Each chapter contains a number of lessons.  

 

It is expected that reading all these chapters and lessons, students will be enlightened with the 

spirit of morality, (honesty, liberalism, dutifulness, courage, perseverance, tolerance), feeling of 

dignity to women, non-violenense mentality, non-communalism, democratic values, equity and 

fraternity. And they will exercise all these quality in their practical life.  This chapters and lessons 

reflected nothing against the UDHRs, gender and ethnic minorities. 

 

1. Name of the chapter-1: ÔCk^‡ii ¯^iƒcÕ (Chapter-1: `Isswarer swarup’ (true nature or condition of 

the holly Lord; nature; disposition; form; identity; reality of the God).  

 

This chapter highlighted the true nature or condition of the holly Lord. Students are expected to 

be enlightened about and faithful to the holly Lord.   

 

2. Name of the chapter-2: Ôag©MÖš’Õ (Chapter-2: ` Dhrmagranth (The Book of Religion)  
 

This chapter presented 6 lessons, and dealt with 4 dharmagranthas of Hindu Religion. Students 

are expected to practice the moral lessons of these religious books in their practical life.  

3. Name of the chapter-3: Ôwn› ỳa‡g©I ̄ ^iƒc I wek̂vmÕ (core disposition, characteristics and spirit of Hindu 

religion and faith)  
 

This chapter presented core disposition, characteristics and spirit of Hindu Religion and Faith. 

They are: Not be Jealous, be truthful, do not steal, and be pure and sanctitudes, and being self-

restrained, moderate and self-disciplined. These have been amplified as the core element of being 

humanitarian. After internalizing these teachings, students are expected to be human sensitive, 

and will uphold the humanity in their life.  

Lesson 3 of this chapter reflected on the Caste system, and it clearly stated that ÓeY©cÖ_v ‡ckvMZ, 

Rb¥MZ bqÓ (The cast system was propagated based on the trait, attribute and nature of the work, 
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not by birth). But after the years of misuse it turns in to a reverse meaning.  So the original code 

of conduct doesn’t conflict with the core values of indiscrimination of human rights declaration 

among human being. Students will be aware of nondiscrimination among the human beings. 

4. Name of the chapter-6: Ôagx©q DcvL¨vb I ˆbwZK wkÿvÕ (Chapter-6: Religious Episodes/stories and 

moral education)  
 

This chapter presented 7 lessons, which mainly included patriotism and it importance in social 

and nation life, perseverance. It also pictured the perseverance and courageous patriotism of 

two personalities from the religious book. Through these lessons and stories, it attempted to 

impart morale quality to the students. The stories mainly reflected the spirit of perseverance 

and patriotism, and reading this chapter, students are expected to practice perseverance and 

demonstrate patriotism in their personal, social and national life. 

5. Name of the chapter-7: ÔAv`k© RxebPwiZÕ (Chapter-7: stories of Ideal personalities)  
 

This chapter presented stories of five ideal personalities. Those life stories amplified the attribute 

and high quality. They didn’t have any greed, desire, attachment to the world or worldly matters. 

Their only thought was to doing well to others, service to human being and animals, eradication 

of poverty, eliminating of the culture of discrimination among caste and creed and nationality. In 

this regard we may cite example from the international speech by Swami Vivekananda, in 1893: 

….. weev` bq, mnvqZv; webvk bq, ci¯ú‡ii fve MÖnY; gZwe‡iva bq, mgš^q I kvwšÍ|Ó (Cohesion, instead of Collision; 

Acceptance instead of aggression, Peace and harmony instead of difference of opinion. This 

uphold the spirit of communal harmony, cooperation and peace. Students will be inspired to 

human service, and equality from this lesson.  

Sri Harichand Thakur’s 3 sayings are relevant here: Ò bvix‡K gvZ…Ávb Ki‡e, mKj a‡g© D`vi _vK‡e, RvwZ‡f` 

Ki‡e bvÓ (Honour women as mother, be liberal to all religions, Don’t discriminate among 

nationality and caste and creed). All these will inspire students towards the spirit of non-

discrimination, elimination discrimination among religions, which aligns with HRs. 

6. Name of the chapter-8: Ôwn›`yag© I ˆbwZK RxebPwiZÕ (Chapter-8: Hindu Religion and moral Values)  
 

This chapter interpreted the concept of moral values: humanity, moral courage, justice, good 

company, restraint (The act of controlling by restraining someone or something), and being non-

violent. These are aligned with the HRs declaration. Students will learn those, and to be motivated 

to implement those virtues in their family, social and national life. A set of examples have been 

presented in the texts through few stories in order to help students to be enlightened and 

inspired. 
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English Textbooks  

For Classes Six, Seven, Eight and Nine-Ten of  

Secondary Education of Bangladesh 
 

Introduction to the textbooks on English 
The preface expressed the main purpose of all textbooks published and prescribed by NCTB:  
 

The main aim and purpose of all textbooks developed and prescribed by NCTB for secondary 

education is to make the students fit for entry into higher education by flourishing their latent 

talents and prospect with a view to building the nation with the spirit of language movement and 

liberation war held in 1971. To make the learners skilled and competent citizens of the country 

based on the economic, social, cultural, and environmental settings is also an important issue of 

secondary education. The textbooks of secondary level have been written and compiled 

according to the revised curriculum of 2012 in accordance with the aims and objectives of 

National Education policy 2010. Contents and presentations of the textbooks have been selected 

according to the moral and humanistic values of Bengali tradition and culture and the spirit of 

Liberation War 1971 ensuring equal dignity for all irrespective of caste and creed of different 

religions, and sex.  

 

In the era of globalization, English is the most powerful tools for pursuing higher studies, using 

technology, inter-personal inter-cultural communication, and job markets at home and abroad. 

The curriculum makes it explicit that language learning will be graded and contents will reflect 

real life situations as the ultimate purpose of language learning is to communicate. The English 

for today textbooks have been developed to help students attain competency in all four language 

skills, i.e. listening, speaking, reading and writing. The contents and illustrations of this textbooks 

have been developed in order to suit the learners’ age and cognitive level.  

 

The textbook has been revised and re-edited by prominent educationists to make it learner 

friendly in 2017 and 2020.  
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Class X 

English for Today 
Last edition: 2021 

(Prescribed by the national Curriculum and Textbook Board as a textbook for classes Nine and 

ten from the academic year 2013). 

 

There are 14 Units which contain proses/stories/writings/articles/literary compositions, and 

poetries in this book.  

 

The Units are: 1-Father of the Nation; 2- Past times; 3- Events and festivals; 4- Are We Aware? ; 

5- Nature and Environment; 6- Our Neighbors; 7- People Who Stand Out;  8- World Heritage; 9- 

Unconventional Jobs; 10-Dreams; 11- Renewable energy; 12- Roots; 13- Media and Modes of E-

Communication; 14- Pleasures and Purpose.  

 

We thoroughly read and reviewed all the proses/articles/writings/plays and poems published in 

the books. But made remarks and commented only on those which addressed, uphold or violated 

human rights, child rights, gender, transgender, women rights and empowerment, PWDs and 

Ethnic minorities or Minor Nationalities (in terms of number of population), and conflict 

sensitivity. The other writings we did not made any remarks or passed any comments, have 

addressed the sense of morality, love to nature, poor people and animals, and uphold the pride 

of honesty, ethics, and folk arts, craft works etc.  

 

Unit-1: Father of the Nation 
 
Page 1-16 

 
Findings/comments/remarks/suggestions: 
 
This Unit focuses on the struggling situation Bangabandhu’s family in 1971, the tale of 
Bangabandhu’s home coming, his role and historical speech in Bangla in UN, and his bold, friendly 
and cooperative relationship with the world leaders and different countries. Reading the lessons 
on Bangabandhu, students will be enlightened about the attributes, boldness and contributions 
of Bangabandhu for independence, and his role in heightening and uplifting the country in the 
UN and rest of the world. They will be proud of the father of the nation- Bangabandhu. Patriotism 
will also be implanted in their mind and practice. 
 
Most of the pledges and rights endowed in the UDHR has been reflected in this unit in the form 

of factual stories; though the articles and statements of HRs or contents have not been 

categorically mentioned in the lessons. Through highlighting the courageous leadership of 

Bangabandhu, the spirit of liberty, freedom, right to democracy and sovereign state and 

nationality, dignity and voice of the citizens and right to political participation, sovereignty, and 
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right to leadership have been firmly embedded in the lessons articulated in this unit. Shaikh 

Mujib, as the Head of the State, delivered the historical speech in UN in Bangla, and promoted 

the spirit of global fraternity, mutual respect and dignity, national sovereignty, regional integrity, 

and non-interference into internal issues of other countries, co-existence and cooperation, 

dignity of people and each state. He explained absolute pledge to the UN Charters. He added 

how the people of Bangladesh made the highest sacrifices to achieve the same. He placed the 

Humankind on top of everything. All these promises and facts are aligned with the essence of 

most articles of the HRs. 

 

In the exercise section, it created no scope for the students to be deeply dig into the subject 

matter, enlightened about the UDHR. 

 

 

Unit-1: Past Times 
 
Page 17-31 

 
Findings/comments/remarks/suggestions: 
 
This Unit presented some tasks and hobbies for the students on how to utilize their pastimes (an 
activity that someone does regularly for enjoyment rather than work; a hobby). In addition to 
their academic study what they should do has been discussed in the form of conversations 
between two friends. How they can do some interesting works and gain learning in order for 
developing their life and wellbeing have been presented here. These will contribute to develop 
their human quality as well.  Lesson 3 pictured that the traditional childhood pastimes of climbing 
trees, playing conkers, etc. are in decline which is a matter of concerns. It could portrayed and 
discuss some outdoor games for girls for example climbing trees, etc.  
 
However, Article 24 of UDHR says: Everyone has the right to rest and leisure, including reasonable 
limitation of working hours and periodic holidays with pay.  
 
Comment: Here one issue is observed that the success cases and pictures have been presented 
in line with the society’s stereotype view. The lesson 2 highlighted Usain bolt and Michael Phelps 
as athletes, and missed any female athletes (Page 23). Nevertheless, the lesson 1 portrayed 
examples of yoga and other gymnastics have been exposed for females.  
 
Rec:  
The lesson needs to highlight about the success and of pride of female athletes in this lesson 2.  
This lesion could discuss some outdoor games for girls for example climbing trees, etc. 
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Unit 3- Event and Festival 
 
Page 32-43 
 
Findings/comments/remarks/suggestions: 
The lessons discuss about the importance and impact of Mothers’ Day, cultural activities, May 
Day, International Mother Language day, Pahela Boishakh (the first month in Bangla Calendar) in 
the life of Bangladesh and other nationalities in the world. The lessons of this Unit reflected on a 
number of articles of UDHR: article 24: Right to rest and holiday for the labor, article 27: Right to 
celebrating own culture, and article: 5: No torture and inhuman treatment, and more. Reading 
all these lessons, students will be enlightened about the dignity of women, labors, festivals and 
pride for own language, and values of honoring others’ language as well. 
 
Though not explicitly mention in the lessons, but theme of the lessons are aligned with following 
article of UDHR: 
 
 [Article 27 of UDHR states: Everyone has the right freely to participate in the cultural life of the 
community, to enjoy the arts and to share in scientific advancement and its benefits.   
 
Article 26: Education shall be directed to the full development of the human personality and to 
the strengthening of respect for human rights and fundamental freedoms. 

 

Article 24: Right to rest and holiday: Everyone has the right to rest and leisure, including 

reasonable limitation of working hours and periodic holidays with pay. 
 

Article 5:  No torture and inhuman treatment: No one shall be subjected to torture or to cruel, 
inhuman or degrading treatment or punishment. ] 
 

Unit 4- Are We Aware 
 
Page 44-57 
 
Findings/comments/remarks/suggestions: 

The lessons of this unit focuses on the population issues, overcrowded passengers in ferry boats 
and rails or busses. The situation of our food and shelter also reflected in one lesion-3. It also 
discussed the problems and issue of Homemakers (Housewives) and early marriage, etc. Reading 
this lessons, student will be are of problems of over population and early marriage, and they will 
be motivated to protect early marriage in their living areas, they also develop their human quality 
to help people in need, especially to protect early marriage. They will be equipped with life skills 
through solve the exercises given in page 55-57, and earn human quality to help others in need.  
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Article 16 states: Men and women of full age, … ……..have the right to marry and to found a 

family. Marriage shall be entered into only with the free and full consent of the intending 

spouses. 

Page 51 to 52 of this Unit deals with crisis of on the overpopulation, - one of the causes of scarcity 

of our food and shelter, and the destruction of nature, woods and natural beauties to feed huge 

number of mouths. Page 53 and 54 discussed about the core problems for the girls being the 

victims of early marriage. This lesson also demonstrated how an early marriages can be protected 

in a practical situation. 

Unit 5- Nature and Environment 
 
Page: 58-72 
 
Findings/comments/remarks/suggestions: 

In this Unit, story of Meherjan has been presented who is one of the victims of river erosion, the 

harsh reality for the population dwelling along the river banks. Through this story, life and 

livelihood of marginalized people has been highlighted so that students can be aware and 

sensitive towards them. The millions of victims of natural disasters are being violated of their 

human rights. This chapter also discusses about air, water and soil pollution which is resulted 

from climate change. The impact and consequences man made climate changes and  natural 

disasters, and how to prevent loss of lives and assets have been discussed in this plot so that 

students can aware and can take those measures in response to the natural disasters and protect 

the globe from climate changes, can save lives and contribute to save the planet.  

Unit 6- Our Neighbors 
 
Page: 73-92 
 
Findings/comments/remarks/suggestions: 

This Unit represented the nature of the neighboring countries like Nepal, Srilanka, Maldives and 
India. India represent the unity in diversity. 
 

Unit 7- People Who Stand Out  
 
Page: 93-110 
 
Findings/comments/remarks/suggestions: 

This unit has discussed about the various humanely men and women who served for the 

humanity and sacrificed their whole lives towards fulfilling human rights. It portrayed the 

insightful and struggling lives of various world famous and extraordinary human beings or people 
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and their contributions for the technology, arts, culture and on top of all for humanity. Lesson 4 

and 5 deals with Love for humanity, citing example from the great Mother Teresa, which is very 

important to develop the students’ mindset for implanting love for others. Mother Teresa taught 

us how to extend our hand towards those who need our love and support irrespective of creed, caste and 

religion. The glorious and sacrificing life and contributions of extraordinary people like Mother 

Teresa, Steve Jobs, Zainul Abedin, and Parthapratim Majumder have been portrayed in the lessons 

of this unit to inspire the students to be compassionate and devote their lives for humanity and arts 

and culture.  

The greatest proclamation of UDHR- “All human beings are born free and equal in dignity and 
rights”- this HR articles has been reflected in the works of them especially with the works of 
Mother Teresa. 
 

Unit 8- World heritage  
 
Page: 111 to 121 
 
Findings/comments/remarks/suggestions: 

It highlighted the different historical places of cultural and natural heritage of the world: The Shat 

Gambuj Masjid, The Sampura Mahavihar, The Statue of Liberty, and Lake Baika. Students will be 

enlightened about and feel pride of all these arts, sculpture, and natural and cultural heritage- 

the place and sights that we inherited from the past and pass onto the future generation of the 

entire world. The Shat Gambuj Masjid and The Sampura Mahavihar will be their place of special 

pride and interest. This may be considered as the reflection of Article 27 of UDHR: Everyone has 

the right freely to participate in the cultural life of the community, to enjoy the arts and to share 

in scientific advancement and its benefits. 

Unit 9- Unconventional Jobs 
 
Page: 111 to 121 
 
Findings/comments/remarks/suggestions: 

This units presented and articulated examples of some conventional and unconventional jobs for 

example, jobs that people as usually do, entrepreneurship (e.g. nursery), weird jobs- cool, fun, 

exciting, strange, and floral career etc. It is expected that students will be inspired of pursuing all 

those unconventional job in their employment life depending of their own choice of careers. This 

will also help them to lead a life with freedom of choice and liberty with dignity. 

Unit 10- Dreams 
 
Page: 131-140 
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Findings/comments/remarks/suggestions: 

This unit cited and highlighted examples of some glorified men and women, who possessed 
dreams in their life for the sac of their country people, and they carry forward their every single 
plan to pursue their dreams come true, whether they succeeded or not. For example, the lesson 
3 glorified the life of Pritilata Waddeder, who sacrificed her life in the Chottogram Arms 
resistance movement under the leadership of Master da Surja Sen. All through her life she dreamt 
of two things: a society without gender discrimination and free her country from British colonial 
rule. Her dream finally came true. Lesson 4 glorified Zahir Raihan, the most talented filmmaker 
of Bangladesh, dreamt of a democratic society, a society that would ensure freedom of speech. 
He made a legendary film jibon theke neya to inspire people to fight against tyranny of Pakistani 
Junta and ruler to free the then East Pakistan from their cruel hand. 
 
Students will feel proud of them, and to be stimulated to dream to be a glorious person like them 
to do something significant something positive for the country, and to contribute for the people 
of their country. They are expected to be motivated to fight against injustice and poverty.  
 
Article 1, 27, 21, 29 are reflected in these lessons.  

 

Unit 11- Renewable Energy 
 
Page: 141- 150 
 
Findings/comments/remarks/suggestions: 

This lessons of this unit exposed the harmfulness of non-renewable fuel (Hydrocarbon or fossil 

fuel), use of oil, coal, gas and wood for fuel, and elaborated about the necessity of renewable 

energy  and its sources (wind and solar energy). It cautioned, referring Mr. APJ Abdul Kalam, the 

era of wood and biomass has almost come to an end; the age of oil and natural gas would soon 

be over in next few decades. It emphasized to look and massive use of green and renewable 

energy, solar energy at the present situation of the warming glob.  

Reading all these lessons on renewable energy students will be conscious of using those in their 

daily lives and ultimately contribute to the reduction of global warming and its impact on climate 

change. 

Unit 12- Roots 
 
Page: 151-163 
 
Findings/comments/remarks/suggestions: 

Lessons articulated in this unit elaborated the roots of our roots, where we born, where was our 

predecessors birthplace, what they did etc. 
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Reading this Unit and its lessons students will be able to feel proud of their original roots, and 

will be endowed with the deeply rooted history of their predecessor. The will be able to relate 

their strong relation with original past history and their predecessors invisible roots implanted in 

our mind. They will be motivated not to forget their original roots; rather they will recall their 

past flashing through their parents and grandfather and mother, and even before them and give 

importance to their roots. They will internalize that our families, our land of birth, relatives, our 

original culture, traditions, or surroundings of our roots. 

Unit 12- Media and Modes of e Communication 
 
Page: 164-173 
 
Findings/comments/remarks/suggestions: 

This unit elaborated and explained the role and impact of Internet Media and different modes of 
e-Communication playing a vital contribution in eLearning throughout the world. It described the 
mode and use of social media (for example Facebook) in the life of modern people. It discussed 
about the benefit and use of internet, the future vision of e-Campus and highlighted the role Dr. 
Badrul H Khan, a Bangladeshi expert in e communication and who is one of the Gurus and 
celebrated theorists in the field of e Campus and eLearning. However, it did not exposed the 
negative impact of misuse of the internet and social media which was needed. To mention, article 
27 of HRs promised the rights to use and get the benefit the scientific advancement and 
technology. 

 
Suggestions: In the next edition, it should expose the negative impact of misuse of the internet 
and social media so that students get aware of all those. 
 

Unit 13- Pleasure and Purpose 
 
Page: 174-192 
 
Findings/comments/remarks/suggestions: 

This unit displayed a number of emotional, touchy and sensational poems which will illuminate 
students mind towards love and affection for mothers and children, and for poor people. The 
poems are: Books, Two Mothers remembered, The sands of Dee (This was translated in Bengali 
by a poet of Bangladesh), Time, You Old Gypsy Man and Stopping by Wood on Snowy Evening.   
 
Lesson 6, 7, 8 presented a story named ‘The Purple jar’. The story is about a young girl, Rosamond, 
who needs new pair of shoes but is attracted to a Purple Jar which she sees displayed in a shop 
window.  
 
Lesson 9 is ‘A Pound of flesh’, a very insightful story. Antonio, an anti-Semitic merchant, takes a 
loan from the Jew Shylock to help his friend to court Portia. Antonio can't repay the loan, and 
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without mercy, Shylock demands a pound of his flesh according to Bond and agreement. The 
heiress Portia, now the wife of Antonio's friend, dresses as a lawyer and saves Antonio. This story 
amplified the values of friendship, love and intelligence. 
 

The purple Jar 

The story is about a young girl, Rosamond, who needs new pair of shoes but is attracted to a 
purple jar which she sees displayed in a shop window. When her mother gives her the choice of 
spending her money on shoes or the jar, she chooses the purple jar. "You might be disappointed", 
her mother cautions, adding that Rosemond will not be able to buy new shoes until the next 
month. When the girl gets home, she discovers that the jar was not purple but clear and filled 
with a dark liquid. She cries: "I didn't want this black stuff!" Adding to her disappointment, her 
father refuses to take her out in public because she looks slovenly without good shoes. 

 
All these poems and stories will give students an emotional uplift, providing them with positive 
affect, carefreeness, vitality, and life satisfaction. 
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SECTION D: FILED STUDY: FINDINGS AND ANLYSYS 
 
Purpose and Objectives of field study: 
 
Major focus of the whole assignment was to review, analyze and identify to what extent the texts 

addressed the issues, theme and contents related to Human Rights (HRs) endowed in the UN 

declaration of human rights (1948) in the secondary level textbooks of Bangladesh published and 

prescribed by NCTB.  

(Notable, this assignment was not supposed to assess the PROSPECT project result or impact at 

all, though the study team visited the high schools and have had discussion with the students and 

teachers, and the project staff, where the project has been working for last two years). 

The main purpose of the filed study was to assess and identify to what extent the students of 

classes 6 to 10 have understood and perceived and developed their attitudes on the issues, 

themes and contents of UDHRs (Human Rights), Gender, Equity and equality between women 

and men, third gender, Ethnic Minority and PWDs. To what extent and how the textbooks and 

teachers’ teaching learning process added value to the learning, attitudes, and in developing 

perception of students on those issues. It also attempted to identify the practice of conflict 

sensitivity and inclusiveness in the teaching learning process at the secondary level classes in high 

schools.  

Perception and practice of respondents in real life situation- Attempts also were made to 

identify how the teachers and education officers have perceived and internalized the issues of 

human rights, and to what extent and how the teachers usually help students understand and 

internalize the spirit and elements of HRs and deal with conflict sensitivity in the class 

management and in imparting their lessons. To what extent the messages of texts have been 

transferred to the students through the learning processes (self-learning by the students and 

transfer of knowledge through teachers) also been assessed. Though the scope of research was, 

as mentioned in the TOR, was to assess the level and degree of translation and realization of 

learning by the students and teachers on the spirit and elements of UDHRs and conflict 

sensitivity, the study team added other issues like gender, ethnic minority, PWDs and third 

gender in order to broaden the scope of the whole study. 

In the field study, the consultants have had interaction with 3 types of stakeholders (Students, 

teachers, education personnel- education officers or teachers’ trainers to assess how they have 

been equipped with the UDHRs and conflict sensitive issues. To what extent they have been 

sensitized through NCTB textbooks, class teaching process, and training provided to teachers by 

the Government and private training institutions, and other institutions contributing to the 

teachers’ training. Major thrust of the field study was on the level of understanding on the study 

related contents of NCTB textbooks and class teaching atmosphere, and learning process. In 

addition to the major respondents groups (students, teachers, education personnel), researchers 

have had informal and or in-depth discussions with Field Facilitators and Project Coordinators of 
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3 organizations implementing PROSPECT (MKP- Thakurgaon, Disco-Rajshahi and Palliser- 

Dinajpur).  

1. FGD with teachers for classes 6,7, 8, 9,10 
 

Introduction to the respondents 

The study team accomplished 3 FGDs with teachers of classes 6,7,8,9,10 in 3 different schools 

situated at Tenure-Rajshahi, Nagpur and Thakurgaon (name of the schools: Abu Bakar Siddique 

School and College, Tanore, Rajshahi, Krishnapur High School, Dinajpur and Purbo Arajipara, High 

School in Thakurgaon,) with organizational support of partner organizations. Total 28+ teachers 

participated in 3 FGDs and expressed their attitudes and knowledge regarding the HRs and other 

issues mentioned above. It was a diversified representations considering cast, religion and 

ethnicity. Number of female teachers were less than their male counterpart. They have been 

teaching in high school ranging from 11 years to 39 years. 

1. Sources of receiving training on pedagogy and subject matters 

Few has attended and completed Bachelors in Education (B Ed). Most of them attended for B Ed 

courses in private and Open University. Most of Those were for 3 months; and maximum 9 

months (weekly one day sessions) duration.  

2. Impression of teachers on teachers’ training  

One year national course on B Ed was really good as they assessed. A few of them were trained 

up under those institutions. The training of Open University was also marked as good but the 

trainers and teachers could not meet the timeline and duration appropriately. However the 

trainers of OU tried to maintain the quality of pertaining lessons. Contents of the course were 

also useful for the teachers. To conclude the quality of Private institutions was not up to the 

mark. This was also endorsed by the District education officer of Tenure. Mention-worthy, some 

private institutions provide only the certificate in exchange of money. District education officer 

of Tenure informed the study team that none of the private training institute in Rajshahi is 

registered and accredited by the Government. There is only one institute under Rajshahi division 

is registered which is situated at in long distance from Rajshahi, that is in Joypurhut. 

On the other hand, some of the teachers trained up in private institution praised the training for 

teachers, and they could tell a few pedagogical aspects. However, the HRs were not discussed in 

those institutions, but discussed gender issues (equal rights between women and men) in short. 

It needs detailing. To end, it should be mentioned that teachers marked 75% to the Government 

training Institutions. 

3. Conceptualization of the issues of UDHRs and Fundamental rights 

About 10 % of respondent teachers could be able to tell a few words on HRs at shallow level. 

They told what they meant by Human rights in general (not about the UDHRs). One teacher from 
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Rajshahi tried to explain what the HRs convention for is, and she said that it is a convention for 

Women Rights.  Other teachers seemed blank and expressed no idea about that. Teacher shared 

that they knew about Gender issue through of NGO’s. About differently able people they just 

could tell who the people are.  

4. Relating HRs and Fundamental rights with the contents of textbooks.  

Unfortunately, no one could able to explain it properly. Teachers were asked to provide specific 

examples of HRs and fundamental rights from the stories, articles, poems etc. of textbooks they 

have been teaching and went through. They could not able to clarify or cite examples from the 

books they were supposed to study and teach, at the first attempt.  After explanation from the 

study team regarding HRs, they said they didn’t see any conflict or disagreement between 

Convention of HRs and textbooks. They said the book of Bangla form 9-10 there have some 

chapters where form student going to learn about humanity and moral values. Also form 

‘Bangladesh and Bissho Porichoy (Bangladesh and Global Studies)’, Islam dhormo and noytik 

shikkha (Islam and ethical education) both the students and teachers may have been gaining 

insights on the main spirit of HR issues.  

They suggested a separate chapters to elaborate the concept and articles on HRs a bit detail. 

5. Assessment of the attitude, conceptual understanding and knowledge 

regarding Gender Equity and Third Gender  

They could able to say about the idea of gender equality and its impotence in order to see the 

society a humanly one. They explained that gender equity means the equality of men and 

women’s rights and dignity. 

All are known about third Gender and they also feel society and community people need to 

change their attitude about this community. Bangladesh Government has been providing special 

opportunity for them, and to encourage them to attend the mainstream education. But the three 

schools the team visited and employed FGDs, the study team found no student who is from Third 

Gender.  Though they all reported there are children from the third gender in their community.  

It is a matter of concern that no children are studying in the schools the team visited.  

6. Relating Gender issues from the contents of textbooks  

They were asked whether any writ ups, poems, prose or articles of the textbooks were sensitive 

or insensitive or violated the spirit of HRs, Gender equity, dignity of third gender, they couldn’t 

give adequate number examples. They could able to cite a very poor examples from textbooks. 

They mentioned the name of the poem ‘Manush’ by the poet Kazi Nazrul Islam, and another one 

form Physical Exercise book. They said in that book there is a small chapter on sex education, and 

this is really a time demanding topic, they think. But they also think that teacher need a good 

training in order for facilitating the topics like IT and sex education.   
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7. Assessment of their understanding, perception and attitude regarding Persons 

With Disabilities (PWDs)   
 

They study team made an attempt to assess the teachers’ perception regarding issue of PWDs. 

They expressed their positive attitude and sympathy to them. They opined like students that 

PWDs should get the same opportunity to study in the schools like others. They are sensitive with 

them. Unfortunately, there were a few PWDs in their schools in the past, but at present they 

don’t have any differently able students. They couldn’t cite any example from the textbooks they 

read and teach regarding the sensitivity and rights of PWDs.  

Impression of the study team:  

It is evident that either they do not read those books carefully or they could not able to grasps 

the stories and articles on PWDs presented in their textbooks. Mention worthy, there are number 

of stories, poems, and articles in the Bangla and literature, and in the Bangladesh and global 

studies. This also unfortunate that students could able to cite a few examples from their 

textbooks, but the teachers could not. This may be an issue of separate study to explore the root 

causes. One of the deteriorating situations of quality education also may be endowed with this 

issue of teacher sincerity and teaching quality. The District education officer at tanore also 

expressed his deep concern regarding teachers’ regularity, sincerity and quality with devotion.  

8. Assessment of their understanding, perception and attitude regarding the 

dignity and rights of Ethnic Minorities   

The teachers attended the FGD seems acquainted with ethnic minority people. Teachers can 

explain the definition of Indigenes community. And they all stated that this community is the 

ancient citizen of Bangladesh. But unfortunately they are facing discrimination which is not 

acceptable and right. Rajshahi have a big % of Indigenes students and few in Dinajpur as well. 

Teachers are happy to support them to help them reach their education rights, and they are 

trying to achieve it.  

9. Relating the dignity and rights of ethnic minorities from the contents of 

textbooks they have read 

They were asked whether any writ ups, poems, prose or articles of their textbooks were 

sensitive or insensitive or violated the rights Ethnic minorities, they could able to mention the 

text of Bangladesh o Bissho porichoy books (Bangladesh and Global Studies). They could not 

mention any texts and books regarding the rights of ethnic minority.   

Suggestion: Rights of Ethnic minority should be discussed in the textbooks. 
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10. Assessment of their understanding, perception and attitude regarding the rights 

of Child in Bangladesh 

Teachers also have same reflection like students about child rights. Child rights issue has been 

explained a bit in the textbooks named ‘Bangladesh o Bissho Porichoy’ (Bangladesh and 

Global Studies). They know that is Child labor is prohibited and Bangladesh Government has 

a Low against child labor. In Rajshahi many of the students form Indigenous community can’t 

come to school regularly because in a particular season, they do work as a child labor to pick 

potato from agro-field. And in return, they get a minimum wages. They save the wages for 

their education expenditure. It is matter of disgrace that they need to earn money for their 

own education. 

11. Arrangement in the classrooms to make it inclusive and teachers’ initiative to 

make the class non-violent and conflict sensitive  

Teachers claimed that they try their best to make the class’s climate inclusive and nonviolent 

and conflict sensitive. If anything happens they mitigate that inclusively. This statement also 

aligned with the statement of students regarding this issue. Teacher always try to create a 

healthy relation between all students. 

It is revealed that the class environment don’t discriminate among gender, religion, cast, and 

nationalities, and teachers take initiative for making the class inclusive and nonviolent.  In the 

text book on Islam religion, there is a chapter to talk about peace.  

12. Assessment of their understanding, perception and attitude regarding some 

terminologies used in the society: boba, kala, kana, andha, chakor, chakrani, 

mohila, upajati etc 
 

They also assessed these words are not suitable, and those sound bad and negative, and 

it hurt them. So it needs to be changed and we need to coin honoring words replacing 

those.   

13. Assessment of their understanding, perception and attitude regarding the  sitting 

arrangement of boys and girls, PWDs, Transgender, Advashi 

They encourage students to sit together. No discrimination is there in sitting arrangement. 

Think everyone should sit together without any sense discrimination. And in practice, they all 

sit together. Need not to mention, only girls and boys sit separately.  
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2. KII with teachers for classes 6,7, 8, 9,10 
 
Introduction to the respondents 

The study team accomplished 6 KIIs with the teachers  in 4 different schools situated at Tenure-

Rajshahi, Fulbari and parbotipur-Dnajpur and Thakurgaon (name of the schools: Abu Bakar 

Siddique School and College, Tenure, Rajshahi, Krishnapur High School, Dinajpur and Purbo 

Arajipara, High School in Thakurgaon, Bashupara High School, Faridpur High school) with 

organizational support of partner organizations. Total 5 teachers participated in KIIs and 

expressed their attitudes and knowledge regarding the HRs and other issues mentioned above. 

Number of female teachers were less than their male counterpart. They have been teaching in 

high school ranging from 11 years to 39 years. 

1. Sources of receiving training on pedagogy and subject matters 

Out of 6 teachers interviewed, 2 received training from B Ed College, 3 received from Open 

University and rest one received from Private institution. Few has attended and completed 

Bachelors in Education (B Ed). Most of them attended for B Ed courses in private and Open 

University. Most of Those were for 3 months; and maximum 9 months (weekly one day sessions) 

duration.  

2. Impression of teachers on teachers’ training  

Those who have had undergone through B Ed training they are comparably better than others. 

Their attitude, behavior, practice in teaching learning process is praiseworthy as they have been 

assessed by others and by themselves. Their way of delivering speech, mode of conversation, 

knowledge about the subject matter and pedagogical aspects are distinctively better than others 

who have been trained from other institution (private and Open University). According to the 

teachers, after receiving Government led Bed course, teaching system has been changed and 

upgrades. Before this training they were not aware of the right way of pertaining a lesson and 

class management. Now they can do it as learners friendly. A teacher expressed that a teacher 

may need to act, play games, even sometime need to act like a Joker in order to make the class 

enjoyable and to help them gain insightful learning. Government-led B Ed is modern and 

effective. There were group activities, hands-on practices, practical classes were demonstrated 

by the trainers as well as trainee that is teachers underwent the training. 

Other teachers who have been trained up from private or Open University, they were interested 

in getting a certificate for upgrading in the career opportunity, not for upgrading themselves. A 

training mandatory as well according to the respondents. The number of classes were once a 

week, and that was also irregular. As result it brought no such expected result from those 

training.  They opined for an obligatory one-year training on B Ed course for every teachers, and 

the schools or education office should facilitate the process so that everyone can receive it. 
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Two different opinions arouse from the interviews. Teachers stated that they don’t get the 

opportunity from the school. On the other hand, Head Teachers reported that the teachers 

generally like to be engaged in their private works like taking care of their family etc. So they 

receive the training from private institution and Open University, outcome of those became poor, 

and not satisfactory and up to the as expected level. It was also revealed that sometimes Head 

teachers use the power and show it as their favor and liberality to the teachers. If there is no 

good relation, some teachers are deprived of this opportunity/rights. 

3. Level of discussion and understanding on the issues of UDHRs, Gender equity, 

child rights, ethnic minority 

Satisfactory response was not there from teachers. A few teachers could be able to tell a few 

words on HRs they leant from B Ed and that was also not elaborated adequately. So the concept 

and core spirit and contents of HRs and other issues were discussed adequately, and as a result, 

not clear to them. However, the training focused on how to maintain the inclusive environment 

in class management and teaching process. 

To mention, they earned some knowledge from NGOs short training course and discussions on 

HRs, and other related issues. 

4. Assessment of the attitude, conceptual understanding and knowledge regarding 

UDHRs, Gender, PWDs. 

One teacher could able to say that there are 30 articles in UDHR declared in 1948; rest of 

them seemed unaware of such an international declaration by promulgated by UN. However, 

they expressed their satisfaction that they maintaining the equality in the class management 

and imparting lessons. They don’t trend to discriminate among students irrespective of 

religion, gender, nationality/ethnic identity, or physical ability/disability/specialty. Where 

there are PWDs they provide with them the extra care, as they mentioned, and they also help 

rest of the students to be sensitive and cooperative to them. 

5. Relating HRs and Fundamental rights with the contents of textbooks  

Teachers were asked to provide specific examples of HRs and fundamental rights from the 

stories, articles, poems etc. of textbooks they have been teaching and went through.  

Unfortunately, no one could able to explain it as they don’t have clear idea about the UDHR and 

fundamental rights. However, in FGDs with teachers, after explanation from the study team 

regarding HRs, they said they didn’t see any conflict or disagreement between Convention of HRs 

and textbooks. And they could able to refer two poems and stories where the spirit of humanity 

and moral values were reflected. Also form ‘Bangladesh and Bissho Porichoy’ (Bangladesh and 

Global Studies), Islam dhormo and noytik shikkha (Islam and ethical education) both the students 

and teachers may have been gaining insights on the main spirit of HR issues.  
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6. Assessment of the attitude, conceptual understanding and knowledge 

regarding Gender equity and Third gender.   
All of the respondents expressed their positive response in the question of gender and 

gender equity. They meant al are equal and are endowed to equal dignity and rights. None 

expressed different of opinions in this regard. However, this does not indicate that they 

pay adequate dignity and cooperation their women counterpart. Whatever they 

expressed that was from their knowledge level achieved through different training they 

received from training institutions and NGOs. They are also aware of the Third Gender or 

transgender. 

 

Suggestions: Topic on Gender, Third gender, child marriage, UDHRs should be 

incorporated and elaborated where applicable and necessary.   

 

7. Relating Gender issues from the contents of textbooks  

They were asked whether any writ ups, poems, prose or articles of the textbooks were 

sensitive or insensitive or violated the spirit of Gender equity, dignity of third gender, they 

cited a few examples from the textbooks they teach to the students. The important 

suggestion came from them that topic on gender could be more clarified if in the Biology 

book it portrayed a transgender alongside man and woman. That would help students to 

clearly understand the features of a transgender. That in turn will help aware the community 

people, and they will be treated as a normal human being in the family and the society. 

8. Assessment of their understanding, perception and attitude regarding the 

dignity and rights of Ethnic Minorities   

The teachers have general understanding about ethnic minority people. There were no 

presence of students from ethnic minority community except in Rajshahi. In Rajshahi the 

study team found a few students from ethnic minority. As reported by teachers and also from 

students, they are equally treated and have been advancing like mainstream majority 

community at schools. But unfortunately they are not well treated in the community as 

experienced by the respondent teachers.  

However, they observed and expressed satisfaction from their empirical evidence that 

children from ethnic minority community are now smarter and free of inertia they have had 

at first time they attended the classes. But rate of early marriage is greater than others. Girls 

are lower in number than boys in upper grades of schools. In a particular season they are 

used to be absent in the classes as they become engaged in crop harvesting (potato) or labor 

works in order to earn and save money to maintain their schools and study expenditures. In 

Dinajpur, they use to go to separate schools being run by NGOs or private initiatives. Although 

they are poor in number in the schools, they mostly take part in the school cultural activity, 
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and they are advanced than the students’ from major community. Students from Hindu and 

Muslim community are less participating in the sports and cultural events. 

9. Relating the dignity and rights of ethnic minorities from the contents of 

textbooks they have read and use for teaching 

They were asked whether any writ ups, poems, prose or articles of the textbooks were 

sensitive or insensitive or violated the rights Ethnic minorities, they could able to mention a 

little. They referred to the text of Bangladesh o Bissho porichoy books of class 7 (Bangladesh 

and Global Studies).   

Suggestion: Rights of Ethnic minority should be discussed in the textbooks.  

10. Assessment of their understanding, perception and attitude regarding 

Persons With Disabilities (PWDs)   
 

They study team made an attempt to assess the teachers’ perception regarding issue of PWDs. 

They expressed their positive attitude and sympathy to them. They opined that PWDs should get 

the same opportunity to study in the schools like others. They couldn’t cite any example from the 

textbooks they read and teach regarding the sensitivity and rights of PWDs. However, they 

provide support to the students with disabilities or special child. The study team was reported 

that, out of 5 schools, in two schools only, there were presence of visually impaired, hearing and 

speech impaired, and one was physically disabled. They get extra 20 minutes to write their exam 

paper. 

One teacher opined that students with disability should be examined with separate 

questionnaires and reduce number to pass out and get promoted to upper class/grade. 

11. Assessment of their understanding, perception and attitude regarding the 

rights of Child in Bangladesh 

Teachers are aware of child rights, and they know that Child labor is prohibited and 

Bangladesh Government has a Low against child labor. They did not see any anti child rights 

issues or topic or stories in the textbooks. The common trend of working in the agro field to 

rip potatoes was reflected from almost all the respondent teachers. They think government 

should bring them under subsidies so that they don’t need to be absent in the school in a 

particular season to work as day borers. 

The bearing the cost of school dress is also difficult for the family. Government can think of 

solving this problem of bearing school dress. Mid ay meal should be sponsored by the 

authority or through any other arrangement. It was in place up to 2018. The percentage of 

absentees were very few during that time.  

12. Arrangement in the classrooms to make it inclusive and teachers’ initiative 

to make the class non-violent and conflict sensitive  
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Teachers claimed that they try their best to make the class arrangement inclusive, nonviolent 

and conflict sensitive. If anything happens they mitigate that inclusively. Students also use to 

keep the environment peaceful and lively, nonviolent, and free of conflict. This statement 

also aligned with the statement of students regarding this issue. Teacher always try to create 

a healthy relation between all students. However, some sort of subtle grouping is prevailed 

in the class especially between girls and boys. Sometimes, leadership tension among the new 

and old students, and in class ten is exposed. But the teachers resolve those with their 

congenial initiative, as they mentioned about their part of responsibilities. 

Initiative taken by the teachers to conflict transformation or management: 

• Sometimes we provide toys and arrange games 

• Arrange cultural programme 

• Arrange competition (songs, drama, quiz, etc.) 

• They counsel the students who do some mistakes or behave discourteously   

Sometimes they experience inertia among the students, In that case they apply various 

techniques for example, create discussion on any issue among the students, and as a 

result students forget the quarreling or conflicting issues and become friendly and 

cooperative. They find out ways of resolving the issue. 

It is revealed that the class environment don’t discriminate among gender, religion, cast, and 

nationalities, and teachers take initiative for making the class inclusive and nonviolent.   

13. Relating the issues of inclusiveness and conflict sensitivity with the 

contents of textbooks they have read and teach  

They could refer to a few text books but could not able cite specific example. They reported 

from their empirical evidence that insensitive situation still prevails in the society; not in the 

school as such. There is a lack of ethical education from the family and teachers as well. They 

are not serious that much; they are a bit reluctant. Lack of follow-up and monitoring.   

14. Relating the issues of indiscrimination, inclusiveness and conflict 

sensitivity with the contents of textbooks they have read and impart learning 

from 

They could refer to a few text books relating nondiscrimination and freedom of choice. For 

example, in Islam, it has been preached that “you abide by your religion and I abide by my 

religion” (Õhvi hvi ag©, Zvi, †Zvgvi ag© †Zvgvi Avgvi ag© Avgvi Kv‡P)Õ . Al religions have preached for the 

welfare and goodness of all human being. Importantly, it is mentionable that there is a 

government instruction or order that teachers belong to Hindu or Christians will teach both 

the religions. 
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15. Assessment of their understanding, perception and attitude regarding 

some terminologies used in the society: boba, kala, kana, andha, chakor, 

chakrani, mohila, upajati etc 
 

Teachers considered these terms as insensible and humiliating as well. So they 

discouraged student to use these word. They don’t use these terms in their regular life. 

They think they we should avoid those words. But in the community all these are still 

being used. They hope that that will be changing gradually. They call in name who listen 

a bit less. They also assessed these words are not suitable, and those sound bad and 

negative, and it hurt them. So it needs to be changed and we need to coin honoring words 

replacing those.   

16. Assessment of their understanding, perception and attitude regarding the  
sitting arrangement of boys and girls, PWDs, Transgender, Advashi 

Teachers’ perception in sitting arrangement seem very positive. No discrimination should be 

there in sitting arrangement. Think everyone should sit together without any sense of 

discrimination. They encourage students to sit together. Need not to mention, only girls and 

boys sit separately with equal status. They all wear same dress, sit in the same bench, and 

play together without any discrimination. To mention there is no transgender in the schools. 

Suggestions:  

1. Topics on gender, child rights, human rights should elaborated in textbooks, and a 

separate topic on UDHRs should be placed in textbooks of classes 6 to 10 with gradual up 

gradation of the concept and articles. Articles should be written in simple language 

explaining those with understandable examples. 

2. There should quota for girls and Adibashis 

3. All girls should be entitled to stipend. 

4. Separate questionnaires for Students with disabilities (SWDs)/ special child/ differently 

able students. 

5. ICT should be incorporated in the B Ed training 
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3. FGD with students of classes 6 and 7 
 
Introduction to the respondents 

The study team accomplished 3 FGDs with students of Classes 6 to 7 at Rajshahi, Dinajpur and 

Thakurgaon with organizational support of partner organizations. Total 28+ students participated 

in FGDs and expressed their attitudes and knowledge regarding the HRs and other issues 

mentioned above. It was a diversified student representations considering cast, religion and 

ethnicity. Majority were Muslim but a numbers of Hindu’s and Christians.  Representation from 

Dalit and Adivasi community added extra value to the information and assessment. 

1. Conceptualization of the issues of UDHRs and Fundamental rights 

More than 50% of respondents provided the right answer on the question of basic human needs, 

and only 20% could able to stated what is meant by human rights. They responded that under 

the Human rights convention the rights of all human being is equal. There has to be no 

discrimination among women, men and others.  However they could not able to respond to the 

concept of Fundamental rights enshrined in the Constitution. 

2. Relating HRs and Fundamental rights with the contents of textbooks.  

Students were asked to provide specific examples of HRs and fundamental rights from the stories, 

articles, poems etc. of textbooks they have gone through. More than 50% of respond 

Those who could able to say few word and cite a few examples, most of them responded that 

they have learned the Human Rights issues from the book of Bangladesh o bissho porichoy 

(Bangladesh and Global studies) of classes 6 and 7. They also referred to the poems of Kazi Nazrul 

Islam’s poem ‘Mnush (The Human being)’ and Sattyandro Nath Dutt’s poem– ‘Manus Jati (The 

Human Race)’ with regards to Human Rights and the identity of a human is human; it is on top of 

all which is related with the UDHRs. They could not say anything about the limitations of the 

textbooks in this regards.  

Interestingly one boy from Thakurgaon, student form class 7, told there is a very short description 

on climate change, it would be better if they could learn from now about the bad impact of 

Climate change, it would be more easier for them to take precaution to save the World. 

3. Assessment of the attitude, conceptual understanding and knowledge 

regarding Gender Equity and Third Gender  

They know about Gender and gender equality from Bangla and English Grammar book. They 

understand from the grammar book that there are three types of gender: Masculine Gender 

(প ুং লিঙ্গ); Feminine Gender (স্ত্রী লিঙ্গ); Common Gender (উভয় লিঙ্গ). But most of them were not 

clear about the third Gender. They amalgamated and wanted to refer common gender with 
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third gender. They told there is nothing about the third gender in their books. This reflects 

the limitation that they don’t know any clear information about third gender. They have 

misconception regarding third gender which is not right. From their childhood community 

people reflected about the 3rd Genders that they are very unpredictable and dangers, so we 

need to hide and save ourselves form them.  

One girl form Dinajpur of Class 7, has shared a sad story form her personal life. Just 7 days 

back (6th of April, date of study). Her aunty (who is a third Gender) has been sexually abused 

by someone from her community. Aunt needed to be admitted at hospital, but unfortunately 

no case has been filed in the local Thana. Her aunt is a beautiful women and she do their all 

household work with skills and without any complain every day. She told her Aunt could not 

get the opportunity to take admission and come to school and do study. With gloomy face, 

she asked the study team, “why my aunty has faced the moment, is my aunt has no right to 

get a justice? “ Those kids feel sad for the bad luck of the Third Gender people and they said, 

“Next time, we are not going to be afraid of them, and if we get any opportunity to help and 

support them we will definitely do”. 

4. Relating Gender issues from the contents of textbooks  

They were asked whether any writ up, poems, prose or articles of their textbooks were 

sensitive or insensitive or violated the spirit of HRs, Gender equity, dignity of third gender, 

they couldn’t give any proper example. They informed the study team that due to the COVID-

19 schools were closed and they could not even maintain the online tutorials or classes. So 

they could not identify what and where the HRs and Gender issues were violated in their 

textbooks.  

5. Assessment of their understanding, perception and attitude regarding Persons 

With Disabilities (PWDs)   
 

They study team made an attempt to assess the students’ perception regarding issue of 

PWDs. It appeared that although there were no PWDs in their classes, students expressed 

their positive attitude to them. They opined that PWDs should get the same opportunity to 

study in the schools like others. Students form Dinajpur and Thakurgaon shared there were 

two special children in their school in class V. One was dumb, and another one had only one 

hand. So they faced difficulties to pass class V. After that their family could not gain the 

courage to send them at school again. They expressed positive notion and said that if they 

get friends like them they would definitely support them because they are aware that they 

need extra care.  

6. Relating PWDs issues from the contents of textbooks  

Students were asked whether any writ up, poems, prose or articles of their textbooks were 

sensitive or insensitive or violated the rights PWDs, a few of them could mentioned the story 

named Minu written by Bonoful in Charupaath of class six. They story presented a PWD-
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sensitive narration of a child named Minu who was a domestic help, and needed to work 

before sunrise to sunset without rest. From that story they learned to respect to any human 

being, whatever they are. This indicates that some of the students could able to relate the 

storyline of the texts with the dignity and right to leisure for PWDs. Teachers also tried to 

impart lesion as per their capacity. 

7. Assessment of their understanding, perception and attitude regarding the 

dignity and rights of Ethnic Minorities   
 

They have a few indigenous friends in their classes in the school situated in Rajshahi as there 

are people form indigenous community at Tenure of Rajshahi. So those students have 

opportunity to make friends with them. In Dinajpur the study team found only one school 

have a few students form Indigenous community, but unfortunately, they are not regular at 

school. They only sit for exam form the school and do regular classes form another school 

opened by NGOs only for the indigenous community. From where the students get some 

educational scholarship as well.  

The Students attended the FGD seems happy to share their school with indigenous people, 

and to make friends.  

 

8. Relating the dignity and rights of ethnic minorities from the contents of 

textbooks they have read 

They were asked whether any writ up, poems, prose or articles of their textbooks were 

sensitive or insensitive or violated the rights Ethnic minorities, they could able to mention the 

text of Bangladesh o Biscoe porichoy books (Bangladesh and Global Studies). The learnt about 

the culture and livelihood of Ethnic minority people. However, they could not learn about 

their rights. 

9. Assessment of their understanding, perception and attitude regarding the rights 

of Child in Bangladesh 

Students knew about the child rights issue form the book of `Bangladesh o Bissho Porichoy’. 

They know that is Child labor is restricted, and Bangladesh Government has a Low against 

child labor. Respondent students of the school the team visited in Rajshahi reported that 

there were poor child students from Indigenous community in their school but they used to 

be absent in school in a particular season, when they do work as a child labor to pick potato 

from the agro-field. Though they earn a limited wages and save that for their education. They 

feel sad. They need to earn money for their own education.   
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Every child have to get proper opportunity to complete their education without any 

obstruction or interference. They demanded school dress from Government like free text 

books. This indicates the sensitivity of the major community students for the minority. 

10. Relating the issues of child rights from the contents of textbooks  

The respondents were asked whether any writ up, poems, prose or articles of their textbooks 

were sensitive or insensitive or violated the rights Ethnic minorities, they could able to 

mention the text of Bangladesh o Bissho Porichoy books (Bangladesh and Global Studies). 

They also reported that due to COVID – 19 they couldn’t do class and still don’t have any idea 

to explain about the child rights violation from any of book reference.   

11. Assessment of their understanding, perception and attitude regarding some 

terminologies used in the society: boba, kala, kana, andha, chakor, chakrani, 

mohila, upajati etc 
 

They reported that usage of those are very common and those terms being used in the day 

to day life on their community. How its sounds to them when they were asked then they 

commented that, those sound bad and negative. Over the use of those words it seems that 

we are bullying someone and disrespecting them. So it needs to be changed or stopped.   

They don’t have any Idea what could be a positive word against mohila and upajaati or 

adivashi (Women and Tribes). However, they were curious regarding the appropriate 

honoring terminologies replacing these ones. To mention, the term adivashi is also seems 

humiliating and undermining the ethnic minorities. 

12. Assessment of their understanding, perception and attitude regarding the  sitting 

arrangement of boys and girls, PWDs, Transgender, Advashi 

 

In practice, they all sit together, and it is fine for them. No discrimination no deviation is 

needed. But only girls and boys sit separately. When study team asked: Why? Is it 

needed? They were apparently and initially got confused, and then provide answer that 

they don’t feel it’s needed. But from beginning teachers allow and encourage to sit like 

this; so they do so.  

 

13. Arrangement in the classrooms to make it inclusive and teachers’ initiative to 

make the class non-violent and conflict sensitive  

It was quite difficult issue for the students. They could not relate with anything with any 

experience. It was same for all the school students the team interviewed. However, from 

the earlier section, it is revealed that the class environment don’t discriminate among 

gender, religion, cast, and nationalities, and teachers initiative for making the class 

inclusive and nonviolent is there. Besides, students gained perception and good attitudes 

regarding the dignity of all human being from their texts and from the training NETZ 
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provided for them. However, students could not cite any specific examples from their 

textbooks that which one has enlightened to be inclusive and nonviolent or conflict 

sensitive.  

      Overall comment and suggestion: 

Students want to learn more about Gender Equality and Equity and Climate change. Students 

from Thakurgaon expressed their good intention to maintain the learnings in their personal 

life and at the community level. The study team as researchers realized that all learning from 

school are for school and board exam. For only the good result, somehow want to pass 

classes. Students don’t know how really they can transform their learning to practice level. 

Teachers are also in same block. They don’t focus on student personality development and 

how they are using there learning in their personal level or not.  

A big mistake is going on. Students, teachers and guardians are focusing on good result only. 

Guardians don’t even think of their children to transform into a good human being and good 

citizens. Are they really achieving have required life skills which will help them to contribute 

for the country and enrich their future life. The team asked the same question to teachers, 

they agreed with the team.   

 

4. FGD with students of classes 8,9,10 
 
Introduction to the respondents 

The study team accomplished 3 FGDs with students of Classes 7 to 10 in 3 different schools 

situated at Tenure-Rajshahi, Nagpur and Thakurgaon (name of the schools: Abu Bakar Siddique 

School and College, Tenure, Rajshahi, Krishnapur High School, Dinajpur and Purbo Arajipara, High 

School in Thakurgaon,) with organizational support of partner organizations. Total 30+ students 

participated in FGDs and expressed their attitudes and knowledge regarding the HRs and other 

issues mentioned above. It was a diversified student representations considering cast, religion 

and ethnicity. Majority were Muslim but a numbers of Hindu’s and Christians.  Representation 

from Dalit and Adivasi community added extra value to the information and assessment. 

Representation of girls and boys were about 50:50. 

1. Conceptualization of the issues of UDHRs and Fundamental rights 

More than 40% of respondents told the name of basic needs (food, clothing, health care 

treatment, shelter, education, security and entertainment) as the fundamental rights. They have 

had a meager knowledge about human rights declared by United Nations. When they were asked 

to clarify the concept of HRs they confused those with basic needs. However they could not able 

to respond to the concept of Fundamental rights enshrined in the Constitution of Bangladesh; 

rather they considered basic needs as fundamental rights which is a misconception prevailing not 
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only in the mind of students but also in the in the minds of most of the citizens of Bangladesh. To 

mention, there is a student’s forum, and Staffs from the PROSPECT visit them and discuss about 

the issue of Human rights. 

2. Relating HRs and Fundamental rights with the contents of textbooks.  

Students were asked to provide specific examples of HRs and fundamental rights from the stories, 

articles, poems etc. of textbooks they have gone through. Students could not able to clarify or 

cite examples from the books they were supposed to study. The reason of not being able to relate 

with textbooks as they explained was Covid-19. Due to that, they could not attend school and 

classes for a long time-span. So they could not able to perceive the issue of HRs and could not 

relate with any stories or article or poems from the textbooks. However, after providing some 

clues they could remember a few texts relating with the HRs issues. For example, they said they 

have had a glimpse on HRs and Basic rights in the books named ‘Bangladesh and Global studies’ 

for class eight, and in ‘Civic and Citizenship’  for classes nine and ten. 

They suggested to elaborate the concept and articles of HRs a bit detail and in simple language. 

3. Assessment of the attitude, conceptual understanding and knowledge 

regarding Gender Equity and Third Gender  

They could able to say about the idea of gender equality and its impotence for a good society. 

They explained that gender equity means the equality of men and women’s rights and dignity. 

They know about Gender from Bangla and English Grammar book. They understood from the 

grammar book that there are three types of gender: Masculine Gender (প ুং লিঙ্গ); Feminine Gender                

( স্ত্রী লিঙ্গ); and Common Gender (উভয় লিঙ্গ). But most of them were not clear about the third Gender. 

They informed the study team that there was a transgender in their school, and s/he have passed 

the school. And s/he was well treated both by the teachers and students. 

4. Relating Gender issues from the contents of textbooks  

They were asked whether any writ up, poems, prose or articles of their textbooks were 

sensitive or insensitive or violated the spirit of HRs, Gender equity, dignity of third gender, 

they couldn’t give any proper example. They informed the study team that the studying could 

not possible due to Covid 19. The schools were close for a long time span. 

5. Assessment of their understanding, perception and attitude regarding Persons 

With Disabilities (PWDs)   
 

They study team made an attempt to assess the students’ perception regarding issue of 

PWDs. Students expressed their positive attitude to them. They opined that PWDs should get 

the same opportunity to study in the schools like others. They do friendly and good behave 

with them. 
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6. Relating PWDs issues from the contents of textbooks  

Students were asked whether any writ up, poems, prose or articles of their textbooks were 

sensitive or insensitive or violated the rights PWDs, a few of them could mentioned the story 

named Minu written by Bonoful in Charupaath of class seven, and the story titled Suva in 

class 10. They story presented a PWD-sensitive narration of a child named Minu and Suva. 

Reading those stories they learned to respect to PWDs in particular, and in general to all kind 

of people.  

This indicates that a few students, not all, could able to relate the storyline of the texts with 

the dignity and right to leisure for PWDs. Teachers also tried to impart lesion as per their 

capacity. 

7. Assessment of their understanding, perception and attitude regarding the 

dignity and rights of Ethnic Minorities   
 

The Students attended the FGD seems happy to share their school with indigenous people, 

and to make friends. Out of 4 schools visited, the study team found the existence of adivashi 

in two schools. From the discussion in FGD it was revealed that there was no discrimination 

to adivashi, and they were well treated. They study and play together. For example, the 

Bengali students organized and celebrated birthday of their adivashi classmates in the school. 

 

8. Relating the dignity and rights of ethnic minorities from the contents of 

textbooks they have read 

They were asked whether any writ up, poems, prose or articles of their textbooks were 

sensitive or insensitive or violated the rights Ethnic minorities, they could able to mention the 

text of Bangladesh o Bissho porichoy books (Bangladesh and Global Studies). They have learnt 

from the textbooks and classes that all human being are equal. As they could not able to read 

all books thoroughly, they could not mention many texts and books regarding the dignity and 

rights of ethnic minority, but  

9. Assessment of their understanding, perception and attitude regarding the rights 

of Child in Bangladesh 

Students expressed their views on child rights issue. They have adequate knowledge on it. 

Girls and boys are equal. They have equal rights. They know that Government has a Low 

against child labor. According to our law, torturing children is punishable. If anyone employ 

torture on any child, s/h will be jailed from one year and penalty of Taka 50,000.  Child labor 

is prohibited in our law. They should be allowed to read in school. They need to earn money 

for their own education, health care.  Punishing child is not allowed. Child marriage is 
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prohibited One child was forced to be married in Thakurgaon, students and the workers of 

MKP protested and obstacle it. She attend the school now. 

Respondents reported that there were poor child students from Indigenous community in 

their school but they used to be absent in school in a particular season, when they do work 

as a child labor to pick potato from the agro-field. Though they earn a limited wages and save 

that for their education.  

Every child have to get proper opportunity to complete their education without any 

obstruction or interference. They demanded school dress from Government like free text 

books. This indicates the sensitivity of the major community students for the minority. 

10. Relating the issues of child rights from the contents of textbooks  

The respondents were asked whether any writ up, poems, prose or articles of their textbooks 

were sensitive or insensitive or violated the rights Ethnic minorities, Everyone could not able 

to mention adequate examples. One student could mention the name of a story named SUVA.  

This indicates that the student we met and discussed with gained the general knowledge from 

different sources. Though they could not menthe name Bangladesh and global studies that 

might have provided the knowledge on child rights and punishment of torturing children.  

11. Assessment of their understanding, perception and attitude regarding some 

terminologies used in the society: boba, kala, kana, andha, chakor, chakrani, 

mohila, upajati etc 
 

Their impression on using these terms was impressive. They assess these word are not 

suitable, and those sound bad and negative, and it hurt them. They reported that usage 

of those are very common and those terms being used in the day to day life on their 

society. So it needs to be changed and we need to coin honoring words replacing those.   

12. Assessment of their understanding, perception and attitude regarding the  sitting 

arrangement of boys and girls, PWDs, Transgender, Advashi 

 

They think everyone should sit together without any sense discrimination. And in practice, 

they all sit together, and it is fine for them. Need not to mention, only girls and boys sit 

separately.  

 

13. Arrangement in the classrooms to make it inclusive and teachers’ initiative to 

make the class non-violent and conflict sensitive  

Government has prohibited strictly to slap or hit the students for any reason. So teacher 

try to maintain that. They also try their best so that the class-environment is nonviolent 

and conflict sensitive. If anything happens they mitigate that inclusively. 
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It is revealed that the class environment don’t discriminate among gender, religion, cast, 

and nationalities, and teachers take initiative for making the class inclusive and 

nonviolent. However they could not relate any text to be inclusive and conflict sensitive. 

Someone referred to a poem where it mentioned that human beings may be black or 

white but their blood is same- red colored. And they gained the attitude of right to dignity 

for all human being irrespective of cast, gender, religion etc. 

Overall comment and suggestion: 

There should be option of Physical Training from classes 6 to10, and topic on health care 

should be elaborated in the texts of all classes. Students of classes nine and ten seemed low 

attentive in comparison to Classes 6 and 7. 

Information: One transgender became the Chairman of a Union of Thakurgaon. Reportedly, 

s/he is doing very good as a Chairman, and contributing for the good of the constituents and 

inhabitants of the union; to build environment towards a better tomorrow. S/He is popular 

as well. 

5. KII with Education Personnel (Upazila Education Officer, District Education 
Officer) 

 
Introduction to the respondents 

The study team accomplished 3 KIIs with different level of Government Education Personnel 

working Rajshahi, Nagpur and Thakurgaon. Total 3 personnel were interviewed, and expressed 

their attitudes and knowledge regarding the HRs and other issues mentioned above.  

1. Sources of receiving training on pedagogy and subject matters 

Education personnel were requested to share information regarding the sources of teachers 

training in their region or Districts. They informed the study team that Teachers Training 

colleges are mainly responsible for providing teacher education in the secondary level 

of Bangladesh.  Government Teachers' Training College, is a public college for training 

government teachers in Bangladesh. It offers four-year integrated Bachelor of Education, one-

year professional Bachelor of Education and Master of Education.  There are 157 Non-

Governmental and private teachers’ training college in Bangladesh (In fact the number is 120 

shows in the website), out of which 23 have been proved as quality ones, and High court declared 

those as quality institutions. Rest of all are substandard.  In whole Rajshahi Division, there is only 

one standard private training institution, which is situated at Jaypurhut, Bogra. In Bangladesh, 

teacher training colleges are monitored by National University. (Source: Bachelor of Education: 

www.facebook.com) 

  



84 
 

1. Impression of teachers on teachers’ training  

There is an obligation for teachers to be trained up from teachers’ training college. But in reality 
all of them don’t spare time to go for a training. They usually are engaged in their personal works 
at family level. So they are reluctant to go to distant places leaving their family. So instead of 
availing training from a government registered training institutes they go for a substandard 
private training institutes. As a result, they receive a low standard training, impact of which fall 
on the students through low standard teaching. In exchange of providing money, teachers are 
getting this sort of training only to avail a certificate.  
 
It is reported that some Head Teachers mutualize their authoritative power and deprive the 
interested teachers from availing the opportunity of a good training from government or 
recognized training college. To mention, the number of such Head teachers are a few. 
 

2. Training out of Bachelor of Education College (B Ed) 
 
A Bachelor of Education (B. Ed.) is an undergraduate professional degree which prepares 
students for work as a teacher in schools, though in some countries additional work must be 
done in order for the student to be fully qualified to teach.  
 
PBM- Performance based Management; CQ- Creative Questions; LSBL- life Skill Based Education 
are some of the major topics they teach. In addition to pedagogical aspects, these colleges 
impart lessons on Physics for Nine and Ten, gender, creative questionnaires, skills up gradation, 
personality development, etc.  
 
In one batch, as usually 40 to 50 teachers get admission, but after completion of the training 
when it comes to follow-up, most of the time it is frustrating. If they ask a teacher about the 
course they attended, in reply, they ask, “Which training, and how much was the travel 
allowances.”  
 
This indicates the poor dedication to the training learning received by the teachers. They 
commented, during a class, most of the trainee teachers are used to engage themselves with 
mobile, and a few of them listen attentively to the lecture, and participate in the discussion. 
The education Personnel also drew inference that the training process and methods need 
modification to attract the teachers. 
 

3. Understanding on HRs by the educational personnel 
 

They informed that the content of HRs was in the textbooks up to the year 2000, but at the 

moment they are not certain in whether those are in the textbooks. It seems that they are not 

well aware about the theme and core spirit of UDHR. They added that the discussion on gender, 

equity and equality, child rights, ethnic minority are not adequate in imparting lessons in classes. 
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They also have made suggestions that these issues should be incorporated in the textbooks. This 

also indicated that they are not acquainted with the textbooks as per expected. 

They also informed that governmental order and instructions are there for the adivashi, PWDs, 
transgender, but the propaganda is not adequate in relation to this instruction. Teachers should 
be proactive to pursue this instructions. Government has been providing special facilities, but our 
society still not prepared to accept this community. They trend to hide them from the open 
society. New schools are friendlier for PWDs; Rams are being built so that they can reach the 
classes with their wheel chairs. Teachers are being trained up on how to handle PWDs/SWDs. 
Fortunately, there is no such obstacles prevail with adivashis, they are participating in every 
Cultural and sports events along with studying. They win more prizes than those of ethnic 
majority. In comparison, Bengalese are in backward position in this regards. 
 

Some Suggestions: 
 

• A topic on Human rights should be categorically put in the textbooks with elaborated 
discussion; 

• Teachers expertise and quality to upgraded; 

• Teachers are to be equipped with ethical education especially to push forward them to 
be rightful towards students , and in lesson preparation and imparting; 

• Salary scale need up gradation in order to motivate and push them for upholding their 
responsibilities; the present structure does not encourage them to be dedicated in 
quality teaching, and they go for private tutorial classes. As a result they can’t 
concentrate in the classes to expected level; 

• All schools to be taken under MPO 

• Sanitary napkins should be supplied from the government fund; 

• Directorate of Women affairs, Directorate of family Planning, Brac, World Vision are 
providing support to only girls schools and colleges; it should extended to all schools 

 

 

6. KII with Project staffs 
 

Introduction to the respondents 

The study team accomplished 3 KIIs with different level of Project staffs working in Rajshahi, 

Nagpur and Thakurgaon. Total 3 personnel were interviewed, and they expressed their attitudes 

and knowledge regarding the HRs and other issues mentioned above.  

They are well acquainted about the UDHRs. They mentioned some of the articles and explained 

with examples. There 30 articles, all are equal in the eye of law, security of all, all are equal 

irrespective of cast, creed, religions and sex. However, they were not supposed read the 

textbooks and so they could not relate that much with texts and HRs in the textbooks. They also 

noted teachers are also well equipped with these issues. They realized that they also should read 

the textbooks of secondary level. They informed that they work with only students’ forum (15 

girls and 15 boys), not with teachers. They observed that participation of PWDs are quite few; 
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guardians are not interested to send them to schools. They informed there is school for PWDs in 

Pirganj being operated by an NGO. 

SECTION-D: OVERALL COMMENTS AND OBSERVATIONS 

After completion of the whole process of accomplishing the assignment, the study team has 

drawn some overall comments and placed observations as follows: 

1. Most of the contents of the Textbooks prescribed by NCTB for classes 6,7,8,9, and 10 are 

sensitive to the spirit and elements of HRs, gender, ethnic minorities, and PWDs.  

2. No such elements have been found in the textbooks which is insensitive to the essence, 

spirit, contents and articles of UDHRs, spirit of Liberation War and Language Movement 

of Bangladesh, gender equity, dignity and rights of PWDs and Ethnic Minority 

Nationalities. 

3. The Contents of Textbooks prescribed by NCTB for classes 6,7,8,9, and 10 are grossly 

endowed with the spirit of conflict sensitivity, nonviolence, and towards the spirit of 

peace and harmony. None of the articles and stories or poems instigated violence, anti-

humanity, and against the spirit of peace and harmony. 

4. Only one statement, mentioned in the article ‘wbixn evOvwjÕ (Niriho Bangali, meaning Naive 

Bengalese) by Rokeya Shakhawat Hossain seems a bit violent, if we consider it in the 

present context. The statement is:  Ò‡h jÿxQvov w`e¨v½Yvw`M‡K iÜb Kwi‡Z e‡j, Zvnvi wÎwea `Ð nIqv 

DwPZ| h_v : Zvnv‡K (1) Zzlvb‡j `» Ki, AZtci (2) R‡en& Ki, (3) Zvici dvuwm `vI!Ó(c„ôv 46) 

5. In addition to the reflection of the spirit and elements of HRs and non-conflicting theme 

and nature, all the texts uphold the spirit of liberation war, language movement, rights to 

own language/mother tongue, cultural diversity, ethical values, respecting to others’ 

opinions. And other humanely themes have also been highlighted so that students can be 

groomed up as good human beings and dutiful and dignified citizens of Bangladesh.  

6. The spirit of universality and the theme of global village also been promoted through the 

different texts. 

7. Textbooks presented a number prose, poems, articles, and glorified lives of both women 

and men who devoted their lives for humankind. 

8. The social studies discussed with the role of state, citizens, democracy and other 

principles a citizen really needs to know for her/his upbringing and grooming in a 

humanely society and the state. 

9. Although, the texts reflected many good issues and humanitarian and ethical themes 

needed for a students, it missed to categorically present a separate and elaborated 

section on UDHRs, which is also put as an appeal in the opening words of UDHRs 

proclaimed by United Nations. It appealed: 

 

[Following this historic act the Assembly called upon all Member countries to publicize 

the text of the Declaration and “to cause it to be disseminated, displayed, read and 
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expounded principally in schools and other educational institutions, without distinction 

based on the political status of countries or territories]” 

 

10. It has discussed on women rights, but missed to clarify the difference between equality 

and equity. 

11. Except one text, almost all the textbooks missed to highlight the role of women, ethnic 

minority people in our Liberation War. 

12. It also missed presenting the contribution of women and ethnic minority people in the 

sector of sports and mountaineering.  

13. Discussion on Third Gender and Dalit is also missing. 

14. Social Studies and Bangla discussed about ethnic minorities, but it did not mention the 

name of all 54 ethnic communities. It discussed about the rituals and cultures of 4 or 5 

ethnic minority communities.  

15. The texts could not able to clarify the distinction between Fundamental rights and Human 

rights 

16. In many places it reflected HRs, but could not relate with the UDHRs. There is scope for 

it. 

17. The field study does not reveals that the texts aligned with HRs have been transferred to 

the students, and even to the teachers at satisfactory level. 

18. Teachers’ contribution seems unsatisfactory in translating the message of HRs and other 

related issues, and also the study team are not certain about their expertise in pertaining 

these lessons effectively. To mention, in some cases, it revealed that students are more 

aware of the textbooks and messages of the texts than their teachers. This may need a 

further exploration through a separate study. One reason might be due to Covid-19 

classes were not regular and they were reluctant to read and tech accordingly.  

19. Education Personnel also expressed their dissatisfaction about the dedication and skills 

of the teachers of high schools. Most of the teachers are not well trained from 

Government training institutes. They go for private training centers and bye the 

certificates in exchange of money, as the authority opined.  

20. In Dinajpur and Thakurgaon, many girls were observed coming schools riding cycle 

  

SECTION-F: RECOMMENDATIONS 

For NCTB/Ministyr of Education 

1. The texts should present a separate elaborated section on UDHRs, which is also put as an 

appeal in the opening words of UDHRs proclaimed by United Nations. . 

2. In addition to discussion on gender and women rights, it should clarify the difference 

between equality and equity, which is a vital aspects of gender issue. 

3. Discussion on Third Gender should be in place. 
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4. In the text of Social studies should mention the name of all 54 ethnic minority 

communities. If it befitting, it may discuss about the rituals and cultures of more ethnic 

minority groups (may be in classes 9 and 10). 

5. In the next edition, the books should reflect the role of women and the people of ethnic 

minority/nationality in the liberation war of Bangladesh, and sports and mountaineering. 

6. The textbooks may reflect on the rights of ethnic minority groups along with the special 

priority, arrangemts and services have been promoted for them by the GOB. 

7. The textbooks on social Studies of classes 8, 9, 10 should clarify the distinction between 

Fundamental Rights and Human rights with examples from the context of Bangladesh. It 

should also clarify how fundamental rights are drawn from and aligned with HRs 

8. Measures should be taken care of by the Directorate of Secondary Education to equip the 

teachers with training on the issues of HRs and gender equity so that they can impart 

lessons on those issues effectively. 

9. Massive thrust and intensive care should be taken care of by the Education Department 

of GOB to upgrade and stimulate the teachers to understand the issues the study dealt 

with, especially the contents of UDHRs, and gender.  

10. Teachers should also be monitored and followed up adequately to enhance their 

enthusiasm and professionalism to impart lessons, with professional cares, especially the 

contents of UDHRs and gender.   

11. Space and scope should be created to ensure the proper training of all teachers from 

Government training institutes. 

12. To mention, in some cases, it revealed that students are more aware of the textbooks 

than their teachers. This may need a further exploration. 

For NETZ 
 

1. NETZ should prioritize the points of advocacy with the NCTB and other relevant 

stakeholders in order to help them make specific changes in text books. 

2. It needs to develop a pragmatic advocacy and lobbying plan to pursue NCTB to make 

necessary changes and to further develop the textbooks where necessary 

3. It should go for a short-term and medium term implementation plan and it execution 

should be in place 

4. NETZ needs to take some well-planned specific intervention to do advocacy with the 

Ministry of Education, and Directorate of Education so that they take further steps in 

ensuring effective training for the teachers  

5. NETZ needs to take some well-planned specific intervention to do advocacy with the 

Ministry of Education, and Directorate of Education so that an effective Pedagogical 

support at secondary level teaching learning process, especially with the issues of HRs and 

others is ensured  

6. Advocacy with them also needed so that proper follow-up is ensured 

7. Advocacy should executed with authority so that rewards and punishment should be in 

place for schools and the particular teacher performing good or bad. 
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Specific Recommendations 
 

1. Lives of the prophets of other religions should be put in the Bangla textbooks.  

2. In the next edition, the textbooks on Bangla, English and Social Studies should reflect the 

role of women and the people of ethnic minority/nationality in the liberation war of 

Bangladesh. 

3. Relevant text should put the portrait of Nishat Majumder and Wasfia Nazjnin, MA Muhit 

and Musa Ibrahim side by side of Hilary and tensing as mountaineers. 

4. In the next edition, it should highlight the major contribution of womenfolk in the 

financial sector which contributed in the financial upliftment and foreign currency of 

Bangladesh. 

5. The textbook should mention that child marriage is the violation of women rights and 

declaration of HRs as well. Some relevant articles of HRs may be mentioned here in 

relation to these issues. (Article: 17 of UDHR: Men and women of full age, without any 

limitation due to race, nationality or religion, have the right to marry and to found a 

family. They are entitled to equal rights as to marriage, during marriage and at its 

dissolution. Marriage shall be entered into only with the free and full consent of the 

intending spouses.) 

6. The lesson on democracy in the text books on social studies needs to be elaborated a little 

more; what is meant by basic human rights also to be clarified and difference between 

basic human needs and Fundamental Rights also to be elaborated in the relevant texts. 

7. The lesson should also mention that these rights are aligned with some articles of UDHR. 

In this regard, it may point out the correlation between our constitution and UDHRs. 

8. The lesson deals with athletes needs to highlight about the success and of pride of female 

athletes.   

9. Teachers are to be equipped with ethical education especially to push forward them to 
be rightful towards students , and in lesson preparation and imparting; 

10. Salary scale needs up gradation in order to motivate and push them for upholding their 
responsibilities; the present structure does not encourage them to be dedicated in quality 
teaching, and they go for private tutorial classes.  

11. All schools to be taken under MPO 
12. Sanitary napkins should be supplied from the government fund; 
13. Directorate of Women affairs, Directorate of family Planning, Brac, World Vision are 

providing support to only girls schools and colleges; it should extended to all schools 

 

[Specific recommendations have already been put in the texts review section in the 

review of the particular textbooks and lessons] 
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ANNEXURES 
Checklists and Questionnaires 

wkÿv_x©‡`i Rb¨ 

 (6,7,8,9, 10g †kÖwY) 

 

GdwRwW ‡PKwj÷ 

 

(mvÿvrKviMÖnYKvix ev GdwRwW cwiPvjbvKvixMY cÖkœ¸‡jv wkÿv_x©‡`i Dc‡hvMx K‡i eywS‡q ej‡eb)|  

 

• kyiæ‡Z AvjvcPvwiZvi gva¨‡g I‡`i‡K mnR K‡i Zzj‡eb| †hgb: ï‡f”Qv wewbgq, Kzkjvw` Rvbv, cwiwPwZ wewbgq, 

KZw`b a‡I co‡Q Zv Rvbv, fqfxwZ `~I Kiv, AvcbRb g‡b K‡i- Ggb K_vevZ©v ejv;  

• D‡Ïk¨ ejv (eB¸‡jv †Zvgv‡`i Kv‡Q †Kgb jv‡M, Zv Rvb‡Z G‡mwQ; †Zvg‡`I KvQ †_‡K wKQz wkL‡Z G‡mwQ, 

†Zvgv‡`i m¤ú‡K© Rvb‡Z G‡mwQ, ¯‹zj †Kgb jv‡M Zv Rvb‡Z G‡mwQ) 

 

bxwZgvjv: 

 

1. mevi cÖwZ m¤§vb cÖ`k©b Kiv; 

2. Ab¨‡`i ghv©`v mgybœZ ‡i‡L AvjvcPvwiZv Kiv 

3. m¤§wZ bv wb‡q KvD‡K ÔZzwgÕ m‡¤^vab bv Kiv 

4. 4. ¯’vbxq msK…wZi mv‡_ mgš^q K‡I PjvPi I K‡_vcK‡_vb Kiv 

 

GdwRwWÕi D‡Ïk¨:  

 

wkÿv_x©MY Zv‡`i cvV¨cy¯ÍK I Zvi wewfbœœ cvV †_‡K gvbevwaKvi, bvix-cyiæl mgZv, cÖ”Qbœ wj½ ev 3q wjsM, ÿz`ª RvwZmËv I 

cÖwZeÜx‡`i m¤ú‡K© †h g‡bvfve I a¨vbaviYv AR©b K‡i†Q, Zv AbymÜvb Kiv ev wPwýZ Kiv|  

 

K. bvg wVKvbv cwiPq:  

we`¨vj‡qi bvg:  

wVKvbv: Dc‡Rjv, †Rjvi bvg: 

cÖavb wkÿ‡Ki bvg: 

AskMÖnYKvix‡`i bvg I cvV`vb welq:  

bvg  †kªwY:  
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L. cÖZ¨vwkZ Z_¨ 

1. gvbevwaKvi I gvbevwaKv‡ii †NvlYv m¤ú‡K© wkÿv_x©‡`i aviYv hvPvB Kiv|  

 

2. †RÛvimvg¨/bvix-cyiæl mgZv, cÖwZewÜZv, Avw`evmx‡`i m¤ú‡K© aviYv I g‡bvfve hvPvB Kiv| 

 

3. ‡evev, Kvjv, Kvbv, AÜ, c½y, jyjv, PvKi-PvKivYx, gwnjv, DcRvwZÑ G cwifvlvMy‡jv m¤ú‡K© wkÿv_x©‡`i aviYv 

hvPvB Kiv|  

 

4. K¬v‡m QvÎQvÎx, cÖwZeÜx, wnRov, Avw`evmxÑ G‡`i‡K K¬v‡m Avjv`vfv‡e emv‡bv DwPZ wK bv, ‡mm¤ú‡K© wkÿv_x©‡`i 

aviYv hvPvB Kiv| 

 

5. ‡Zvgiv †h cvV¨eB¸‡jv c‡o‡Qv, †m¸‡jv KZUzKz gvbevwaKv‡ii †NvlYvi mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ 

Av‡Q e‡j g‡b Ki? cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

 

6. Zzwg †h cvV¨eB¸‡jv c‡ov, †m¸‡jv KZUzKz †RÛvimvg¨ ev bvix-cyiæl I Z…Zxq wj‡½I ghv©`v I mgvbvwaKv‡ii mv‡_ 

msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b Ki? cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K 

D`vniY `vI| 

 

7. cvV¨eB¸‡jv KZUzKz wkï AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b Ki? cvV¨eB‡qi wbw`©ó 

cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

 

8. cvV¨eB¸‡jv KZUzKz ÿz`ª RvwZmËvi ghv©`v I AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b 

Ki? cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

 

9. cvV¨eB¸‡jv KZUzK cÖwZeÜx‡`i ghv©`v I AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b Ki? 

cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

 

10. ‡kwYK‡ÿ wkÿKMY Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi Rb¨ Kx Kx e¨e¯’v ev †KŠkj wb‡q _v‡Kb? `y‡qKwU D`vniY 

`vI| 

 

11. Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi wel‡q DØy× K‡i‡Q, cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K 

D`vniY `vI| 

 

12. wnsmv-we‡Øl I gvby‡l gvby‡l †f`v‡f` m„wó Kivi wel‡q DØy× K‡i‡Q ev Dm‡K w`‡q‡Q, cvV¨eB‡qi wbw`©ó cvV ev 

cÖeÜ ev Mí ev KweZv †_‡K Zv D`vniY `vI| 

 

mnvqK cÖkœvejx: mvÿvrKviMÖnYKvix ev GdwRwW cwiPvjbvKvix‡`i Rb¨  

Ic‡ii cÖwZwU cÖkœ‡K wkÿv_x©‡`i D‡cv‡hvMx Ki‡Z n‡j wb‡Pi g‡Zv D`vniY w`‡q cÖkœ Ki‡Z n‡e| A_ev 

mvÿvrKviMÖnYKvix Zuvi cwVZ eB †_‡K Ab¨ †Kv‡bv D`vniY †U‡b cÖkœ¸‡jvi g~j K_v wkÿv_x©‡`i‡K eywS‡q ej‡eb: 
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6ô †kªwY 

1. Ôevsjv‡`k I wek^cwiPqÕ (6ô †kÖwY)-eB‡Z Aa¨vq-6-G Ôevsjv‡`‡ki ms¯‹…wZ (c„ôv 50)Õ cv‡V evOvwj ms¯‹…wZi ‰ewP‡Îi 

g‡a¨ †h myiwU cÖavb, †mwU‡K ejv n‡q‡Q gvbeZvev`| gvbeZvev‡`i e¨vL¨vI †`qv n‡q‡Q| GUv ‡_‡K †Zvgiv Kx 

ey‡S‡Qv? (cÖkœ-1-Gi Rb¨ mnvqK) 

2. Ôevsjv‡`k  I wek^cwiPqÕ (6ô †kÖwY)-‡Z 10g Aa¨v‡q wkky AwaKvi m¤ú‡K© ejv n‡q‡Q| Gi g‡a¨ gvbevwaKv‡ii wKQz 

welq Av‡Q| G †_‡KI D`vniY w`‡Z cv‡ib| (cÖkœ-7-Gi Rb¨ mnvqK) 

3. Ôevsjv‡`k I wek^cwiPqÕ (6ô †kÖwY)-eB‡Z Aa¨vq-1-G Ôevsjv‡`‡ki BZnvm (c„ôv-7)Õ cv‡V ejv n‡q‡Q, Ò cÖvPxb 

evsjvq agx©q m¤úªxwZ cvj hy‡Mi mgvR Rxe‡bi we‡gl ˆewkó wn‡me wPwýZ nq|Ó agx©q m¤úªxwZ I mnve¯’vb ej‡Z 

†Zvgviv Kx ey‡S‡Qv? (cÖkœ-1-Gi Rb¨ mnvqK) 

4. ÔPviæcvVÕ (6ô †kÖwY)-eB‡Z ÔwgbyÕ M‡í (c„ôv 7)Õ cv‡V GKRb `„wó I evKcÖwZeÜx †g‡qi Ici w`bgvbKv‡Ri Pv‡ci 

Kó Zz‡j aiv n‡q‡Q| Ge¨vcv‡I wkÿv_x‡`I g‡bvfve hvPvB Kiæb| 

5. ÔPviæcvVÕ (6ô †kÖwY)- eB‡Z Ôgv`vi †Z‡imvÕ †jLvq Kx dzwU‡q †Zvjv n‡q‡Q (gvbeZvev`, ag©¨eY© RvwZ‡f` 

cÖ_vwe‡ivax)|  

6. gvbyl RvwZ (6ô †kÖwY)-†Z wb‡Pi K_v¸wj‡Z Kx eySv‡bv n‡q‡Q? 

ÒKv‡jv Avi a‡jv evB‡i †Kej 

wfZ‡I meviB mgvb ivOv...Ó 

 

(7 †kÖwY) 

 

7. giæ-fv¯‹i (7 †kÖwY)- M‡í Kx eySv‡bv n‡q‡Q? (RvwZ‡f`-eY©‡f` wel‡q m‡PZb Kiv n‡q‡Q|) 

8. Ô‡iv‡Kqv mvLvIqvZ †nv‡mbÕ cÖe‡Ü bvixi RvMiY wb‡q ejv n‡q‡Q| G M‡í Kx wel‡q m‡PZb Kiv n‡q‡Q|  

9. Ôevsjv‡`k  I wek^cwiPqÕ (7g †kÖwY) eB‡qi 5g Aa¨vq-G Ôevsjv‡`k I evsjv‡`‡ki bvMwiKÕ bvgK †jLvq bvMwiK‡`I 

†gŠwjK AwaKvi wb‡q ejv n‡q‡Q| Gi g‡a¨ gvbevwaKv‡ii wKQz welq Av‡Q| G †_‡KI D`vniY w`‡Z cv‡ib| (cÖkœ-

1-Gi Rb¨ mnvqK) 

10. †cŠibxwZ I bvMwiKZv (9g-10g †kªwY) eB‡qi Aa¨vq 8-G Ôevsjv‡`‡ki ’̄vbxq miKvi e¨e ’̄vÓ cv‡V bvixi ÿgZvqb 

Ask c‡o †Zvgvi Kx ey‡S‡Qv? (cÖkœ-2-Gi Rb¨ mnvqK) 

11. bvix †bZ…Z¡  m¤ú‡K© Avgv‡`i avibv wK Ges G m¤ú‡K Avgiv †Kvb eBwU‡Z Av‡jvPbv K‡iwQ   

12. cvwievwiK m¤úK©-Gi evB‡i cÖwZ‡ewk‡`i mv‡_ fv‡jv m¤úK ivLvi welwU m¤ú‡K Avgiv †Kvb eB†_‡K †R‡bwQ? †Kb 

G m¤úK ¸iæZ¡cb ? D`vnib `vI|  

13. †RÛvi we‡kølbwU †Kb ¸iæZ¡c~Y© ? G wel‡q Avgiv wK†Kvb avibv †c‡qwQ ? wKfv‡e ?) 

 

Aóg†kÖwY :  

18 . K¬vm KwgwUi cÖ‡qvRbxZv ‡Zvvg‡`I Kv‡Q Kx g‡b nq ?  

14. bvix wkÿvi ¸iæZ¡ m¤ú‡K Avgv‡`i †K we‡kl fv‡e RvMÖZ K‡i‡Qb? †Kvb eB †_‡K Avgiv Zv Rvb‡Z †c‡iwQ ? 

15.   eyjeyj-Gi †ckv দেk Ges mgvR †Kgb †Pv‡L †`‡L ? 

 

Bmjvg I ˆbwZK wkÿv (8g †kªwY) c„óv 40; cvV-7: nR¦cvj‡bi wbqg 

1. mvg¨ I wek^åvZ…Z¡ cÖwZôvq nR¦-Gi f’wgKv Kx? 

2. ‡KvievYx (cvV-8; c„ôv 41-45)- †KvievYx †_‡K g~j wkÿA Kx (Z¨vM I gvbeZvi ¸Yvejx) 
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3. Avj Kz¦iAvb †_‡K Avgiv Kx wkÿv cvB?  ˆbwZK I gvbweKZvi wkÿv cvB| (KyiAvb I nvw`m –c„ôv 38-60) 

4. 48-60- KziAvb I nvw`m †_‡K Kx wkÿv cvB (ˆbwZK I gvbweKZvi wkÿv cvB|) 

5. cigZmwnlœyZv cvV‡_‡K Avgiv Kx wk‡LwP (RvwZ-ag©-wbwe©‡k‡l mK‡ji gZvgvZ I mnbkxjZv cÖ`k©b Kiv| 

 

6. Av`k© RxebPwiZ( 26) nhiZ gyn¤§‡`I Rxeb †_‡K Avgiv Kx wkÿA cvB (gvbweKZv, mvaviY Rxebhvcb, Mwi‡ei 

cÖwZ fv‡jvevmv, MYZvwš¿K g~j¨‡eva, Amv¤úª`vwqK g‡bvfve, åZ…Z¡‡eva, b¨vqcivqbZv, †`k‡cÖg)) 

7. bvixi ghv©`v cvV ‡_‡K Kx wk‡LQv? 

 

Bs‡iwR eB- †kÖwY 9 /10  

8. “Today the world is divided into two parts – the oppressors and the oppressed. And I am 

with the oppressed”. Who told this and why? (Page 15. English book of class 9/10).   

9. How Lipi’s wedding has been stopped? (The story of Lipy . page 53 .class 9/10) 

10. Why Begum Rokya spread education for women and girls, Or What is the contribution of 

Rokeya for the empowerment and liberation of women? – Class -7, page – 47  

11. How are the Golden Girls Of Bangladesh – Page – 87  

12. Why the people of Shanker were in great risk? page – 15 class 6  

 

‡bvU:  

Ic‡i K‡qKwU D`vniY †`qv n‡jv, mvÿvrKviMÖnYKvixMY wb‡R‡`i cov eB †_‡K AviI D`vniY wb‡R wj‡L wb‡eb& Ges †m 

Abyhvqx GdwRwW ev mvÿvrKvi cwiPvjbv Ki‡eb| 
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wkÿK‡`i Rb¨  

GdwRwW ‡PKwj÷ 

 

(mvÿvrKviMÖnYKvix ev GdwRwW cwiPvjbvKvixMY cÖkœ¸‡jv wkÿK‡`I Dc‡hvMx K‡I eywS‡q ej‡eb) 

 

• kyiæ‡Z AvjvcPvwiZvi gva¨‡g cwi‡ek mnR K‡i Zzj‡eb| †hgb: ï‡f”Qv wewbgq, Kzkjvw` Rvbv, cwiwPwZ wewbgq, 

KZw`b a‡I GB mKy‡j Av‡Qb Zv Rvbv, GUv †Kv‡bv g~j¨vqb bq Zv ejv; fqfxwZ `~I Kiv, AvcbRb g‡b K‡i- Ggb 

K_vevZ©v ejv;  

 

• D‡Ïk¨ ejv (eB¸‡jv †Kgb jv‡M, Zv Rvb‡Z G‡mwQ; Avcbv‡`i KvQ †_‡K wKQz wkL‡Z G‡mwQ, eeB¸‡jv‡Z 

gvbevwaKvi Ges Ab¨me welq KZUzKz Kxfv‡e Av‡Q-  Zv Rvb‡Z G‡mwQ) 

 

bxwZgvjv: 

 

5. mevi cÖwZ m¤§vb cÖ`k©b Kiv; 

6. Ab¨‡`i ghv©`v mgybœZ ‡i‡L AvjvcPvwiZv Kiv 

7. m¤§wZ bv wb‡q KvD‡K ÔZzwgÕ m‡¤^vab bv Kiv 

8. ¯’vbxq msK…wZi mv‡_ mgš^q K‡I PjvPi I K‡_vcK‡_vb Kiv 

 

GdwRwWÕi D‡Ïk¨:  

 

• wkÿK I wkÿv_x©MY Zv‡`i cvV¨cy¯ÍK I Zvi wewfbœœ cvV †_‡K gvbevwaKvi, bvix-cyiæl mgZv, cÖ”Qbœ wj½ ev 3q wjsM, 

ÿz ª̀ RvwZmËv I cÖwZeÜx‡`i m¤ú‡K© †h g‡bvfve I a¨vbaviYv AR©b K‡i†Q, Zv AbymÜvb Kiv ev wPwýZ Kiv| 

• wkÿK‡`I cvV`vb e¨e ’̄vcbv I †hvMv‡hvM KZUv Awnsm ev BK¬zwmf Zv Rvbv| 

 

K. bvg wVKvbv cwiPq:  

we`¨vj‡qi bvg:  

wVKvbv: Dc‡Rjv, †Rjvi bvg: 

cÖavb wkÿ‡Ki bvg: 

AskMÖnYKvix‡`i bvg I cvV`vb welq:  

bvg  cvV`vb welq I †kªwY:  

 

‡mj b¤^i  
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L. cÖZ¨vwkZ Z_¨ 

1. Avcwb KZw`b a‡i gva¨wgK ¯‹z‡j wkÿKZv Ki‡Qb? (Mo) 

2. Avcbviv cvV`vbwel‡q cÖwkÿY †c‡q‡Qb †Kv_v ‡_‡K? KZw`‡bi cÖwkÿY †c‡q‡Qb? 

3. cÖwkÿ‡Yi gvb †Kgb wQj e‡j g‡b K‡ib? †Kb g‡b Ki‡Qb? 

4. Acbv‡`i Rb¨ miKvwi cÖwZôvb ‡_‡K cwiPvwjZ cÖwkÿ‡Y 1948 mv‡ji gvbevwaKv‡ii †NvlYv, †RÛvimvg¨, 

wkky AwaKvi, ÿz`ª RvwZmËvi wel‡q †Kv‡bv welq †R‡b‡Qb wK bv? 

5. 1948 mv‡ji gvbevwaKv‡ii †NvlYv I †RÛvimvg¨ Ges cÖwZewÜZv m¤ú‡K© Avcbviv Kx aviYv †cvlY K‡ib? 

6. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzKz 1948 mv‡ji gvbevwaKv‡ii †NvlYvi mv‡_ msMwZc~Y© 

ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K 

D`vniY w`b| 

7. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzKz †RÛvimvg¨ ev bvix-cyiæl I Z…Zxq wj‡½I ghv©`v I 

mgvbvwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw`©ó cvV ev 

cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

8. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzKz wkï AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev 

NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

9. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzKz ÿz`ª RvwZmËvi ghv©`v I AwaKv‡ii mv‡_ msMwZc~Y© ev 

jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY 

w`b| 

10. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzK cÖwZeÜx‡`i ghv©`v I AwaKv‡ii mv‡_ msMwZc~Y© ev 

jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY 

w`b| 

11. ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kiv ej‡Z Avcbv‡`i aviYv Kx?  

12. ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi Rb¨ Avcbviv Kx Kx e¨e ’̄v ev †KŠkj wb‡q _v‡Kb? ỳ‡qKwU 

Zv D`vniY w`b 

13.  Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi wel‡q DØy× K‡i‡Q, cvV¨eB‡qi wbw`©ó cvV ev cÖeÜ ev Mí ev KweZv 

†_‡K Zv D`vniY w`b| 

14. wnsmv-we‡Øl I gvby‡l gvby‡l †f`v‡f` m„wó Kivi wel‡q DØy× K‡i‡Q ev Dm‡K w`‡q‡Q, cvV¨eB‡qi wbw`©ó 

cvV ev cÖeÜ ev Mí ev KweZv †_‡K Zv D`vniY w`b| 

15.  ‡evev, Kvjv, Kvbv, AÜ, c½y, jyjv, PvKi-PvKivYx, gwnjv, DcRvwZÑ G cwifvlvMy‡jv m¤ú‡K© Avcbv‡`i 

g‡bvfve ev gZvgZ Kx? KZUv h_vh_? 

16. K¬v‡m cÖwZeÜx, wnRov, Avw`evmxÑ G‡`i‡K K¬v‡m Avjv`vfv‡e emv‡bv DwPZ ev G‡`i‡K mgq w`‡q mgq bó 

Kiv DwPZ bqÑ G e¨vcv‡i Avcbv‡`i gZvgZ Kx? 
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wkÿK‡`i Rb¨  

‡K AvB AvB cÖkœgvjv 

 

(mvÿvrKviMÖnYKvix cÖkœ¸‡jv wkÿK‡`i Dc‡hvMx K‡I eywS‡q ej‡eb) 

 

K. bvg wVKvbv cwiPq:  

we`¨vj‡qi bvg:  

wVKvbv: Dc‡Rjv I †Rjvi bvg: 

cÖavb wkÿ‡Ki bvg: 

mvÿvrKvi`vZvi bvg Ges cvV`vb welq I ‡kªwY 

‡mj b¤^i 

mvÿvrKviMÖnYKvixi bvg  I ZvwiL: 

 

L. cÖZ¨vwkZ Z_¨ 

17. Avcwb KZw`b a‡i gva¨wgK ¯‹z‡j wkÿKZv Ki‡Qb? 

18. cvV`vb c×wZwel‡q cÖwkÿY †c‡q‡Qb †Kv_v ‡_‡K? KZw`‡bi cÖwkÿY †c‡q‡Qb? 

19. cÖwkÿ‡Yi gvb †Kgb wQj e‡j g‡b K‡ib? †Kb g‡b Ki‡Qb? 

20. Acbv‡`i Rb¨ miKvwi cÖwZôvb ‡_‡K cwiPvwjZ cÖwkÿ‡Y 1948 mv‡ji gvbevwaKv‡ii †NvlYv, 

†RÛvimvg¨, wkky AwaKvi, ÿz ª̀ RvwZmËvi wel‡q †Kv‡bv welq †R‡b‡Qb wK bv? 

21. 1948 mv‡ji gvbevwaKv‡ii †NvlYv I †RÛvimvg¨ Ges cÖwZeÜxZv m¤ú‡K© Avcwb Kx aviYv †cvlY 

K‡ib? 

22. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzKz 1948 mv‡ji gvbevwaKv‡ii †NvlYvi mv‡_ 

msMwZc~Y© ev Zv jsNb K‡i‡Q ev Zv‡Z NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ 

ev Mí ev KweZv †_‡K D`vniY w`b| 

23.Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzKz †RÛvimvg¨ ev bvix-cyiæl I Z…Zxq wj‡½I 

ghv©`v I mgvbvwaKv‡ii mv‡_ msMwZc~Y© ev Zv jsNb K‡i‡Q ev Zv‡Z NvUwZ Av‡Q e‡j g‡b K‡ib? 

cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

24. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzKz wkï AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q 

ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

25. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzKz ÿz ª̀ RvwZmËvi ghv©`v I AwaKv‡ii mv‡_ 

msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev 

KweZv †_‡K D`vniY w`b| 
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26. Avcwb †h cvV¨eB¸‡jv cwo‡q _v‡Kb, †m¸‡jv KZUzK cÖwZeÜx‡`i ghv©`v I AwaKv‡ii mv‡_ 

msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev 

KweZv †_‡K D`vniY w`b| 

27. ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kiv ej‡Z Avcbv‡`i aviYv Kx?  

28. ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi Rb¨ Avcbviv Kx Kx e¨e¯’v ev †KŠkj wb‡q _v‡Kb? 

ỳ‡qKwU D`vniY w`b| 

29.  ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kiv‡Z wM‡h Avcwb wK †Kv‡bv mgm¨vi m¤§yLxb n‡q‡Qb? 

n‡q _vK‡I Zv Kx ai‡bi?  

30. Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi wel‡q DØy× K‡i‡Q, cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev 

KweZv †_‡K Zv D`vniY w`b| 

31. cvV¨eB‡Z wnsmv-we‡Øl I gvby‡l gvby‡l †f`v‡f` m„wó Kivi wel‡q DØy× K‡i‡Q ev Dm‡K w`‡q‡Q, 

cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K Zv D`vniY w`b| 

32.‡evev, Kvjv, Kvbv, AÜ, c½y, jyjv, PvKi-PvKivYx, gwnjv, DcRvwZÑ G cwifvlvMy‡jv m¤ú‡K© 

Avcbv‡`i g‡bvfve ev gZvgZ Kx? KZUv h_vh_? 

33. K¬v‡m cÖwZeÜx, wnRov, `wjZ, Avw`evmxÑ G‡`i‡K K¬v‡m Avjv`vfv‡e emv‡bv DwPZ ev 

G‡`i‡K mgq w`‡q mgq bó Kiv DwPZ bqÑ G e¨vcv‡i Avcbv‡`i gZvgZ Kx? 
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wkÿv_x©‡`i Rb¨  

‡K AvB AvB cÖkœgvjv 

 

(mvÿvrKviMÖnYKvix cÖkœ¸‡jv wkÿv_x©‡`i Dc‡hvMx K‡i eywS‡q ej‡eb) 

 

K. bvg wVKvbv cwiPq:  

we`¨vj‡qi bvg:  

wVKvbv: Dc‡Rjv I †Rjvi bvg: 

cÖavb wkÿ‡Ki bvg I ‡mj b¤̂i: 

mvÿvrKvi`vZvi bvg I ‡kªwY 

mvÿvrKviMÖnYKvixi bvg  I ZvwiL: 

L. cÖZ¨vwkZ Z_¨ 

13. gvbevwaKvi, gvbevwaKv‡ii †NvlYv m¤ú‡K© †Zvgvi aviYv Kx? 

14. †RÛvimvg¨/bvix-cyiæl mgZv, cÖwZeÜxZv, Avw`evmx‡`i m¤ú‡K© ‡Zvgvi aviYv Kx? 

15. ‡evev, Kvjv, Kvbv, AÜ, c½y, jyjv, PvKi-PvKivYx, gwnjv, DcRvwZÑ G cwifvlvMy‡jv m¤ú‡K© ‡Zvgvi 

g‡bvfve ev gZvgZ Kx? G kã¸‡jv KZUv h_vh_? 

16. cÖwZeÜx, wnRov, Avw`evmx, `wjZÑ G‡`i‡K K¬v‡m Avjv`vfv‡e emv‡bv DwPZ ev QvÎx‡`i‡K ev 

G‡`i‡K †ewg ¸iæZ¡ ev mgq w`‡q mgq bó Kiv wkÿK‡`i DwPZ bqÑ G e¨vcv‡i ‡Zvgvi gZvgZ Kx? 

17. Zzwg †h cvV¨eB¸‡jv c‡o‡Qv, †m¸‡jv KZUzKz gvbevwaKv‡ii †NvlYvi mv‡_ msMwZc~Y© ev jsNb K‡i‡Q 

ev NvUwZ Av‡Q e‡j g‡b Ki? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

18. Zzwg †h cvV¨eB¸‡jv c‡ov, †m¸‡jv KZUzKz †RÛvimvg¨ ev bvix-cyiæl I Z…Zxq wj‡½I ghv©`v I 

mgvbvwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b Ki? cvV¨eB‡qi wbw ©̀ó cvV 

ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

19. cvV¨eB¸‡jv KZUzKz wkï AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b Ki? 

cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

20. cvV¨eB¸‡jv KZUzKz ÿz ª̀ RvwZmËvi ghv©`v I AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ 

Av‡Q e‡j g‡b Ki? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

21. cvV¨eB¸‡jv KZUzK cÖwZeÜx‡`i ghv©`v I AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q 

e‡j g‡b Ki? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY `vI| 

22. ‡kwYK‡ÿ wkÿKMY Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi Rb¨ Kx Kx e¨e¯’v ev †KŠkj wb‡q _v‡Kb? 

ỳ‡qKwU D`vniY `vI| 

23. Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi wel‡q DØy× K‡i‡Q, cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev 

KweZv †_‡K Zvi D`vniY `vI| 
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24. wnsmv-we‡Øl I gvby‡l gvby‡l †f`v‡f` m„wó Kivi wel‡q DØy× K‡i‡Q ev Dm‡K w`‡q‡Q, cvV¨eB‡qi 

wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K Zv D`vniY `vI| 
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wkÿv Kg©KZ©v‡`i Rb¨  

‡K AvB AvB cÖkœgvjv 

 

(mvÿvZKviMÖnYKvix cÖkœ¸‡jv Dc‡hvMx K‡I eywS‡q ej‡eb) 

 

K. bvg wVKvbv cwiPq:  

mvÿvrKvi`vZvi bvg I c`ex: 

‡mj b¤^i 

wVKvbv: Dc‡Rjv I †Rjvi bvg: 

cÖavb wkÿv Kg©KZ©vi bvg I †mj b¤̂i: 

mvÿvrKviMÖnYKvixi bvg  I ZvwiL: 

 

L. cÖZ¨vwkZ Z_¨ 

1. Avcwb KZw`b a‡i gva¨wgK ¯‹zj KgKZ©v wn‡m‡e `vwqZ¡ cvjb Ki‡Qb? 

2. gva¨wgK ¯‹zj wkÿKMY cvV`vb c×wZwel‡q cÖwkÿY †Kv_v ‡_‡K †c‡q _v‡Kb? KZw`‡bi cÖwkÿY 

†c‡q‡Qb? 

3. cÖwkÿ‡Y †Kvb †Kvb wemq¸‡jv AšÍf©y³ Kiv n‡q _v‡K? 

4. Avcbv‡`I cÖwkÿ‡Yi gvb †Kgb e‡j Avcbvi g~j¨vqb? 

5. Acbv‡`i cwiPvwjZ cÖwkÿ‡Y 1948 mv‡ji gvbevwaKv‡ii †NvlYv, †RÛvimvg¨, wkky AwaKvi, ÿz`ª 

RvwZmËvi wel‡q †Kv‡bv welq wK AšÍf©y³ Kiv nq? 

6. 1948 mv‡ji gvbevwaKv‡ii †NvlYv I †RÛvimvg¨ Ges cÖwZeÜxZv m¤ú‡K© wkÿ‡Kiv KZUzKz Rv‡bb 

ev gv‡bb e‡I Avcbvi AwfgZ?  

7. †h cvV¨eB¸‡jv cov‡bv n‡q _v‡K, †m¸‡jv KZUzKz 1948 mv‡ji gvbevwaKv‡ii †NvlYvi mv‡_ 

msMwZc~Y© ev Zv jsNb Ki‡Q ev Zv‡Z NvUwZ Av‡Q e‡j g‡b K‡ib? ‡Kv‡bv wbw ©̀ó cvV¨eB‡qi †Kv‡bv 

wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

8. †h cvV¨eB¸‡jv cov‡bv n‡q _v‡K, †m¸‡jv KZUzKz †RÛvimvg¨ ev bvix-cyiæl I Z…Zxq wj‡½I ghv©`v 

I mgvbvwaKv‡ii mv‡_ msMwZc~Y© ev Zv jsNb K‡i‡Q ev Zv‡Z NvUwZ Av‡Q e‡j g‡b K‡ib? 

cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

9. cvV¨eB¸‡jv KZUzKz wkï AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? 

cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

10. ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kiv wel‡q cÖwkÿ‡Y wK †Kv‡bv aviYv †`qv nq?  

11. ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi Rb¨ ¯‹z‡ji  wkÿ‡Kiv Kx Kx e¨e¯’v ev †KŠkj wb‡q 

_v‡Kb? ỳ‡qKwU D`vniY w`b| 
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12. Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi wel‡q DØy× K‡i‡Q, cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev 

KweZv †_‡K Zv D`vniY w`b| 

13. cvV¨eB‡Z wnsmv-we‡Øl I gvby‡l gvby‡l †f`v‡f` m„wó Kivi wel‡q DØy× K‡i‡Q ev Dm‡K w`‡q‡Q, 

cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K Zv D`vniY w`b| 

14. ‡evev, Kvjv, Kvbv, AÜ, c½y, jyjv, PvKi-PvKivYx, gwnjv, DcRvwZÑ G cwifvlvMy‡jv m¤ú‡K© 

Avcbvi g‡bvfve ev gZvgZ Kx? KZUv h_vh_? 

15. K¬v‡m cÖwZeÜx, wnRov, Avw`evmxÑ G‡`i‡K K¬v‡m Avjv`vfv‡e emv‡bv DwPZ ev G‡`i‡K mgq w`‡q 

mgq bó Kiv DwPZ bqÑ G e¨vcv‡i Avcbvi gZvgZ Kx? 

16.  cvV`vb BbK¬zwmf I Awnsm Kiv‡bvi Rb¨ cÖwkÿ‡Y Avi Kx Kx AšÍf©y³ Kiv `iKvi e‡j Avcwb g‡b 

K‡ib? 

17. 1948 mv‡ji gvbevwaKv‡ii †NvlYv, †RÛvimvg¨, wkky AwaKvi, ÿz ª̀ RvwZmËvi wel‡q cÖwkÿ‡Y Avi 

Kx Kx AšÍf©y³ Kiv `iKvi e‡j Avcwb g‡b K‡ib? 

18. 1948 mv‡ji gvbevwaKv‡ii †NvlYv, †RÛvimvg¨, wkky AwaKvi, ÿz ª̀ RvwZmËvi wel‡q †Kvb †Kvb 

cvV¨eB‡Z Avi Kx Kx AšÍf©y³ Kiv `iKvi e‡j Avcwb g‡b K‡ib? 
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÷vd‡`i Rb¨  

‡K AvB AvB/GdwRwW cÖkœgvjv 

(mvÿvrKviMÖnYKvix cÖkœ¸‡jv Dc‡hvMx K‡I eywS‡q ej‡eb) 

 

K. bvg wVKvbv cwiPq:  

we`¨vj‡qi bvg:  

wVKvbv: Dc‡Rjv I †Rjvi bvg: 

cÖavb wkÿ‡Ki bvg: 

mvÿvrKvi`vZvi bvg Ges cvV`vb welq I ‡kªwY 

‡mj b¤^i 

mvÿvrKviMÖnYKvixi bvg  I ZvwiL: 

 

L. cÖZ¨vwkZ Z_¨ 

1. Avcwb KZw`b a‡i G cÖK‡í m¤ú„³? 

2. 1948 mv‡ji gvbevwaKv‡ii †NvlYv I †RÛvimvg¨ Ges cÖwZeÜxZv m¤ú‡K© wkÿKMY †Kgb aviYv 

†cvlY K‡ib? 

3. †h cvV¨eB¸‡jv cov‡bv n‡q _v‡K, †m¸‡jv KZUzKz 1948 mv‡ji gvbevwaKv‡ii †NvlYvi mv‡_ 

msMwZc~Y© ev Zv jsNb K‡i‡Q ev Zv‡Z NvUwZ Av‡Q e‡j g‡b K‡ib?  

4. †h cvV¨eB¸‡jv cov‡bv n‡q _v‡K, †m¸‡jv KZUzKz †RÛvimvg¨ ev bvix-cyiæl I Z…Zxq wj‡½I ghv©`v 

I mgvbvwaKv‡ii mv‡_ msMwZc~Y© ev Zv jsNb K‡i‡Q ev Zv‡Z NvUwZ Av‡Q e‡j g‡b K‡ib? 

cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

5. †h cvV¨eB¸‡jv cov‡bv n‡q _v‡K, †m¸‡jv KZUzKz wkï AwaKv‡ii mv‡_ msMwZc~Y© ev jsNb K‡i‡Q 

ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv †_‡K D`vniY w`b| 

6. †h cvV¨eB¸‡jv cov‡bv n‡q _v‡K, †m¸‡jv KZUzKz ÿz ª̀ RvwZmËvi ghv©`v I AwaKv‡ii mv‡_ msMwZc~Y© 

ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv 

†_‡K D`vniY w`b| 

7. †h cvV¨eB¸‡jv cov‡bv n‡q _v‡K, †m¸‡jv KZUzK cÖwZeÜx‡`i ghv©`v I AwaKv‡ii mv‡_ msMwZc~Y© 

ev jsNb K‡i‡Q ev NvUwZ Av‡Q e‡j g‡b K‡ib? cvV¨eB‡qi wbw ©̀ó cvV ev cÖeÜ ev Mí ev KweZv 

†_‡K D`vniY w`b| 

8. ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kiv ej‡Z wkÿK‡`i aviYv Kx?  

9. ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kivi Rb¨ wkÿK Kx Kx e¨e¯’v ev †KŠkj wb‡q _v‡Kb? 

ỳ‡qKwU D`vniY w`b| 
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10.  ‡kwYK‡ÿ Awnsm I BbK¬zwmf cwi‡ek m„wó Kiv‡Z wM‡h Zviv wK †Kv‡bv mgm¨vi m¤§yLxb n‡q‡Qb? 

n‡q _vK‡I Zv Kx ai‡bi?  
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Annex-4 
gvbevwaKv‡ii †NvlYvcÎ 

 

1948 m‡bi 10 wW‡m¤^i RvwZms‡Ni mvaviY cwil` wek¦Rbxb gvbevwaKv‡ii GKwU mvaviY †NvlYvcÎ cÖYqb K‡i| 

D³ †NvlYvq gvbe cwiev‡ii mKj m`‡m¨i mnRvZ, AwefvR¨, mg I A-n Í̄všÍi‡hvM¨ AwaKvi‡K we‡k¦ ¯^vaxbZv, 

b¨vqwePvi I kvwš—i wfwË wn‡m‡e eY©bv Kiv nq| RvwZms‡Ni me©Rbxb gvbevwaKvi †NvlYvwU‡Z GKwU gyLeÜ I 30wU 

Aby‡”Q` i‡q‡Q wb‡P Aby‡”Q`¸‡jv †`qv n‡jv : 

1) mKj gvbylB ¯̂vaxb, mggh©v`v I mgAwaKvi wb‡qB c„w_ex‡Z Rb¥jvf K‡i| Zviv we‡eKm¤úbœ Ges                       

wPš—vkw³i AwaKvix| †mRb¨ G‡K Ac‡ii cÖwZ Zv‡`i AvPiY nIqv DwPZ ci¯úi åvZ…myjf| Ñ1`dv 

2) RvwZ, ag©, eY©, fvlv, ivR‰bwZK Ab¨vb¨ gZv`k©, abxMwie I Rb¥m~Î wbwe©‡k‡l mK‡jB G †NvlYvc‡Î ewY©Z 

AwaKvi Ges ¯̂vaxbZvi mg-Askx`vi| †h‡Kv‡bv ¯̂vaxb wKsev ¯̂vqZ¡kvwmZ ev mxwgZ mve©‡fŠg †`‡ki 

ivR‰bwZK, Avš—R©vwZK ev AvÂwjK we‡kl‡Z¡i Kvi‡Y H †`‡ki †Kv‡bv Awaevmxi cÖwZ †Kv‡bv cÖKvi wfbœ 

AvPiY Kiv hv‡e bv| Ñ2 `dv 

3) cÖ‡Z¨K e¨w³iB Rxe‡bi wbivcËv I gy³ Rxeb hvc‡bi AwaKvi i‡q‡Q| Ñ 3 `dv 

4) †Kv‡bv gvbyl‡KB AZ¨vPvi ev kw³ cÖ‡qv‡Mi gva¨‡g `vm‡Z¡i mgch©v‡qi Avbv hv‡e bv| †h †Kvb cÖKv‡ii          

`vmcÖ_v I `vme¨emvq wbwl× Ki‡Z n‡e| Ñ4 `dv 

5) KvD‡K wbh©vZb Kiv hv‡e bv Ges AgvbweK hš¿Yv ev mvRv †`qv hv‡e bv, A_ev KviI Ici gvb‡eZi Ae¯’v 

Pvwc‡q †`qv hv‡e bv| Ñ5 `dv 

6) AvB‡bi mvg‡b cÖ‡Z¨‡KiB e¨w³ wn‡m‡e ¯̂xK…wZ jv‡fi AwaKvi Av‡Q| 

7) AvB‡bi †Pv‡L mevB mgvb †kªYx-eY©-ag© wbwe©‡k‡l mevB mgvbfv‡e AvB‡bi Avkªq wb‡Z cvi‡e| G †NvlYvc‡Î 

ewY©Z AwaKv‡ii cÖ‡qvM bv n‡j ev cÖ‡qv‡M evav co‡j cÖ‡Z¨‡KiB AwaKvi i‡q‡Q AvB‡bi Avkª‡q †mB 

AwaKvi‡K Kvh©Ki Kivi| Ñ 7 `dv| 

8) kvmbZš¿ ev AvBb cÖ`Ë †gŠwjK AwaKvi msi¶‡Yi Rb¨ cÖ‡Z¨K e¨w³iB h_vh_ Av`vj‡Zi kiYvcbœ nevi 

AwaKvi i‡q‡Q| Ñ 8 `dv 

9) †Kv‡bv e¨w³‡KB mywbw`©ó Awf‡hvM Qvov e›`x, AvUK ev Aš—ixY ivLv hv‡e bv| Ñ9 `dv 

10) †Kn Acivax e‡j Awfhy³ n‡j wZwb Zvi AwaKvi Ges `vq`vwqZ¡ wba©viY Kivi Rb¨ ¯̂vaxb I wbi‡c¶ 

Av`vj‡Z cÖKv‡k¨ wePv‡ii `vwe Ki‡Z cvi‡e| Ñ10 `dv 

11) (K) †Kn †`vlx e‡j Awfhy³ n‡j †`vlx mve¨¯— nevi c~e©ch©š— cÖKvk¨ Av`vj‡Z AvB‡bi AvIZvq wb‡R‡K 

wb‡`©vl `vwe Ki‡Z cvi‡e| Ñ11 (K) `dv 

 

(L) †Kn hw` KL‡bv Ggb KvR K‡i hv ivóªxq I Avš—R©vwZK AvB‡b †`vlYxq bq, Zvn‡j cieZ©x ch©v‡q Ab¨ 

†Kv‡bv AvB‡bi AvIZvq H Kv‡Ri Rb¨ Zv‡K †`vlx mve¨¯— Kiv hv‡e bv| hw` †Kn H mgq †`vlYxq wKQy  

K‡iI _v‡K, Z‡e cieZ©xKv‡j H †`v‡li Rb¨ Zv‡K c~‡e©i Ae ’̄vq cÖvc¨ mvRvi PvB‡Z AwaKZi ¸i“ mvRv 

†`qv P‡j bv| Ñ11 (L) `dv 
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12) †Kv‡bv e¨w³i cwiev‡ii, evm¯’v‡bi, wPwV Av`vb cÖ`v‡bi Ici wKsev Ab¨vb¨ †hvMv‡hvM gva¨‡gi Ici A_ev 

†MvcbxqZvi Ici A_ev †Kv‡bv ai‡bi weNœ m„wó Kiv hv‡e bv, ev Zvi e¨w³MZ m¤§vb I mybvg ¶zbœ n‡Z 

cv‡iÑGgb wKQy Kiv hv‡e bv| hviv Gme we‡Nœi wkKvi n‡e Zviv cÖPwjZ AvB‡b cÖwZKvi I wePvi `vwe Ki‡Z 

cvi‡e| Ñ12 `dv 

13) (K) cÖ‡Z¨KiB ¯’vqx iv‡óªi Af¨š—‡i †h‡Kv‡bv ’̄v‡b Aev‡a Pjv‡div Ges emevm Kivi AwaKvi i‡q‡Q| 

Ñ13 (K) `dv 

 

(L) cÖ‡Z¨‡KiB AwaKvi i‡q‡Q †¯̂”Qvq wbR ‡`k Z¨vM Kivi Ges wb‡Ri †`‡k wd‡i Avmvi| Ñ13 (L) `dv 

14) (K) cÖ‡Z¨‡KiB Ac‡ii †h‡Kv‡bv kÎ“Zvg~jK AvPiY †_‡K wb‡R‡K i¶v Kivi Rb¨ Ab¨ †Kvb †`‡k Avkªq 

PvIqv Ges Hiƒc Avkªq evm Kivi AwaKvi i‡q‡Q| Ñ14 (K) `dv 

 

(L) hw` †Kn ivR‰bwZK KviY Qvov Ab¨‡Kv‡bv Aciv‡a Acivax MY¨ nq, Z‡e wZwb Ab¨‡`‡k ivR‰bwZK 

Avkªq cvevi AwaKvi †fvM Ki‡Z cvi‡e bv| Ñ 14(L) `dv 

15) (K) c~Y© eq¯‹ gvbyl gvÎB GKwU ivóªxq cwiP‡qi `vwe`vi| Ñ15(K) `dv 

 

(L) †Kv‡bv e¨w³ ivóªxq cwiPq‡K AwbqgZvwš¿Kfv‡e †K‡o †bqv hv‡e bv ev †m hw` iv‡óªi cwiPq cvëv‡Z 

B”QyK nq, Z‡e Zv †_‡K weiZ Kiv hv‡e bv| Ñ15(L) `dv 

16) (K) c~Y©eq¯‹ bvixcyi“l ag©, eY©, RvZxqZv wbwe©‡k‡l G‡K Aci‡K weevneÜ‡b Ave× K‡i msmvix n‡Z 

cvi‡e| `v¤úZ¨Rxe‡b I weevnwe‡”Q‡`i ciI cÖwZwU bvixcyi“l mgAwaKv‡ii AwaKvix ev AwaKvibx n‡e| 

Ñ16(K) `dv 

 

(L) †KejgvÎ ei I K‡b Df‡qi c~Y© m¤§wZµ‡gB weevn AbywôZ n‡Z cvi‡e| Ñ16(L) `dv 

 

(M) †h‡nZz cwievi mgv‡Ri GKwU †gŠwjK I ̄ ^vfvweK A½, †m‡nZz cÖwZwU cwieviB mgv‡Ri Ges iv‡óªi Kv‡Q 

wbivcËv cvIqvi AwaKvix n‡e| Ñ16(M) `dv 

 

17) gvbylgvÎB Av`‡k©i, gy³eyw× I agx©q ¯^vaxbZvi AwaKvix e‡U| G AwaKv‡ii AvIZvq i‡q‡Q e¨w³MZ ev 

mgwóMZfv‡e ag©všÍwiZ nIqv ev wek¦vm cwieZ©b Kivi ¯̂vaxbZv| GQvovI i‡q‡Q e¨w³MZfv‡e ev †Mvôxfy³ 

n‡q cÖKv‡k¨ mvgvwRKfv‡e ev wbR M„nvf¨šÍ‡i ag©vPvi wek¦vm cÖPvi Ges cvjb Kivi ¯̂vaxbZv|Ñ17 `dv 

18) gvbylgvÎB Av`‡k©i, gy³eyw×i I ag©xq ¯^vaxbZvi AwaKvix e‡U| G AwaKv‡ii AvIZvq i‡q‡Q e¨w³MZ ev 

mgwóMZfv‡e ag©vš—wiZ nIqv ev wek¦vm cwieZ©b Kivi ¯^vaxbZv| G QvovI i‡q‡Q e¨w³MZfv‡e ev †Mvôxf~³ 

n‡q cÖKv‡k¨ mvgvwRKfv‡e ev wbR M„nvf¨š—‡i ag©vPvi wek¦vm, cÖPvi I cvjb Kivi ¯̂vaxbZv| Ñ18 `dv 

19) cÖ‡Z¨K gvby‡liB ¯^vaxbfv‡e gZvgZ †cvlY I e¨³ Kivi AwaKvi i‡q‡Q| G AwaKv‡ii g‡a¨ i‡q‡Q wbwe©‡Nœ 

¯^xq gZvgZ Zz‡j aiv Ges ivóªxq mxgvbv wbwe©‡k‡l wewfbœ ¯’vb †_‡K cÖvß Z_¨vw` msMÖn Ges MÖn‡Yi B”Qv e¨³ 

Kivi AwaKvi| Ñ19 `dv 

20) (K) cÖwZwU gvby‡li kvwš—c~Y©fv‡e mfvmwgwZ Kivi Ges mgv‡ek Abyôvb Kivi j‡¶¨ GKwÎZ nIqvi AwaKvi 

i‡q‡Q| Ñ20 (K) `dv 
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(L) KvD‡K †Rvic~e©K †KvbI mwgwZ‡Z Aš—fy©³ Kiv hv‡e bv| Ñ20(L) `dv 

21) (K) mivmwi e¨w³MZfv‡e ev wbe©vwPZ cÖwZwbwai gva¨‡g cÖwZwU gvby‡li ¯̂‡`‡ki miKvi MV‡b AskMÖn‡Yi 

AwaKvi i‡q‡Q| -21 (K) `dv 

 

(L) cÖ‡Z¨‡KB wbR‡`‡ki cvewjK mvwf©‡m AskMn«Y Kivi AwaKvi| Ñ21(L) `dv 

(M) mswk­ó †`‡ki RbM‡Yi gZvg‡Zi wfwË‡Z †`‡ki miKvi cwiPvwjZ n‡e| GKwU we‡kl mgqKvj ci 

ci wbe©vP‡bi gva¨‡g RbMYKZ…©K mve©Rbxb †fvUvwaKvi cÖ‡qv‡M †Mvcb e¨vjU ev Abyiƒc e¨e ’̄vi Øviv miKvi 

cwieZ©‡bi my‡hvM _vKv evÃbxq| Ñ21 (M) `dv 

22) mgv‡Ri GKRb m`m¨ wn‡m‡e cÖwZwU gvbylB mvgvwRK wbivcËvjv‡fi AwaKvi| GZ`c‡¶ wb‡R‡i gh©v`v I 

¯^vaxbfv‡e e¨w³Z¡ weKv‡ki j‡¶¨ mgv‡Ri Kv‡Q ivóªxq Ges mvs¯‹…wZK HwZn¨ i¶v Kivi AwaKv‡ii ̀ vex`vi| 

Ñ 22 `dv 

23) (K) cÖ‡Z¨‡KB KvR Kivi, ¯̂vaxbfv‡e KvR †e‡Q †bevi I Kv‡Ri Rb¨ h_vh_ AbyK‚j cwi‡ek cvevi AwaKvi 

Av‡Q| GQvovI Av‡iv AwaKvi i‡q‡Q †eKvi‡Z¡i Awfkvc †_‡K wb‡R‡K i¶v Kivi|Ñ23 (K) `dv 

 

(L) cÖ‡Z¨K PvKzixRxwe Zvi Kv‡Ri Rb¨ Dchy³ †eZb I Ab¨vb¨ my‡hvM-myweav cvevi AwaKvi msi¶Y K‡i| 

Ñ23 (M) `dv 

 

(M) cÖ‡Z¨K kªgRxwe Zvi ¯̂v_© i¶vi ZvwM‡` †h‡Kv‡bv †UªW BDwbqb ev kªwgK msMV‡bi m`m¨ n‡Z cv‡i ev 

†h †Kv‡bv kªwgK msMVb Kivi AwaKvi iv‡L| Ñ23(N) `dv 

24) Kv‡Ri mg‡q weiwZ I wekªvg †bqv, †eZbmn QywUi myweav, mßv‡n wbw`©ó mgq ch©š— KvR Kivi AwaKvi 

cÖ‡Z¨‡Ki i‡q‡Q| Ñ24 `dv 

25) (K) cwiev‡ii m`m¨e‡M©i Lv`¨, evm¯’vb, †cvlvK-cwi”Q`, wPwKrmv LiP Ges Ab¨vb¨ mvgvwRK `vwqZ¡ 

myôzfv‡e wgwU‡q h‡_vchy³ Rxebgvb eRvq ivL‡Z cvevi m½Z AwaKvi i‡q‡Q cÖwZwU Kg©Rxwe bvix-cyi“‡li| 

GQvov †eKvi‡Ë¡i mgq AmyL-wemyL, ˆ`wnK A¶gZvq, weaevKvjxb Ae ’̄vq, e„×eqm I gvby‡li wbqš¿Yewn©f~Z 

wewfbœ DcvR©b Kv‡R© A¶g Ae ’̄vq Zviv wbivcËv jv‡fi AwaKvix| Ñ25 (K) `dv Ñ25 (K) `dv 

 

(L) Mf©aviYKv‡j I ˆkkeve ’̄vq cÖwZwU gv-wkï we‡kl hZœ Ges mvnvh¨ jv‡fi AwaKvix| ˆea `¤úwËi gva¨‡g 

ev Ab¨ †h‡Kv‡bv m¤ú‡K©i wfwË‡Z mš—vb Rb¥jvf Ki“K bv †Kb, cÖwZwU wkïB mgvbfv‡e mvgvwRK ¯^xK…wZ 

Ges wbivcËv cvIqvi AwaKvix| 25(L) `dv 

26) (K) cÖ‡Z¨‡KB wk¶vi Av‡jv jv‡fi AwaKvix| webv Li‡P wk¶vjv‡fi e¨e¯’v _vK‡Z n‡e| meKwU bv n‡jI 

Aš—Z †gŠwjK Ges cÖv_wgK wk¶vUzKz hv‡Z mevB webv Li‡P †c‡Z cv‡i H e¨e ’̄v _vK‡Z n‡e| we‡klZ 

KvwiMwi I e„wËg~jK wk¶v‡K mvaviYfv‡e mevi MÖn‡Yi AvIZvq Avb‡Z n‡e Ges D”Pwk¶vi Øviv †gavi 

wfwË‡Z mevi Rb¨ Db¥y³ cwi‡ek eRvq ivL‡Z n‡e| Ñ26(K) `dv 

 

(L) gvby‡li gvbweK ¸Yvejxi µgDbœwZ mva‡b wk¶v‡K cÖevwnZ Ki‡Z n‡e| Gi mv‡_ ¯̂vaxbZvi †gŠwjK 

bxwZgvjv I gvbevwaKv‡ii cÖwZ m¤§vb‡eva‡K D”PwKZ Kivi j‡¶¨ wk¶ve¨e¯’v‡K Kv‡R jvMv‡Z n‡e| wk¶v-

ag©-eY© wbwe©‡k‡l mevi gv‡S mg‡SvZv, mwnòyZv I †mŠnv‡ ©̀¨i †mZzeÜb ˆZwi‡K Av‡iv m¤cÖmvwiZ Ki‡e| 
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mš—vb-mš—wZiv Kx ai‡bi wk¶vq wkw¶Z n‡e Zv AMÖvwaKv‡iiwfwË‡Z Zv‡`i evev-gv-B wVK Ki‡e| Ñ26 

(L) `dv 

27) (K) cÖ‡Z¨‡KiB Zvi AvÂwjK mvs¯‹…wZK AvPviY-Abyôvb h_vixwZ cvjb, wkíKjv Dc‡fvM Kiv Ges 

ˆeÁvwbK c ÖMwZ I Zvi mydj †fvM Kivi AwaKvi i‡q‡Q| Ñ27(K) `dv 

 

(L) wkí, mvwnZ¨ I weÁv‡bi wewfbœ †¶‡Î av‡c av‡c hviv †gŠwjK Ae`vb †i‡L‡Q, Zv‡`i AwaKvi Av‡Q 

mswk­ó Ae`v‡bi ¯̂Z¡ msi¶Y Kivi| Ñ27(L) `dv 

28) gvbevwaKv‡ii †NvlYvc‡Î ewY©Z mKj AwaKvi I ¯^vaxbZv‡K h_vh_ ev¯—evwqZ Kivi Rb¨ mvgvwRK ch©v‡q 

cÖ‡Z¨‡KB GKwU Dc‡hvMx cwi‡e‡ki `vwe`vi| Ñ 28 `dv 

29) (K) †Kej †m mgv‡Ri cÖwZ GKRb gvby‡li GKwbô `vwqZ¡ I KZ©e¨ _v‡K, †hLv‡b †m Zvi wb‡Ri e¨w³Z¡‡K 

cwic~Y©fv‡e Ges wbwe©‡Nœ M‡o Zzj‡Z m¶g| Ñ29 (K) `dv 

 

(L) GKwU MYZvwš¿K mgvRe¨e ’̄vq GKRb gvby‡li ¯^vaxbZv Ges AwaKvi‡K AvB‡bi mxgve× cwigÛ‡j 

‡KejgvÎ Ac‡ii AwaKvi, ̄ ^vaxbZvi gh©v`v I ̄ ^xK…wZi Rb¨ gvbweK g~j¨‡ev‡ai cÖ‡qvR‡b, RbRxe‡bi k„•Ljv 

i¶v‡_© Ges mvaviY Kj¨vYgyLx Kv‡Ri Rb¨ myPvi“fv‡e e¨envi Ki‡Z cvi‡e| Ñ29(L) `dv 

30) AÎ †NvlYvc‡Îi ewY©Z †Kv‡bv aviv‡K we‡kl †Kvb ivóª, †Mvôx ev e¨w³we‡k‡li †¶‡Î cÖ‡hvR¨ e‡j wPwýZ 

Kiv hv‡e bv, ev aviv‡K Ggb †Kv‡bv Kv‡Ri D‡Ï‡k¨ Aev‡a e¨envi Kiv hv‡e bv ev aviv‡K e¨vL¨v Kiv Pj‡e 

bv, hv Øviv G †NvlYvi ewY©Z Ab¨ †h‡Kv‡bv AwaKvi I ¯̂vaxbZv‡K Le© K‡i †`Lv hv‡e| Ñ30 `dv 

gvbevwaKv‡ii †NvlYv: g~jK_v 

1. mgZvi AwaKvi; 

2. ˆelg¨ †_‡K gyw³ cvIqvi AwaKvi; 

3. Rxeb, ¯̂vaxbZv I e¨w³MZ wbivcËvi AwaKvi; 

4. `vmZ¡ †_‡K gyw³i AwaKvi; 

5. wbh©vZb I Aeg~j¨vqb †_‡K gyw³i AwaKvi; 

6. AvB‡bi †Pv‡L GKRb e¨w³ wnmv‡e ¯̂xK…wZ cvIqvi AwaKvi; 

7. AvB‡bi „̀wó‡Z mK‡j mgvbÑ GB AwaKvi cvIqvi AwaKvi; 

8. Dchy&³ Av`vjZ †_‡K wePvi cvIqvi AwaKvi; 

9. †eAvBbx AvUK I e›`x`kv †_‡K gyw³ jv‡fi AwaKvi; 

10. wbi‡c¶ I cÖKvk¨ ïbvbxi AwaKvi; 

11. Aciva cÖgvY bv nIqv ch©šÍ wb‡`©vl e¨w³i g‡Zv AvPiY cvIqvi AwaKvi; 

12. cwievi, evwo‡Z Ges cÎ †hvMv‡hv‡Mi †¶‡Î e¨vw³MZ †MvcbxqZv i¶vi AwaKvi; 

13. ̄ ^vaxbfv‡e †Kv‡bv †`‡k hvIqv I Avmvi AwaKvi; 

14. AgvbweK hš¿Yv †_‡K i¶v cvIqvi Rb¨ Ab¨‡`‡k ivR‰bwZK Avkªq cvIqvi AwaKvi; 

15. RvZxqZv cvIqv Ges cwieZ©b Kivi AwaKvi; 

16. we‡q Kiv Ges cwievi MVb Kivi AwaKvi; 

17. m¤úwËi gvwjK nevi AwaKvi; 

18. wbR¯^ wek¦vm jvjb I ag© cvj‡bi ¯^vaxbZv; 

19. gZvgZ †`qv I Z_¨ cvIqvi ¯̂vaxbZv; 

20. kvwšÍc~Y©fv‡e mgv‡ek I msMVb Kivi AwaKvi; 
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21. gy³ wbe©vPb I miKvi MV‡b AskMÖn‡Yi AwaKvi; 

22. mvgvwRK wbivcËvi AwaKvi; 

23. Kvsw•¶Z KvR cvIqv I †UªW BDwbqb Kivi AwaKvi; 

24. Aemi I wekªvg cvIqvi AwaKvi; 

25. ̄ ^qsm¤ú~Y© Rxeb hvc‡bi AwaKvi; 

26. wk¶vi AwaKvi; 

27. mvs¯‹…wZK Rxe‡b AskMÖn‡Yi AwaKvi; 

28. gvbevwaKvi i¶vK‡í mgv‡Ri KZ©e¨ cvj‡bi AwaKvi; 

29. wbR I A‡b¨i c~Y© weKvk jv‡fi AwaKvi; 

30. Dch©y³ AwaKvi¸‡jvi e¨vcv‡i ivóª I e¨w³i n Í̄‡¶c †_‡K i¶v cvIqvi AwaKvi|  

 


